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ORIENTATION : v 'r. ' 'wir rr 

AND ;''--r'.:sr'""\'f-'^- •■f ^'^nr-^ --m.t ! 
X RATIONALE '^^^r- vlv.ini i tv^r 



^This nanual sui^iU'Sts oxt^Tc i f-'^of. and activities, by whi.ch caroor 
education can b(» made available to junior hii'.h school (middle 
sch(>ol) students, C!areer F.dueation at the junior high level 
stresses helpiur. ihe students o'uairi the following objectives: 



ATT A T r e a 1 i s t i. c u nd e r s t a nd i n of t h eni s e I v e s 

:)KV!'TO? skill in usine, various sources of self , educational, 
.• i n d ji'c c u j*) a 1 1 o na 1 1 n f o r n\i t i o n 

rN'DF.KSTAXD educational optunis available in high school and 
beycnd , the nature 'and [nirpose (^f these, and the types of 
jxKs t~secondary education or career options to which they 

lead ' . 

DlSriMGu ISH among career clusters in terms of occupations 
which ;uike them up and (1) the amount and type of education 
nec-ds for entrance, (2)' the content, tools;" settings, products 
or services of these occupations, (3) the potential to satisfy 
per^^onril int'erests and values, and (4) the potential to 
provide the type of life-style desired 

I D E N T 1 FY u'a y s Of. e f f e c t i v e ly mci n a g i n g wo r k and. leisure t ime 

UXDRRSTAXD the -behavioral implications of taking personal** 
responsibility for planning a career --.--^ 

lORXTIFY career areas. and levels of- educational aspiration 
which are personally appropriate 

PTAN a high school program based on accurate information, 
tentative career goals, and accurate sel f -appraisa 1 • ■ 

FOR^n'LATK plans for implementing ♦^he decisions made 



Various methods — role-play, gaming ,. simulat ion field trips, / 
adult resource persons, work sampling, educational fairs, career 
days — can be used by teachers and counselors to facilitate the 
student behaviors sought. In essence, that is what the suggested 
exerc ises here do . 



Wriat r.7v».f th^s ^^f^eativc aarects oT ^reer education? 

_ ' /- ■ 

The student behaviors which 'c areer education intends to influence 
involve self-understanding, educational and occupational awareness, 



ERIC 



decis Lon-TTiak ing skills as well as economic or consumer literacy 
and the effect Lvo use of leisure time skills, A principal way 
to integrate these behaviors into specific subject matter is to 
help sty^lents answer such quest ions .as : V/hy am I taking this 
course? How does its* content relate to the- problems people 
solve in different kinds of work?' Do 1 prefer activities involving 
'this subject matter?^ Dp 1 have the abilities required to be^ 
competent or expert in this subject? Providing opportunities 
in any subject for students to answer such questions will make 
that subject more student-centtBred and career relevant without 
reducing the integrity of the subject content which needs^ to 
be learne^i , 

Many of the questions just cited or the exercises suggested here 

are enriched if parental involvement and community resources 

are included. The use of adult models from different work settings, 

av direct observation by students of various- working environments 

are simple ways to use the community as a learning laboratory 

in beh.%lf of career education goals. 



It is important to • recognize that, the many methods »o f translating 
career education into action do not "do so tp impose decisions on 
students, to subtly stratify or channel children into specific 
options, or tcV.. force them to make choices during the junior high 
school, Rather^^ the intent is to prepare students to choose those 
alternatives which have the potential to meet, most effectively,- - 
their emerging intt^rests and goals,,- In addition, career education 
stimulates ^eelings\within students .of personal responsibility 
for deciding, planning, and preparing for the future, 

t^aw imvortaKt is aar\?ev educatioyi at the r^uniov 'high School level? 

Each educational level--elementary., junio.r high school, secondary 
sch.ool — needs to provide career education activities which are 
related to the types of questions and problems with which students 
at that level are dealing^ Career education should be a continuing 
process with changing emphases from kindergarten to grade twelve. 
No one level is more critical than another nor can one. level be 
left out if students are" really going to profit, from 'career 
education as much as they should. 

From its beginning, the junior 'high .school has been recognized 

as a major transition point in the lives of most children. 

Junior high school students have ability to comprehend relationships 



and to think hv ternis of »-^bst:rnr t ions and symbols. Their expcrion?S? 
and horizons nre broaden inp, as thoy bcp,in to take the first 
•tentative steps towarcf intlependenfc^e f rom ^^thoir parents. Enga^^.cd 
in puber tal-changcjs , junior high school students are typically 
caught up^in th^' confusion of boy-girl relations and the particular 
sex role implications of their own physiologv. They are beginning 
to experience a widening choice of educational offerings with 
their implicit re^quirements to set goals' and plan in accordance 
with them. As a function of these challenges the jun.ior high 
school student is' se 1 f-a")n?!C ious and polled between conformity - 
and a growing need to bo unique. 

*, . 

The changes going on within junior high school students and their 
peers stimulates intensive, evei1 frenetic, exploration. Because 
of the nature of individual development, whether or not the 
school aids in it, students do pursue information, emulate models, 
seek experiences which help them sort out who they are and what 
life means to them.. It is a period when such concepts, as ■ 
compromise between aspirations and possibilities are discovered and 
tested, • Their tim^ focus is shifting subtly but surelv f.rom the 
present to the future. This is a- time when career education 
activities can be related to changes students are experiencing" 
in" themselves and in their worlds, changes which have significant 
implications for the future. * • t 

;v'^:-:;t are tkr a'lt(:r>:attvei:^ c\u\'cr cdncaticn offers at tk^ ;hinicr 

hi(:rl school, TcVol? „ . • - 

While specific alternatives for junior high school students may 
be limited, such options as do exist provide the opportunities 
for> students to practice collecting and ■ analyzing information about . 
alternatives and likely outcomes as well as opportunities to 
develop decision plans, FtDm a career education perspective, 
these experiences anticipate and lay the base for selecting a 
high school program. . Career educatio^n activities should help 
the junior high school student realize that when an educational 
course of. action is chosen, i>>reduces or alters other alternatives 
available in the future; Career education activities in the 
junior high school should help the student realize that curricular 
choices in high school are also intermediate care§fr choices. 
Therefore, the student's sensitivity to personal work values and 
preferences must be accentuated. 

In sum, the^'goals of career education and of the junior high school 
as a educational . structure are compat ible^, ' The hope on which the 
material in this manual rests I's that what is contained here 
will make .exploratory goals for students more attaiji^ble. Tt is not 
intended that these exercis-es or other career educj^tion activities 
replace existing subject matter but rather that it wil 1 ' inf u,se it 
with an increased ability to .facilitate self and career undef^ standing 



MOW TO USE THIS BOOK 



The purpose of this- ^uricK/ i.s r.r- lielp you iiiui or stand and use the cone opts 
of career education. Through thorn, you can mako your own curricnlnm 
more tit imulating to students and more relevant to their current and ftitur 
interests and needs. Wo bel Love that career education is approver) means, 
■for motivating stiidonts to think ser.io^:^.Iv a\)out: the subject they are - 
studying, the changes talking place in thei r ci.ives , and the role they will 
play in tfie society .of the futurt^.-. ' • 

You will probably find it most helpful to sk iin through the book its a 
whole^ selecting those activities to. read and study virich best apply 
to your subject areq -.md student age level. 

You will find tho t . the teaching activities *have been bitten 
in a format which matches specific goals of s c hool subjects (A) 
with- career educat..ton concerns ^ (B) In -most cases, the length 
of t ime est ima ted • f or teaching tKe activity i*? 'given, alongs^ 
with a listing of essential resource matoriais . (C) , \ 

• * 

You will note ttiat many of the Df'iU.A Statements (O) listed 
I'.ndor the "C^-iVeer Kducation Focus" column do not specifically 
apply to job training or careers. This Is because the overall, 
deve lopm^ental approach of career education has been aimed at the 
v/hole student, rather than merely orienting the student to a 
job that mav or may not be chosen. 




After you havt? .♦.;c*nnruHl the Indole as a wh(^lo and studied a few exaitiples, 
pick one or two you foel would best suit vour teaching and try these 
in class. Afterward^ evaluate thorn both in terms of stimulating student 
interest In the suhjeL;!. material, as welM as increasing student awareness 
of the importance of this material, in their 1 ives and In the functioning 
of society. ■ ■ ' 

Using some of the activities in class wLll prepare you for writing your 
own. Consult the Appendix for a complete list of DELLA Statements ajid 
study "Background in Design." Tt describes the comprehensive approach 
to career education used in the Career Development Education Model, 
for which the DELLA Statements wtsre generated. * 



By using the format shQ\vTi on these pages, the list of DELLA Statements 
and the., sample activities, it is our hope that this guide will serve to 
help you develop fluency in teaching career educatioa to your students, 
as well as giving them a sense of the importance of this material in 
their own. l ives. 



\ 
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WRITING AUTOBIOGRAPHIES 



LANGUAGE ARTS ' JUNIOR HIGH .. 

CURRICULUM FOCUS: CAREER EDUCATION F-QCUS: 

(DELLA Statement) 

1* Practice in writing ^ 
■ autobiog^-aphies 09 Recognize that ^devel opment 

of self is constantly changing 

/' 

ESTir^ATED CLASS TIME: Variable, depending upon nuniber/df assignments 

ESSENTIAL RESOURCES: 

Paper, pencils • 

INSTRUCTIONAL PROCESS: 

Writing autobiographies can help develop self-awareness. In v/riting 
an autobiography include each gf the nine (9) topics below. Discuss 
and brainstorm each before writing: 

1) One Person: What person has had a great influence on you^ life-- 
father, girlfriend? What moments show thi? influence? 

2) Onf^ Sport: What experience with football, basketball or somr 
other sport has made a deep impression upon you? How did it 
influence you life? . . 

3) One Surnmer: How did one summer change you? How did it influ ce 
your 1 i"f e? ^ ' 

4) One Day: What day was the most important in your life? What day 
was full of .fun; emergencies, sadness? You .may want to describe 

^ • several moments of one day and why they were impo/tant to you. ■ 

5) One Fear: Each of ^us has had a fear as a child.' At what i.ioment 
was £his fear the strongest? In what way has this fear changed 
or disappeared? 

6) One Death: Have you had an experience connected with death? 

mom€n-t5~€onneeted- wi th the death do you remember most? What 
special meaning did you derive from this experience? 

7) One Pet: How did you get the pet? Describe ^"the first moment of 
you meeting.' What did the pet look like? What moments were the 
most delightful? 



8) One Hope or Dream: What hope or dreafli for the future du you 
have? Would you li/.e to have a certain job? What have you 
noticed ab'out the jo^ as you v/atched others doing it? 

9) One Place: Everyone has spent many happy times in one place-- 
such as a farm, a cabin, a porch, a kitchen, a living room, 

a. school room. What moments in this place do you remember most 
joyously? 

Supplemental Resources:" An Introduction To Value Clarification . 
Includes b guide, a FORUM magazine on^-^'Value Clarification" and " • 

Se^^pp fnlHpr^; rnnt;^ining t nc;p;^rpnr i Pc; ^ y/nrk sheets, flash cards 

arid posters. Cost: $8.75 (estimate) J.C. Penney Co.. Educational 
and Consumer Reflations. 
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LANGUAGE ARTS JUNIOR HIGH 

CURRICULUM FOCUS: ' CAREER EDUCATION FOCUS: 

- . . ' (DELLA Statement) ■ 

1 . Self expression 

2. Creative writing #08 Develop a positive self- 

concept " 

#09 Recognize that devel opment 

of self is constantly changing 



ESTIMATED CLASS TIME: Ongoing-out of class' 

ESSENTIAL RESOURCES: ' ■ 

-Sci- ssors. mag a- zinos. a tv ything at h and pap£n. pencl l^-^glue^ 

INSTRUCTIONAL PROCESS: ■ 

Have the students create a journal (of approximately twenty-five 
pages) of thoughts, clippings, memorabilia or what have you that 
typifies them. Allow about nine weeks for this activity. The 
students. may be as personal or unpersonal as they like,.. The stu- 
dents should sign their journals at the end. If the studei^t is. 
good at expressing himself/herself ;the teacher should be abJjB,tp 
guess whose journal it is, (Not always though) ,^ S.ampld^pajges 
might be Foods I Love ; This is Mel ; This Definitely is Not/Me ;- 
Favorite Words ; Dreams and Fantasies ; People I Admire , Nothing 
is mandatory. No writing is aictually required. The journal may 
take any form the student wants , l^othing is forbidden,^ Students 
are urged to keep these books~"foT future reference. 



DELLA Statement #9 is generally realized at a later time. 



I AM 



LANGUAGE ARTS 
CURRICULUM FOCUS: 

T. Recognize some positive personal 
characteristics and look for 
positive^ characteristics 
in others. 

2. Enhance intergroup feelings 
and relations. 

3'. Explore the difference between 

pey-s0|^a-V- se-Tf -"iffiage-a-Rd — — 

projected self-image. 



JUNIOR HIGH 

CAREER EDUCATION FOCUS: . 
.(DELLA Statement) 

#02 Develop knowledge of 
unique personal characteristics 
#08 Develop a positive self- 
concept 

#10 Develop a sensitivity toward 
and an acceptance of others 



ESTIMATED CLASS T I M& ^ — One class p ei!4^ — — 

ESSENTIAL RESOURCES: 

r 

INSTRUCTIONAL PROCESS: 

Divide the class into groups of five students. Have each student \ 
write down a list of five to ten positive personal characteristicsv 

■Then have, the group write down five to ten positive personal charac- 
teristics that apply to each of the others in the group. Do this 
in rotation for each member, taking one student at a time. When 
the lists are completed for each person students hand their sheets 
* ' personally to the student described. - \ 

Each student then reads aloud his or her own list and then reads 
' the group's list. After each student has read both lists a' dis- 
cussion should follow rbased -upon- the- following questions: 

Were there any discrepancies? k 
Whose list is more correct? 

Do we feel embarrassed by__compt iments? Why? j — — - 

— VTB^7n?re~ f"^! • b^ett£t>; .a^tFtrburseJves. and .others in our group now than 
we did before this activity? ;Why? 



ZODIAC SUN sinris 



LATiGUAGE ARTS- - ' ■ Jl'fUOR- HlOfi 

CURRICULUM FOCUS: ' CAREER EDUCATION FOCI'S: 

(DELIA Statement) 

1. Development of communi- 
cation skills 08 Develop a positive self-concept 



ESTIMATED CLASS- TIME: One class period 

ESSENTIAL RESOURCES; ■• ' ' 
— -f-tarlcersT-eelored paper , €-eT-Tectiof(-of-2o4«-G--~sigris.-^ . — , .,. — — 

INSTRUCTIONAL PROCESS:, ' ' 

Prepare a zodiac bulletin board. Under each -siqn place a card which 

_ descn'h p-: thP inHi viHi.ia 1 undpy that sion. Have the stutfents. p i ace a 

card bearina their name and birthdate under the correct sign and/or draw 
a caricature of themselves. The students should write a few paragraphs 
comparing the zodiac description to what they know about themselves. 

Supplemental Resources: Are You Listeni ng? A si><. minute cassette 
tape designed as a communication tool to evaluate how well we listen. 
Cost: $4.00 (estimate) J.C. Penney Education and' Consumer Relations. 



OUR' WRITING -STYLE!; 



LANGUAGE ARTS • 

. CURRICULUM FOCUS: 

1. Develop skills in presenting 
one's feelings and ideas 
through writ.ing 

/ 



JUNIOR HIGH . ■ 

CAREER. EDUCATION FOCUS t 
.(DELIA Statement) 

j?*8 Develop a positive self 
concept 

#11 Devel op tol era nee/ fl exi bi 1 i ty 
in interpersonal relationships 
#15 Be aware of multiplicity 
of skil Is 3 knowledge in 



education 

.ESTIMATED CLASS TIME: 6-9 weeks, or a full markl'ng period (40-45 

^-flH-nu4e-€+a-5^^s-) ^ — — 



ESSENTIAL RESOURCES: . 

Basic tex.t-- Bu1l dinq Better- English ^ Literature book/ Themes and 
composition of previous classes to serve as models. Published 
examples of* different writing styles 

iteTRUCTlONAL PROCESS: 

(1) Read and discuss with pupi-Ts various types of composition, 
^ For example, short-.^story 1 ijiierick , poems, epitaphs, epigrams, 

an4 basic themes. From-time^^ assign each type to ,be / 

practiced. These should be fev^lojated and returned to student ' 
with suggestio-ns- f-o^: i^?)prGvement and^ev^^jlo^ ■'■'■•vO- 

(2) . Disc-uss. the value of -a- combi'n~e'd class project^and the Rierjjbs 
derived from it. \ ' 

( 3) Decidfi upon the <^tyipc tn Kp hcoH — ";Selecf fronv p y e vtgn^ 

work handed in or else assign specific styles' to be worked on^^y*" •'■ 
students. Each student should submit at -1 east one of each typ^'":; -.sv 
(style) of writing within a given time. ^ : 

— — (4^ — H av e cl a ss r e a d - al -e ud th eir c omp osit -i-Q n s-an d then v o t -er-cm-i:j:^ 

best ones to be used* in the booklet. ^ ' . . ' 

■ . . • ■ .■' ^ 

(5) Enlist the. aid of students in the class to eddt, type up and 
illustrate the ijia.terial . This can be done by committees or by 
individuals. It is> importpint that '^everyone in class, contribute some- 
thing to the booklet and receive credits in the table of contents. 

(6) - As a class, layout the.fonnat, together with the ti'tle,. table 
of. contents V credits, 'introduction-and epilogue. - ^ 

(7) , Amass all materials, type out, edit and assemble booklet as 
a da^s. 




(8) Distribute booklet to each student and any other persons you 
feel. would enjoy or benefit from it. 

Exaiffple: 

Principal 

Department chairperson 
Other English teachers 

Another class . 

• (9) Discuss the experiences gained from doing this booklet.. ^ 

Co nclusion: — S tudents sf i oul -d""deYeiop a n aware n'es^o-f eaeh^feher^s — 
needs and take pride in their accomplishments as an individual and 
as a group. 



POEM OF CHANGES 



LANGUAGE ARTS/POETRY JUNIOR HIGH 

CURRICULUM FOCUS: 

1 . Poetry writing 

2. Communication skills 

3. Self-understanding 

F'TIMATED CLASS TIME: One class period- " 

•Essential RESOURCES': ■ ■ . ' " 

Paper, pencils ' ; 

INSTRUCTIONAL PROCESS: . 

The' students wilT'discuss in small groups how certain- of their personal 
characteristics have changed as a result 'of maturing^ (e.g. interests, 
physical appearance, etc,), and indicate how they think they will change 
■ in the future. Synthesize these personal feelings in a poem. F6r . 
example: . ; . N\?rV^^'<v 

I held my friend *s hand. . 
We walked laughing dov/n the street, 
grew up-rdon' t to.uch. 

As a supplementary resource, the film, "Making Haiku," (Encyclopedia . 
" Britannica' Educa"tional Corporation) could be used.. 



CAREER EDUCATION FOCUS: 
(DELIA Statement) 

#09 'Recognize that development 
of self; is constantly changing 



CRAZY TITLES 



LANGUAGE ARTS 



JUNIOR- HIGH 



CURRICULUM FOCUS: 



CAREER EDUCATION FOCUS: 
(DELLA Statement) 



Develop written skills in 
composition writing. 
Develop oral skills in 
reading aloud. 



# 8 Develop a positive self-concept 
#10 Develop a sensitivity toward 
and an acceptance of others 



3, Develop and stimulate, 
ima^nation, 

4, Develop a sense of humor. 



ESTIMATED CLASS TIME: Two weeks, 45 minute classes 

ESSENTIAL RESOURCES: / ' 

Crazy titles-examples below '■ /"' 

INSTRUCTIONAL PROCESS: / ■ 

(1) Discuss the idea that everyone-is different in one way or 
another, but that no matter how people differ, we. must learn to 
accept people as they are. Lead in to the idea that humor is a 
good catalyst tn" le^r^iTiy Lu uitder'Si^d— pee^^~---HumO;r- can. be 
reflected in many, ways; it„ plays ai'significant role in a person's 
character. '\ . i 

■ \ 

(2) From a list of a dozen or more, titles (of ^nonsense) ' ask .', 
the pupils to. make up a sUly story based on th'e title, letting 

""their imaginations run witd. The crazier, the -better i"" vSuch 
titlp^ might inrlnHpj: ^ — '. — : ^ ^ ; — — r 

A. The Day It Rained Green. 

B. Meet My Friend Jaws 

C. ^'^The Battle Between Mr. Mustard and Mrs. Ketchup 
D. Wha\: Am I" Gonna Do With a Zonk:? 

E. Once Upon a Tea Cup 

F. The Day I Became a Goldfish ' ■ 
— ■ — — T^^e-L-it-t-la-B4-U€-Ma4; , ' 

H. - Did You Ever Meet a..McNook? 

I . My Cous""ns X, and Y 
J. How The. Worm Turned 

K. The Mystery of the Mumbling Mice - _ 

. L." . How I- Learned to Fiddle a Faddle 

(3) After they have been written colle.cted, and read,' return 
them to students with suggestions for improvement. Then place 
them all in one pile (names deleted) and have each student read • 
one aloud to the class. Ask the students to try to guesk vy.h6 ** 
wrote it. (Students should read their own first apd then^delete 
their name before submitting to pile). 

(4) Ask students now to write another humorous composition of 
their own with appropriate title. , . . 



(5) Do the same as #3, 



>(6) Discuss with pupils what they learned about themselves or^ 
each other by reading the s|ories and identifying their humor,^* , 

•<* 

Conclusion : This activity should bring about an .awareness that 
' humor can unlock a person ' s personal i ty ^and that we are^each 
different , .but a credit to ourselves and others through good humor. 

■ . ^ 

Suppl emental. Resources : An Introduction to Value.Clarification. 
Includes a guide,' a FORUM magazine on^ "Value Clarification'* and 
seven folders contatning overheads, worksheets, flash cards and" 
posters. Cost: $8,75 (estimate) J.C. Penney Company Educational 
^^ilnd Consumer Relations. 



THREE, CAREER WEEKS- , ' 
JOBS OF THE PAST, PRESENT, FUTURE 



LANGUAGE ARTS 

CURRICULUM FOCUS:. 

1. Vocabulary building. 

2. History of local town, 

3. Creative writing.. 

4. Reading. 



JUNIOR -HIGH • ~ , 

CAREER EDUCATION FOCUS: 
(DELLA Statement) 

#07 Develop an understanding 
of the concept "life style'.' 
#5.5 Recognize that society 
needs labors of all its people 
#45 Develop criteria for judging 
how careers meet life goals 



ESTIMATED CLASS TIME: • Three weeks ° 

ESSENTIAL RESOURCES: - . l , 

Workers in the community, history books, science fiction books. 
Dictionary of Occupational Titles , films, slides, filmstrips 

INSTRUCTIONAL. PROCESS: 

First Week- Jobs of Long Ago - 
. o (Blacksmith, sheep shearer, soap maker, candlemaker, logger, etc.) 
1. Make candles, butter, etc. in the classnDom. 

Conduct a class discussion about these jobs. • ■ ' 



2. 
3. 



Have children research • and write -stories about these jobs. 
Also, ask students to illustra'te their stories. f 



4. flave students interview older people in the community. 

5. Use new. vocabulary words as a spelling list. 

6. Write a short play involving these careers- 
Second. Week- J_obs_of_UTe_fresei^ . ' . 

1. Ask parents to visit school and discuss their jobs, interview 
other workers, visi.t job sites. ■ 

2. Students may-3.&,able to spend a day with a person of their 
choice. If so, lisk students to take pictures, interview the 
person, and report back- i;o the'ir class. 

Third Week- Jobs in the Future ' ' . 

1. Students should be Jmaginatjve. Ask students to irivent new jobs 
and list the careers these "new jobs would replace. 

2. Have the students' write stories about' these new jobs. > 
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3. Bui^d ^some' new^machines^robots , electric boards,: to be usqd 
WYt)) the new jobs. . . .. 

^ 4,.; -Again, use new vo'cabulary words for a spelling list. 

• 5. Prepare a puppet show or play. This may bp adapted to any 
of. the three job . eras. 



ERIC 
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WRITING NOT; JUST FOR WRITING'S SAKE 



LANGUAGE ARTS 
CURRICULUM FOCUS:" 

1. Writing. 

2. Self expression 



JUNIOR HIGH 

CAREER EDUCATION FOCUS: 
(DELIA Statement) - 

#1 Develop v'ocabulary of 
sel f-characteri sties 
#2 .Develop knowledge of 
unique personal characteristics 
#3 Understand relationship^ 
self -character is tics/performance 
#4 Understand that personal 
characteristics can be' changed 
#5 Recognize relationship: 
self -characteristics/decision- 
making 

#6 Understand and use the 
concept "role" 

#7 Develop an understanding 
of the concept "life style" 
#8 'Develop a positive self- 
concept • 

#9 Recognize that develapment 
of self is constantly Changing 



ESTIMATED CLASS TIME: 30 minutes ' T 

ESSENTIAL RESOURCES: ' ^ ^ 

Paper, penci 1 " q t - 

INSTRUCTIONAL PROCESS:^ 

■ The teacher will assign a theme to .j^e written in class. The, writing 
. may 'be done at the premature end of a l.essqn, in conjunction with 

material discussed in class, or the who?e class period may be ^ 

devoted to the theme. 

' ' The assigned topic is very important. ' The student' should feel 

that the main purpose of the theme is to evaluate his writing skill. 
Ihis tends to prohibit the students, from being "phony" in their 
.writing. The shorter time limit also aids the lesson because 
the student is more likely to ^think quickly and, therefore,, honestly. 

Some topics to be used might be the following: 

. ' ) 

. 1 . Me as seen by Me 

2. Complaints ■ ' . 

■ 3. My Proudest Moment 

4. Monday Morning Blues 

5. If I Was a _^ , 

' The student- also practices his writing as a form of express-^'oD but 
more' importantly., he thinks. about himself as a person. 



GROWTH-RELATED WORDS 



LANGUAGE ARTS 



JUNIOR HIGH 



CURRICULUM FOCUS: 



CAREER EDUCATION FOCUS: 
(DELLA Statement) 



K Education Processes 

2. Vocabulary Development 

3. Thinking 

4. Writing to explain , 

5- Utilizing Dictionary Skills 



13 Acquire vocabulary for 
educational planning 



18 Recognize developmental 
processes occurring in and 
out of school 



20 Develop basic attitudes 
needed for entry/success in 
a career 



ESTIMATED CLASS* TIME: One-two class periods 



ESSENTIAL RESOURCES: 

A list of words which includes but is not limited to: developmental, 

adulthood, growth, maturation, expansion, evolution. A dictionary for 
each student. A thesaurus. . , 

INSTRUCTIONAL 'PROCESS: 

A dictionary and a list of words, is made available to each student. 
They ar^ instructed to develop a working definition for each word and 
to write sentences using each of the word's. 

When the students' are ready for the discussion, the teacher will ask 
the following questions. Encourage ^ discussion on the response to 
each question: 

1. What do these definitions all have in common? 

2. How doe's this commonality apply to school? * 

3. How does this commonality apply to life? 

'Time may be allocated to assure completion of the concluding assignment. 
- However, the assignment could be completed outside of class; 

The concluding assignment: write a paragraph describing. what you learned 
from this class today. 

• Supplemental. Resources: PENNscript . 200 Career profiles. Available 
from PENNscript Production Center. Cast: Free. 
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WORDS THAT DO AND DON'T DE'SCRIBE US 



LANGUAGE ARTS/GRAMMAR 
CURRICULUM FOCUS: 
1 . Antonyms 



ESTIMATED CLASS TIME: One Class Period ^ 

ESSENTIAL RESOURCES:, ' . ■ - 

Paper, pencfls, dictionary ' • . 

INSTRUCTIONAL PROCESS:- - ' 

This activity is designed to be used when teaching tne concept of antonyms. 
Each student wi'i1 develop a list of words that describes his or her personality 
and in a second column list those words which do not, or are antonyms to the 
first list. . 

Supplemental Resources: PENNscript , More than 200 career profiles with 
localized information by countless. Cost: free. PENNscript Production. 
Center, ^ . 



JUNIOR HIGH ^^^...^^ 

— .^^ 

CAREER EDUCATION FOCUS: 
(DELLA Statement) 

01 Develop vocabulary of self 
characteristics 
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THE DICTIONARY 



,y 

LANGUAGE ARTS JUNIOR HIGH 

CURRICULUM FOCUS: 

1, Defining terms in one's 
own words: 



ESTIMATED XLASS, TIME: Four days 

ESSENTIAL RESOURCES: ^ 

Popeye Career Awareness Booklets, Career tapes, or any. other source 
of career information 

INSTRUCTIONAL PROCESS:' 

Following a comprehensive unit on the dictionary- lasting about 12 
days, the students .0*11 be asked to select career cluster of in- 
terest to then^. The students will then be directed to the Popeye 
'Career Booklets and the necessary tapes. After reading the booklet 
, and listening to the tape,_each student will then select a specific 
occupation (e,g, telephone operator) and develop a dictionary of 
terms i^eKa in ihg to the occupation. Tet^ms are to be defined in the 
student^s own Words. Dictionaries are to follow dictionary format 
and may include pictures. 



CAREER EDUCATION FOCUS: 
(DELLA Statement) 

#23 Acquire vocabulary for 
describing the world of work 




WONDER KID NEWS 



LANGUAGE, ARTS " JUNIOR HIGH 

CURRICULUM FOCUS: " . CAREER EDUCATION FOCUS: 

(DELLA Statement) 

1. Interviewing • ." ■ 

2. Newspaper writing #02 Develop knowledge of ' • 

3. Persuasion unique personal characteristics 

4. Reading #10 Develop a sensitivity 

5. Introducing toward and an acceptance of 

others 



ESTIMATED CLASS TIME: Two class periods 

ESSENTIAL RESOURCES: 
Paper, pencil 

INSTRUCTIONAL PROCESS: 

' This activity presents a great idea for students to get acquainted 
at the beginning of the year, , 

Using cards, or numbers, divide the class as they come through the 
door into groups of two, (Give each student a card or number, and 
. match them with a partner). The students interview each other 
trying to discover as much interesting information as they can. 
They then .write a newspaper story about the student they interviewied 
trying to make it as i .iteresting , exciting and dynamic as possible. 

The next day each student introduces his partner to the class and 
then reads his newspaper article.- ... 




PUBLISHING A CLASS"NEWSf''APER 

^ 



LANGUAGE ARTS/WRITING 


JUNIOR HIGH 


CURRICULUM FOCUS: 


' CAREER EDUCATION FOCUS': 




(DELLA Statement) 


1 . Study the newspaper and 




newspaper production 


#24 Understand the variety and 


2. Produce a newspaper 


complexity of occupations and 


3. Learn to wri te dgws articles 


careers 


4. Learn to' edit articles 




ESTIMATED CLASS TIME: Variable 





ESSENTIAL RESOURCES: . 

Newspapers, Occupational Outlook Handbook , As a supplementary resource 
you might use "Expo 10: Exploring Career Interests" (Science Research 
Associates) 



INSTRUCTIONAL PROCESS: 

Make a study of a newspaper and a"Tl the different jobs involved with 
the printing of a newspaper. If possible, visit a local newspaper to 
see the different jobs at, work. Make plans with your 'class to print 
their own newspaper. Let them choose people to work at the jobs in- 
volved v;ith the printing of their .newspaper (editor-in-chief, sports 
editor, fashion editor, "dear Gabby," proofreaders, lay-out people, 
etc.) They may want to sell tfre^'r n,ewspaper to the rest of the school 
for a small price. If the interest pegjsists after thi s activity is 
finished ask the class if they-d like to put 'out a' newspaper regularly, 
perhaps monthly. . . * \ 
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. WHO'S WHO? 



LANGUAGE ARTS 
CURRICULUM FOCUS: 

1. Non-fictioTi 

2. Writing acti vity--biographies 



JUNIOR HIGH 

CAREER EDUCATION FOCUS: 
(DELLA Statement) 

#08 Develop a positive self- 
concept 

#09 Recognize that development 
of self is constantly changing 
#27 Understand process of 
developing a "career" 



ESTIMATED CLASS TIME: Variable ' 

ESSENTIAL RESOURCES: 

One week in advance students make arrangements for private interview 
with "celebrity."' Interview questions (copy), paper, pencil, literature 
anthology including brief biographies. 



INSTRUCTIONAL PROCESS: 



During a unit on 'non-fiction,.,,have;V5tiidents privately interview 
a distinguished, or ofherv^ise "^irnportant" figure in the community. 
Following the interview, students write a brief biogr^ptiy 'celebrating 
the interviewee and his career. . 

Interview, questions adaptable to the writing assignment can' be easily 
developed from a paragraph-to-paragraph examination of any brief 
biography presented in a literature anthology:. "The Oklahoma Kid" 
in Adventures Ahead, for example. " 



Students can also "copy" the same paragraph-to-paragraph method, 
style, and form used in the professional selection presented in the 
literature anthology. 

With the aid of a few class "artists" and/or photographers, students 
could compile their biographies into a bQok-- Who's Who in Your Community . 
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OCCUPATIONAL STORIES 



LANGUAGE ARTS JUNIOR HIGH 

CAREER EDUCATION FOCUS: 
(Df^LLA Statement) 

#15 Be aware of multiplicity 
of skills, knowledge* in edu- 
cation 

#24 Understand variety and 
complexity of occupations and 
careers 



ESTIMATED CLASS TIME: One (or more)' class periods (45 min.) 

ESSENTIAL RESOURCES: 

List of job clusters, Dictionary of Occupational Titles; , , 
Occupational Outlook Handbook . 

INSTRUCTIONAL PROCESS: 

In conjunction with a unit on Composition, the following activity 
■ may be* conduo^ted . . 

Give students practice in composing one-minute "Occupational 
Stories." Group students by ten arid hav'e them select a parti- 
cular occupation to w^^ite about. (Give them time to discuss 
,. the occupationJ^_^aJJ_pn ^.one„_sjtudent--^to--come~to~the'-cha^^^^^ 
— - " to wnTe Tor^ minute about the occupation. "At the end of one 
minute, the student is asked to stop and another student is asked 
to continue writing the story for one minute. The process continues 
until nine students have vyritten. The tenth and final person must 
write a conclusion to the story,: 

Ask the. class to" examine the serltences for content. Then answer 
these questions: 

» ■. ■■ 

"Do you understand what was meant?" 

"Did the occuj^ation seem to be interesting?" 

"Would you like the job?" 

\ '\ ■ , 

Select activities from a list of jobs (or from clusters of jobs). 

Industrial Production 

Office occupations , 

Service occupations 

Education occupations 

Construction 

Transportation 

Scientific \ / . 

Health 

Repair 

.Art, design, commu'ni cations 



CURRICULUM FOCUS: 
1 . Wrtti ng stories 



27 



WHY WE WORK* 



JUNIOR HIGH ■ • 

CAREER EDUCATION FOCUS: 
(DELLA Statement) 

#14 Understand interrelationship 
between education and work 
#20 Deve'lflp basic attitudes 
needed for entry/success in 
a career 

#22 Acquire skills, good work 
habits in^ preparing for a career 



EbSENTIAL RESOURCES: 

Film- Jobs in the World of Work: A Good Place to Be" 
McGraw Hill Textfilms , ■ 

INSTRUCTIONAL PROCESS: . ' ^ ^ 

(I) Begin by "brainstorming" the idea why we work . .List responses 
on the b.lackboard, . 

2) Show film. 

' {11" "After TiTm, add to list on the board of why we wprk. 

.(4) Have students write a composition on the most important 
reasons to them as to Why one works. 



LANGUAIJE ARTS 
CURRICULUM FOCUS: 

1. How to prepare yourself 
for summer v;ork 

2. Uearn the value of work 

3. Learn how to go about 
securing a summer job 



ESTIMATED CLASS TIME: 1-2 class periods 



ASSOCIATION 'GAME 



LANGUAGE 'ARTS 



JUNIOR HIGH 



CURRICULUM FOCUS: 



CAREER EDUCATION FOCUS: 
(DELLA Statement) 



1. Descriptive language 
2* Writing skills 



#03 Understand relationship: 
sel f-characteri sties/performance 
#15 Be aware of multiplicity 
of skills, knowledge in education 
#23 Acquire vocabulary for • 
describing the world of work 



ESTIMATED CLASS TIME: One class period 

ESSENTIAL RESOURCES: 

INSTRUCTIONAL PROCESS: 

Write a major cluster division on the board, for example: Construction. 
. Then have the students list on a sheet of paper all the jobs they can 
think of that are associated with that major- cluster. After the 
students have finished, the teacher should make a list on the board 
of all the jobs ^hich the stU'dents listed. Have the students check 
their list$ against this master list and determine which jobs apply 
■ or_ do not apply tg„_ th „ , - . - ' 



\ 



\ 




\ 



\ 





\ 
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/ 



\ 




SUMMER JOBS 



LANGUAGF ARTS 



JUNIOR HIGH 



CURRICULUM FOCUS: 



CAREER EDUCATION FOCUS: 
(DrLLA Statement) ^ 



2. 



How to prepare ^or a 

summer job ■ 

riow to fill outa social 



#35 Be aware of the value of 
acquiring Marketable Skills. 



security card 



ESTIMATED CLASS TIME: 1-2 class periods 

ESSENTIAL RESOURCES: 

Copy of a social security card, typed sheet with information on 
summer employment- types of jobs that are available in 'the summer. 

INSTRUCTIONAL PROQFSS: ' ^/ 

Class Discussion: 

1. Begin with a disucssion of preparing for a summer job by 
reading excer^pts of compositions ^wri.tten by students the pre- 
vious week; These compositions gave reasons why the students 
felt they should have a job. 

2. Distribute'asheet'which discusses, various aspects of summer 
employment. ' 

3. "Brainstorm" things to consider when looking for a summer, 
job^and list on the blackboard. Distribute sheets with infor- 
mation oh summer employment. . 

4. Discuss the importance of a social security card, what it is, 
what it can do for you,- where to obtain one. 

5. ' Distribute a sample of a social security card and have the 
students fill it out, answering any -questions they might have. 

6. Distribute a folder to each student, so that he can keep 
all his material on summer jobs, in it for us'e as a reference. 
Tell them that as they progress in knowledge of how to , obtain a 
summer job, they will add to their file which will be kept in 
class for them.' 

Suppl ementaV Resources ; Getting Applications Right (Scope/Vi sual s 
13)^Eight transparencies and spirit masters dealing with sample 
applications and forms. Cost: $6.95 (estimate) Scholastic Book 
Services. • 

Career Decisions: Fi nding Getting. and Keeping A Job , Includes 
three films trips, job descriptions and applications, overhead 
— transparencies and guide. Cost: $13»50 (estimate) J.C. Penney 
Company Educational and Consumer Relations. 
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SELL YOURSELF 



LANGUAGE ARTS 
CURI^ICULUM FOCUS: 



1. Following printed instructions, 

2. Organizing information. 

3. Career skill development. 

4. Career vocabulary development. 
5* Inviting resource persons as 

speakers . 



JUNIOR HIGH ) 

CAREER EDUCATION FOCUS': 
(DELLA Statement) 

#22 Acquire skills, good work . 
habits in preparing for a career 
^^23 Acquire vocabulary for . 
describing the v/orld of work 



ESTIMATED CLASS TIME: Two or three periods 

ESSENTIAL RESOURCES: 

Job application forms, paper, pencil, resource person 

INSTRUCTIONAL PROCESS: - ' ^ 

Send for and make copies of several application forms from local 
.businesses. Have students ,fil 1 out these forms/accurately. Dis- 
cuss problems, and questions, as they arise, 
^f^^:^ ■ • ^^'^ • ■'. , ■ ■ . 

Discuss and write up references. Whom should you ask? What is 
• the Importance of -asking permission to use a name for reference 
in advance? Be sure to provide all information necessary in 
^contacting the person used as a reference. 

Practice writing a resume of work experience. What is the value 
;^ ^ of keept^ng a v/ork record? 

Have a resource person, prefe?*ably a personnel director from a 
^ lo(fal business, talk to the students about what he looks for on 
';iin.i;;appl i cation. What criteria does he use in. determining whom 

to hire? ; \ 



CONSUMER GAME 



LANGUAGE ARTS 
.CURRICULUM FOCUS: . * 

1 . Decision making 

2. Role playing 

3. Peer ir>teraction 

4. Writing evaluation 

5. Following direction 

6. Discussion 



JUNIOR HIGH 

CAREER EDUCATION FOCUS: . . 
(DELIA Statement) 

"#61 Acquire basic consumer 
skills 

#49 Develop effective decision 
making strategies and skills 



ESTIMATED CLASS TIME: Three periods or sessions 

ESSENTIAL RESOURCES: , , ^ 

Consumer Game by Western Publishing Company 

INSTRUCTIONAL PROCESS:" 

Han one: 

a, ^ Explain game and discuss its purpose 

b. ' Plan the physical layout of room with^the students 
Ci Have students select roles 

d. Allow__sJ:udent^ to look over the role mate rial . Answer any 

questions. . - 

e. Prepare groups the day before to set up- the-room and distribute 
. the material promptly. 

f. Encourage students in the roles of businessmen and financiers 
to^'plan promotions. 

Plan two: ^ . . ^ 

a. Have the students* set up the room and distribute the material. 

b. Have students play the game. Consumer. 

Plan three: Evaluate * . . 

a. Discuss the game and the various roles as a group. Does the 
game reflect consumerism?. Would you make changes? 

b. Ask students to write a paper in which you determine if you 
were satisfied with your consumer role or howfyou would change 

• your spending or promotion plans to achieve a greater 
satisfacti6n. 
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FIELD TRIP FOLLOW-UP 



•LANGUAGE ARTS 

CURRICULUM FOCUSc^ 

1. Realise that^a field trip 
can offer a variety of 
learning experiences. 



JUNIOR HIGH 

CAREER EDUCATION FOCUS: 
(DELIA Statement) 

#07 Develop an .understanding . 

of the concept "life style" 

#10 Develop a selisitivity 

toward and.^n acceptance of 

others ' 

#12 Develop the necessary 

socialization skills 

#33^s. Develop personal habits 

which are. socially valued. 

#^6 Develop positive attitudes 

toward value of leisure time 



ESTIMATED CLASS JIME: ' One class period 
ESSENTIAL RESOURCES:' 
INSTRUCTIONAL PROCESS: 



Thjs activity should be implemented as a fol}ow-up to a specifit 
field trip. " : - — ^ r- 



1: The day after the field trip, follow-up with a discussion 
of the various learning experiences derived, such as,: 

a. Types of careers exhiti ted- irt^the performance. 

b. Student reaction to the performa'nce and performers. ' ' 

c. Auditorium' decorum. ^ - ^ 

d. Awareness of differences in areas and schools. 

». 

e. Group behavior on a bus. " ^ / : 

f. Behavior of group in a restaurant. . 

2.-- Follow this up with a written composition by the s'tudent 
entitled "I learned from the Field. Trip that-" 

Students should become aware of the variety of experiences available 
to theiti when parti ci Dating in a field trip. 
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LET^S BE choosy: 



LANGUAGE ARTS JUNIOR HIGH - . ; ^ 

curriculum; FOCUS: CAREER EDUCATION FOCU^: 

(DELLA Statement) 

1. Decision-Making 

#05 Recognize relationship: 
. self-characteristics/decision- 
. ' * ' ^ making . - 

_ #41 Understand decision-making 
involves responsible action 
- ' ^ ' #42. Know external factors affect 

decision-making and vice versa 
#43 Recognize restrictions in 
the decision-making process 
#44 Recognize that decision- . 
making involves some ri^sk taking 

.ESTIMATED CLASS TIME: One class" period . ; ■ " 

ESSENTIAL RESOURCES: 

Paper and p^nciT " . ' - 

INSTRUCTIONAL PROCESS: 

students are asked to keep a one-day diary of every decision they 
- make/ from the time they choose to grit out of bed in the morning 
to the entertainment they choose for the evening. 

The following questions may be employed in a class discussion of / 
the diaries,. - < ■' / 

1. Were you surprised at the number of decisions you make, 
in a day? 

2. Were any of the decisions especially difficult? • / 

3. Were there any decisions which you avoided making? 

4. Were^ there any decisions in which another person or / ■ 
circumstance "forced" you to choose as you did? / 

5- Were there any decisions you made without thinking the 
problem through? ■ / 

• / " 
■ / . 

. ■ ■ ■ ' ■ ' / 

• " . / ■ ■ ■ 
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THE DECISION IS YOURS 



LANGUAGE ARTS/WRITING „ JUNIOR HIGH 

CURRICULUM FDCUS: ^ . ' CAREER EDUCATION FOCUS: 

' - (DELLA Statement) , 

!• Learning to write a unified 

paragraph . .^.#43 Understand decision- 

2. Learning to write an / making involves responsible 

expT-anation action 

' - '*^#42 Know external factors 

" affect decision-making and 
. ^ . vice versa 

#58 Recognize worker productivity 
is influenced by rewards 

ESTIMATED CLASS TIME: One class period (45 minutes) ' 

ESSENTIAL RESOURCES: ; 

"The Decision is Yours," Scholastic Magazine, Inc. ; 1974. Warriner's 
• English Grammar and Composition 7 ; page 347-355 and pages 374-377 (or 
any other English text which includes comppsition units) 

INSTRUCTIONAL PROCESS: \ 

On composition: p^er write a short paragraph in which you 

1. Discuss your alternatives 

2. State your decision 

3. Explain your reasons for the decision . 

Below is a copy of the situation presented in the. above resource: 

Put yourself in each of the following situations. What would you do? 

You've been out of school for a week and a half with the flu. You have 
three tests to make up. Your parents have promised you a new car at \ 
graduation if you stay on the honor roll through your senior year. 
The basketball coach announces that tryouts start this week, and he 
thinks you can make the team, something you want to do very badly.- 
You've already told three teachers you would be back- after school this 
week. How can you satisfy parents, teachers:, coach and yourself? You 
' decide to. . ..rr . ' ' 

* . • . ■ 

Have pupils read their compositions orally and discuss paragraph 
structure and values used in coming to various decision. 
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FOREIGN LANGUAGE-AN ASSET 



FOREIGN :LANGUAGES/GENERAL 

CURRICULUM FOCUS: . 

1.. LearRing the communication 
skills t)f forei'gn languages. 



JUNIOR HIGH 

CAREER EDUCATION FOCUS: 
(DELIA Statement) 

#17 Recognize role of education- 
in career and life goals 
#22 Acquire skills, good work 
habits in' preparing for a career 
#23 Acquire vocabulary for 
describing the world of work 
#67. Develop skills in leisure 
time activities 



ESTIMATED CLASS TIME: Ohgoing 
ESSENTIAL RESOURCES:- 

INSTRUCTIONAL PROCESS: ' ' 

Foreign language teaching lends itself very well to career education, 
but with very few exceptions it would be unfair to the students to 
create in them the idea that a foreign language could, be a career 
in itself. However, used as. a secondary skill together with another 
career, or as an avocational skill, it can enhance future job oppor- 
- tunities and earning power, provide gr^eater job satisfaction ^and in-; 
crease one's value to community and country, V. ' 

1. Based on each student's own ability and interest, explore with 
him/her the employment opportunities .available in your area (travel. 
agen.cips, education, h6spitality and recreatior., etc,),, urban areas 
(Worlti Trade Center, U,N,), or overseas (military, research, art, 
foreign service, law enforcement, etc), ' 

.2, Incorporate the following ideas in each unit you teach: 

a. Provide. a special 'technical vocabulary, 

b. Role-play various situations, such as an airline stewardess 
and a passenger, a hotel employee and a guest, etc, 

c. Point out cultural differences in job training, work ethics,, 
pay, etc, 

d. . Write business 1 etters in the target language. , 

3. Use posters to provide motivation. Examples are: '4^oreign 
languag'e creates careers with charisma," "Learn a language, th'e . 
passport to the world," "Opportunity kriiocks in every language, " 
Some embassies provide films. free of charge, many depicting work 
and occupations in other countries. Sections of the New York Times 
with employment ads requiring foreign language abilities are helpful, 

4, Field trips can be taken to a nearby travel agency, or business'^ 
firnis involved in export or import, etc. Natural ly/ the best fie^ 
trip is. to .a^ foreign country itself, where students can observe 
.firsthand the many jobs available using foreign language ills. 
It's also a great tool for motivation. 



5/ Homework can be typed to provide a reasonable idea of the 
double skill of a foreign language secretary. . An essay on the 
theme of how one hopes to use a foreign .language later in life 
will encourage the students to think about the subject and offer 
a good starting point for .discussion. 

6. Invite foreign visitors to speak with your students-a farmer, 
a hunter, a master mechanic, a kindergarten teacher. This is most 
interesting for students and' visi toris and is a most positive 
learning experience. 



['FOREIGN LANGUAGE CAl^EERS" 



JUNIOR HIGH 

CAREER EDUCATION FOCUS: ' : 
(DELIA Statement) ; 

#24 Understand variety and 
complexity of occupations and 
careers 

#26 Determine characteristics/ 
qua! ifications of occupations 
#29 Recognize materials/pro- 
cesses/tools of occupational 
clusters 

ESTIMATED CLASS TIME: 5-7 class periods 

ESSENTIAL RESOURCES: * 
Resource person 

INSTRUCTIONAL 'PROCESS: 

T, Class brainstorms different types of: careers that relate to foreign 
languages and lists these on the blackboard, 

2/ Class developes list of questions to ask resource persons about - 
how a foreign language is useful or required in their jobs, 

a. How does your knowledge of a second language aid you in your 
job? , - ^ 

b. tiliist you rely upon it^as a primary skill or a secondary skill? 

c. How much training in the second language (do) you need in order 
to peri.^rm your job? 

3, Invite resource persons to the class to discuss their job, to be 
interviewed by the class and to answer specific questions concerning 
their careers. (See Interview Sheet, Appendix for ideas) 

\\ " ' ■ ■ . ■ ■ . ■ ^ 

• 4. . Have students choose several clusters and investigate occupations 
within these clusters that can be related to foreign languages. The 
students will do. this in groups of two or three, 

5. After they have researched the cluster(s), have one student from 
each- group report orially to the class on it, . 



FOREIGN LANGUAGE/GENERAL 
CURRICULUM FOCUS: 

1*. ^ To learn how td interview. 

2, To learn how to investigate. 

3, To become aware of multiple 
occupational clusters. 

4, To recognize that a foreign 
larm^age can be useful for 

^^,^€Kjob, 

Career research by students. 



CAREERS AND FOREIGN LANGUAGES 



FOREIGN LANGUAGES/GENERAL 



JUNIOR HIGH 



\ 



CURRICULUM FOCUS: 



CAREER EDUCATION FOCUS: 
(DELLA Statement) 



2. 



Learn/ ±0 evaluate and assess. 

career opportunities. 
Learn" how to ferret out infor- 
mation and to prepare for a 
specific career. 



#14 Dnderstand interrelationship 

between education and work 

#17 Recognize role of education 

in career and life 5oals 

#22 Acquire skills, good work . 

habits in preparing for a career ■ 

#26 Determine characteristics/ 

qual if ications of occupations 

#35 Be aware of the value of 

acquiring marketable skills 

#37 Develop necessary educational/ 

occupational competency 



ESTIMATED CLASS TIME: Two weeks for research, two day<s for introduction. 

ESSENTIAL RESOURCES: ^ • 

Newspapers, magazines, telephone books, foreign editions of publi- 
cations, '(embassies, travel agencies)-brpchures-'Toreign Languages, 
and Your . Career" , U.S. Department of Labor, Bureau of Labor Sta- 
tistics (#562-641 ). Occupational , Outlook Handbook . 

INSTRUCTIONAL PROCESS: 

Researching careers related directly or indirectly to foreign 
languages. 

1. Distribute a handout of language related careers from the^ 
15 career clusters. 
' . 2. . Ask each student to choose one care^er^rom among these 

clusters and research it as if they were preparing for this ^ 
career. 

3. Students will^ research the career of th^ir choice and prepare 
. a career oriented booklet. This booklet should contain such 
items as: 

A, Necessary education 
• ^' B. Job Description ' 

1 . place of work ' • 

2. work hours ' , 

3. probable salary 

4. major 'responsibilities 

5. skiTls needed other than "foreign languages 
C-' Places to obtain information 

p. Interviews -> 

E*. Pictures or brochures 

/■••" . ^ . 

Conclusion ; The student should become aware of the assets and. 
liabilities a specific career involves. . *w 



SO YOU WANT TO GO, TO 



FOREIGN LANGUAGES/GENERAL 
CURRICULUM FOCUS: 



1. 
2. 
3. 



4. 
5. 



Av/areness of another culture 
Development of self-reliance 
Development of language 
vocabulary and proficiency 
in language skills 
Role-playing 

Interaction among students ■■ 



JUNIOR HIGH 

CAREER EDUCATION FOCUS: 
(DELLA Statement) 

#41 Understand decision-making 
involves responsible action 
#44 Recognize that^decision- 
making involves some risk taking 
#47 Develop a receptivity for 
nev/ ideas/exploration of new 
ideas 

#61 Acquire basic consumer skills 
#62 ■ Develop vocabulary to . • ' 
differentiate leisure time 
activities 



ERIC 



ESTIMATED CLASS TIME: , Three— four weeks . 

ESSENTIAL RESOURCES: 

Travel b^ochures-TWA, Pan Am, etc. Films of "target" country. 

INSTRUCTIONAL PROCESS: " . 

(In groups of two) 

1\ Students will pretend that they are taking a one week trip to 
Spain and they are to prepare for the trip, ' ^ 

2. First they are to contact a travel agency to find out the following; 

a. What trips are available 

b. costs pf air/lahd travel* 

c. places ' pf interest 

■ '.. ^ ' 
•3. They will discuss with each other: 

a. when they will go 

b. what part of^ they will travel to , (itinerary) 

c. . cost to and from eiirport 
' d. v/ardrobe to take 

e. sfiots needed • 

f. "where to get passports/pictures 

g. how much money to take 

h. currency used/r^te of exchange • 

i. local customs ' . . ■ 
j. necessary phrases to learn 

4. Together (in pairs) thfey will compile^a notebook putting in 
all the information they, have gathered 

5. They will reenact in the "target" language one incident which 
might have^'happened to them while at: 

a, a^ museum 

J. a restaurant . ' 

c. the airport or in the airplane ■ . 

; d. a bullfight ^ 

(Small three minutq dialogue using target language) 

■ - ■ . ■ .V 40 • 
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6. Students v/ill display their scrapbooks and have the opportunity 
to peruse other students' scrapbooks. 
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WORDS 



FOREIGN LANGUAGES/SPANISH 



JUNIOR HIGH 



CURRICULUM FOCUS:. 

1. Awareness of Spanish-speaking 

countries around us \ 
2; Cognizance that our country 

is a blend of Latin America 
3: Realization that many 

geographic names in U.S. 

are of Spanish origin. 
4.^ Recognition tjiat words used 

in everyday English are 

Spanish in origin 



CAREER EDUCATION FOCUS; 
"(DELLA Statement) •.' 

#47 Develop a regeptivity 
for new ideas/expToration 
of new ideas 

#48 Understand the peed 
to take responsibility for 
own decisions 



ESTIMATED CLASS TIME: 4-6^class periods (45 min.) ■ 

ESSENTIAL RESOURCES: ' " 

Wall map of U.S., Central and South America, West IndiCo, Glpbe, 
Encyclopedia or Atlas, pencils, colored construction paper^, glue. 
You may want to use dittoed sheets of said countries for pupils 
■ to color in later. ' _ • ' 



INSTRUCTIONAL PROCESS: 

1. Begin with a discussion of the 18 Spanish-speaking countries, 
in the Western Hemisphere, where our own country is. Point, them 
out on the map. ' - 

2. Discuss places iri the U.S. with' Spanish names'. Give a list, 
then ask pupils, to contribute, if possible.., Point out on map or 
have pupils do this. Such a lis^t might include: 

e. Los Angeles 

f. San Francisco 

g. Mesa Verde 

h. Amarilla 



a. 
b. 
c . 
d. 



Colorado 
Florida 
Montana 
Sierra Nevada 



Also, explain the meaning jof earh name in Spanish, 

3. Ask pupils to submit a list of all the'Spanish words they 
use in English in everyday speech 



a . 

b: 
c . 

. d. 

■\ e. 
f . 



barbeque 
patio., 
adios 
pinto- 
rodeo 
lasso 



These might include: 
fiesta 
hacienda 
mesa 
gaucho 
sombrero 
mustang 



Als'o, explain the Spanish meaning to these words. 

4. After becoming familiar with each of the* Spanish speaking, 
countries via wall maps or dittoed sheets, have each, pupil 
choose one country, and make its flag, with' construction paper. 
On the back of the flag, he will tell the riame of the country, 
Its capital,' draw the outline of the country and designate ■ 
'which- area it is from. 
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I .North America - Mexico 

II Central America - Guatemala, Honduras, El Salvador, 

- Costa Rica, Nicaragua, Panama • 
III South America - Columbi.a, Ecuador, Peru,^Chile, 

Argentina, Bol i via ,• Paraguay ,' Uruguay , 
f Venezuela 
IV West Indies - Cuba , Domi; ican Republic 

5. At. conclusion, display all flags around the room and have, 
pupils see if they can recognize flags of the countries. 

Conclusion: The outcome should develop an awareness oV the 
many Spanish speaking countries around us and pupils will be more 
aware of the geographical position of areas, as well as countries. 
Especially good for 7th. graders since they like to make things. 
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'•EVERY 'BODY' NEEDS A CAREER" 



FOREIGN LANnUAnE/SPA^'I^fi 
"curriculum FOCUS: 

1 . To learn parts of body 

2. To become aware of various careers 
dealihg with . specif ic parts of the 
body. 



JUNIOR HIGH .. ■ . 

CAREER EDUCATION- FOCUS: 
(DELIA Statement) 

#24^ Understand variety and com-. 
pTexity of occupations and careers 
#25 Understand how occupations 
relate to functions of society 
#56 Recognize- that society needs 
labors of all its people- 



ESTIMATED CLASS TIME: Five class periods 

ESSENTIAL RESOURCES; ; 
Felt boards handouts 

I^it$TRUCTIONAL PROCESS: • ' ' ' 

]. With the use of a felt board (flannel), the teacher will build 
person, naming the parts of the body in Spanish. 

.. / ' 

a. head ^ e. nose i. arms m. feet 

,b..hair^ . f. mouth - j,. fingers n. toes 

face • , g. teeth k. hands 

d.\ears i h. body 1. legs 

The teacher pronounces these names in Spanish and the students repeat 
them. 

2^._ Give a ha)^dout to students with parts of the written body in 
Spanish. StudWits* repeat names and fill in corresponding Engl ish 
words. \^ 

3. Students are la\ked to name as many careers as possible that deal 
with the par^s of t\e body. Examples: 




professor 
barber \ 
make-up man \ 
telephone operator^ 
chef 



a, 
b. 
c . 
d. 
e . 

f . control tower 



g . denti st 

h. athlete 

i . swimmer 
j . pianist 
k. typist 

1 . dancer 



m, ' doctor 
n.' beautician 
0.^ receptionist 
p. ice skater 
q. bal 1 et dancer 



4:' On board, list parts of tHr^ body and see how many occupations can, 
be listed under each one. 
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ZEROING IN 



FOREIGN LANGJAGES/SPANISH 
•CURR-ICULUN1 FOCUS: 

1. To "immerse" the student^ 

in the- second language 

2. To build fluency in a 

chosen occupational situation 



V. -JUNIOR HIGH 

CAREER EDUCATION FOCUS: . 
(DELLA Statement) , 

#22 Acquire skills, good wor-k 
habits i a preparing for a 
career 

#37 Develop necessary educational/ 
occupational^ competency 
#38 Develop entry level skill? 
in area of occupational interest 



ESTIMATED CLASS TIME: Ten days 

ESSENTIAL RESOURCES: 

Text-- El Espanol Al Dia, 
Teacher help. 

INSTRUCTIONAL PROCESS: 



Cassels Spanish/American Dictionary , 



(1) Students will choose two or three language-oriented careers 
and split into groups of four or five. 

(Ex: ai^^line stewardess, doctor, taxi driver, waiter) - 

(2) Lu. will prepare a skit to present to the class involving 
these careers with situations common to them. All skits should be 
edited by\ the teacher so .as to insure proper speech patterns and 
vocabulary. . ' . 

' t 

(3) After researching and practicing, students will present their 
skit to the class by memory. They will reenact their skit so that 
everyone in the group has the opportunity to play each role. "A 
repetition of this .kind will also enablejhe rest of the class to , 
have the opportune ty to see each skit more than once. ' 

(4) After all skits have been presented, the class will evaluate 
the skits according to such things: • , 

a. What career was featured in the skit?^- 

b. .Could you. understand the basic tdea of the skit? 

c. did the playersseem natural or know their parts? 

d. Did the players sound authentic? 

e. How would you have improved on the skit? 

Conclusion": The student should build fluency in his chosen pccupational 
.situation, as well as mastering the needed vocabulary, basic verbs 
and pronouns a>hd acquire an adequate pronunciation. j 

As a supolementary resource use- Que Tal Magazine. 



MAKING PINATAS 



FOREIGN LANGUAGE/SPANISH. ■ 
CURRICULUM FOCUS: 

1. Learn how to make pinatas. 

2. Learn how Christmas customs 

in Latin America differ from ours 

3. Appreciate through understanding 
the religious and ethnic values 

■ of Christmas 



JUNIOR HIGH . • 

CAREER EDUCATION FOCUS: 
(DELIA Statement) 

#10 Develop a sensitivity 
toward and an acceptance of- 
others 

. #33 Develop personal habits 

.which are sbci^.lly valued 
^ -"#67 Develop r ills ^in 
leisure' time activities 



ESTIMATED CLASS TIME: Two weeks of 45 minute class periods 

ESSENTIAL RESOURCES: . , 

Book-- Christmas Cusjboms Round the World , Basic Text-^ El EspatTol 
Al Dia , Speaking Spanish Book, Newspapers balloons, paste, 
paint, paper towels, crepe paper. . 

INSTRUCTIONAL PROCESS: ^ * ^ 

(1) Start this activity in the beginning of the Christmas season^ 
. ' when pup.il interest in holidays is high. Begin V brainstorming 

what things mean Christmas to us in the U,.'^. ' 

(2) 'After an appropriate list has been made, introduce the 
vocabulary of Christmas words in Spanish, 

Examples: 

• . Christmas eve--la Nochebuena 

Three* Wise Men--16s Reyes Magos 
. The Holy Family--la. santa famili'a 
Midnight Mass--.la misa del.Gallo 

;(3) Discuss how our Christmas is similar to theirs and then relate 
how theirs differs from ours. 
Examples: 

the beginning of las posada s 

their <^fyes magos> ^ ^ 

. the flor de Nochebuena ■ ' . 

el di^ de Tbs Reyes Magos \. 
- the pilTata and' party ' ' 

(4jl^ Divide the class into groups of three or four to make a" ' 
pinata. Each grpup works out what type of .pifTata it will make 
and what to fill it with. 

■• ■ 

(5) Under close supervision. of teacher, groups make their piRatas, 
paint, -decorate and fill them. This should take a total of five , 
days (three days for base coats; two days to decorate ahd fill). 

(6) On the**day of the fiesta^ have boys hang the pinatas and 
enjoy the breaking of the pinatas. 



Conclusion: The outcome shouW produce an awareness of other 
customs in celebrating Christmas ^pVus an appreciation of what> 
the Spanish value of this holiday ^means, , 
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FLAME NCO 

FOREIGN LANGUAGES/SPANISH 
CURRICULUM FOCUS: 

7 

1, To present Snain with authen- 
ticity and meaning via da' e, 
music and songs, 

2, To present the bullfight not 
as a sport or barbaric curiosity, 
but as ah ancient ritual inherent 

to .the Spanish way of life and death, ^.'=^64 Understand i nterrel ation- 

3. To realize that in the proud tra- shipsV leisure tinie/one's career 
„..„. Jj_tj_oji^^ come various careers, ,^66 Develop posi tiVe attitudes^^ 

pecul iar'oTity~"to""'th"em-^ < tow_aj:cM/alue o leisure t;i,me . 

4. To cultivate wise use of leisure time. ~ ^ 

I - , . ... 

ESTIMATED CLASS TIME: Three class period. . 

ESSENTIAL RESOURCES: ~ " . ^ 

Brochure from Boston, Flamenco Ballet Co. • 
Worksheet from '74 Unit on Bullfight 

INSTRUCTIONAL PROCESS:' , • - 

]. Begin class by reviewing details of f\eld trip, i.e. date, 
day, time of departure, arrival, etc. 

•> , 
•2, Begin djscussion by asking s^.udents what they are antici- 
^patinq in the perf ormanae ., ^ • 

3. Inform them about the show via brochure. 

4. Review the main parts of a bullfight. 

5. Give handout of prograh notes-discuss. 

5. Stress wise use of leisure time and that what they are going 
to experience is -a v/ork of art to be muchly admired and appreciated, 
\ • ■ ■ ■ ■ 

7. Continue by asking student?, to see how many careers they can 
list that dre associated with this show. 

Direct: dancers , MTiusicjans., ..si ngers , matador/- etc. 
Indirect: managers, costume and. set designers , understudies,- 
secretaries, Dublicity m^anagers, teacher.,' etc. , ' " 

8. Sum up by stressing that niany careers are language oriented 
at many .levels, but that all need some knowledge or appreciation 

of the SpanisF) heritage. ' . 

Fol 1 ow up: * 

.9. Day after the field trip^ ask the student:' " ,■ 
od. ^ What inipressed them most? . / 



JUNIOR HIG 



CAREER EDUCATION FOCUS: . 
(DELLA Statbr. t) 

i^47 Develon a receptivity fqr 
new ideas/exjploration of new ideas 
#54 Understand the relationship " 
between occupational roles/per- 
sonal economics/life styles 



If they enjoyed the show.- 

Did they understand the performance? 



10. Discuss all of these, answer all questions, tie up loose. ends 

/■ . ^- 

Conclusion: Students learn wise use of leisure time by engaging 
in a cultural "life style" different from their own. They also 
become cognizant of several different types of careers peculiar 
to the Spanish heritage. 




PEN PALS 



FOREIGN LANGUAGE/ SPANISH 
CURRICULUM FOCUS: 



Leai'n to write informally in 
target language.- 
Become aware of differences 



1 n 



other cul tures/ 1 



Gain specific information re- 
«jarding careers iri. other countries. 



fe-5 tyl es 



JUNIOR 'HIGH 

CAREER EDUCATION FOCUS: 
(DELLA Statement) 

#25 Understand how occupations 
relate to, functions of s.pciety 
§28 Understand the relationship 
occupational role/life style 
HO Apply vocabulary of career 
education to decision making 
#47 -Oevelop receptivity for new 
i d ea s / ex p i o r a t i o n_o f new : .1 deas ' 



ESTIMATED CLASS TIME: This will depend upon individual corresjDondence, 
but the final outcome can not be accomplished until a reasonable 
length of time has transpired-perhaps six' months. 

ESSENTIAL RESOURCES: 

Membership to Student Letter Exchange, Waseca, Minn, 56093. 
Dictionaries- Cassel Is Spanish-American Dictionary , Cuyas Dictionary 

INSTRUCTI-INAL PROCESS: „ . ' ■ 

1.. Teacher discusses with oupils the enjoyment of having a pen pal 
from another /COiintry. Try to encourage the country of the "target'\ 
. language. In Spanish, there are 18 in the Western Hemisphere alone, 
plus Spain, Spanish Morocco and the Phillipines. 

2\ ^Have the class subscribe to the Student Letter Exchange. A 
nominaV cost of 25(J is ^needed per person. Send^ pupils' names and 
addresses along with their choite of country. ' 

3. In preparation- for writing the first letter, learn greetings,, 
\ salutations for letters and together, in class, compose a sample 
\ '■^ letter to start using basic elementary ideas, such\as 

My name is 

'I live at . 
There are people in my family. 

\ " I am year ' s old / 

I. am studying (language). 
\ My favorite sport is...;... 
\ "My favorite hobbies are.. 

\ Here is a photo of me. May I please have one of you? 

\ 

4. \When the pupils receive their pen pal s ' >names , they write their 
letter based on the sample. . . 

5. As students, receive answers to their lettp^rs, they bring them 
to class, to share with others. Sample letters can continue to be 
worked oh, or pupils may on their own develop their own rapport with 
their pen pal . 
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6, In time, students should attempt to learn of the career oppor- 
tunities in that country, as well as the 1 ife-style and customs. 
They should attempt to use the "target" language as much as possible 
and-encourage them to do so. 

7. Toward the end of the year, after they have received a sufficient 
number of letters, have them write an essay comparing the career 

- opportunities available in the foreign country with those in the 
United States, • > 
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FOREIGN LIFE STYLES 



FOREIGN LANGUAGES/SPANISH 
CURRICULUM FOCUS: 

1. "Brainstorming" the word 
..^ Life Style 

2. "learning the process o-*" 

decision making 

3. Understanding how decisions 

come about 



JUNIOR HIGH 

CAREER EDUCATION FOCUS:' , 
(DELLA Statement) 

#7 Develoo an understanding 
of the concept "Life Style" 
#44 Recognize that decision- 
making involves some risk taking 



^^TIMATED CLASS TIME: 15 minutes a day for 10 days 

ESSENTIAL RESOURCES^: 

Slides of Portugal, Spain, and Morocco 

You may also want to use Encyclopedia, Wor^d Book of Facts, 
El Espanol Al Di'a .- . ' 

INST^^UCTIONAL PROCESS: 

p) Show slides of various countrijes and/or continents. ",Add 
persona") comments, if possible, stressing- different "life-styles." 

(2) Brainstorm the word "life style" and list ideas on board. 

(3) From questions on the board, ask each student to. wri te .about 
two of them; Some nossible questions are:. ' 

a. What did you learn from the .si ides that is /, .w to you? 

b. What impressed you most in the slides? 

.c. How are foreign life styles similar to ours? ^ 
d. How are foreign life styles different from ours? 

(4) After the compositions have been written, group them according 
to expressed interests. Have students discuss and compi le ■"with 
their own group the items presented. 

(5) Students will select one person from their group to present 
their ideas to th.e class. 

(6) . After the oral reports have been given, ask students to 
review th^ir original list of life style compiled ciuring original 
brainstorm session. 

(7) Rank order their composite results. 

(8) Ask one student in class to summarize their outco^ie of life 
styles. . Poll the class to determine how many would he. willing 
to change their life style for a" year-how many would not and 

1 ist reasons . 

Conclusion: This activity should develop an awareness ofouher 
"life styles", as well as its meaning and give insight in' how 
a decision is reached. It should also develop a senso of selective 
values. 
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"TURi, QU 



V. 



FORE,IGN LANGUAGES/SPAN I Sfl 



JUNIOR HIGH 



CURRICULUM FOCUS: 



CAREER EDUCATION FOCUS; 
(DELLA Statement) 



K Learn about other cultures/ 
1 ife styles 



P06 Understand and use the 
concept "role" * 

#07 Develop an under^.tandi ng . 
of the concept .."1 ife style" 
r]0 Develop a Sensitivity toward 
and an acceptance of others 
^24 Understand variety and 

.^.complexity of .pccupati ons and^ 

^'careers 



2,^ Learn to positively criticize 



dr>d evaluate Latin culture in 
television media 



3, Become aware of Spanish words/ 
phrases used on television 



ESTIMATED CLASS TIME: One--two weeks \ 

ESSENTIAL RESOURCES: ' ' 

Current television programs--(e.g, "Chico and the Man," Kotter," 
"McCloud") Re-runs ("It Takes . a Thief "I Love Lucy," "Bonanza'*) 
T.V. Guide would have to be checked, as Various television series 
deal specifically with Language Arts themes 

INSTRUCTIONAL PROCESS: . - 

■\ 

1. .Benin with a discussion *of television today and what good things 
can come f ro'n it. 

2. Brainston.ii how televi'^ion influences people as to: 
a'. • Styles . ' 

b. Sense of values 

c. Attitudes 

d. Awareness of other cultures 

e. Decisions' in every-day living 

3. Make a list on the v:halkboard of^rte-levision programs that reflect 
the Latin culture in one way or another, (speech, dress, attvcude, 

. philosophy, etc. V :. ,t. 

4. The students will choose several proqrarris' to view, keeping a 
record 0^ their observations basea on items- developed, in thc^ 
brainstoriii session and discussion. 

•. 5. At the end of the second week^' students will discuss what they 
have viewed and learned.. 

6. They will th^^n list the various jobs depicted, by the various roles 
played "television. 

7. Students will describe in v '^'tinq what tr.iininq or preparation 
night be noeded to perform tnese jobs and how their understanding 
of another culture has helped them to appreciate the many careers 
in the worl'^ 
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LOS MESES LAS ESTACIONES Y "CAREERS 



FOREIGN LANGUAGE/SPANISH JUNIOR HIGH .. 

CURRICULUM FOCUS: CAREER EDUCATION FOCUS: 

(DELLA Statement) 

1. To learn the months and seasons 

of the year in Spanish #23 Acquire vocabulary for 

describing the world of work 



ESTIMATED CLASS TIME: Two class periods 

ESSENTIAL RESOURCES: . ' 

Calendar, handouts, construction paper, felt tip markers, colored 
stick pins, (handout, is attached) 

INSTRUCTIONAL PROCESS: 

K From'a handout, the students will pronounce the names of the 
seasons and the months of the year and fill in the corresponding 
English words. , 

. 2. Students will prepare a chart for each season, putting in three 
months under each season' (in Spcinish) (Chart is attached^) 

; 3. Students will now^ research the various careers that are highlighted 
throughout the year and pinpoint them on the chart with colored 
pins. Examples: 

*• ' _ ■ ' 

a. Fire Prevention weejk — firemen 
b: Secretary week--secretary , clerk', receptionist 
Ci Mail carrier week--postman , deliveryman (parcel post) ; 
d, Hairdresser week--beautician , barber, 
^e. Education week--teachers , administrators 

f. Library week—librarian, book salesmen ^ 

g. Father 's day ' ' • 

h. .Mother's day 

i. Mental health week--doctors , nurses 
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"BABAR AND YOUR CAREER" 



JUNIOR HIGH . 

CAREER EDUCATION FOCUS: . - I 
(DELIA Statement) 

^22 Acquire skills, good work 
habits in oreparing for a career- 
^32 Realize one's success in 
work is affected. by one's attituJes 
^37 Develop necessary educational/ 
occupational competency. . • 
i^ao ..Develop effective decision- 
making strategies and skills ^ 



■'ESTIMATED CLASS TIME: Five days for translation of story, two days for 
discgssjon and evaluation 

ESSENTIAL RESOURCES: ■ ^ ■' 

Babar Series Books, Editorial, Bruquera, S. A, (simplified stories 
with colorful pi*ctures--adventures of an elephant) 1. "Babar y el 
picaro, arturo. 2. Babar en Familia.. 3, Historia de Efabar el 
•elefantito. 4. Dictiona.r'y (Spani sh-rEng.1 i sh) ' 

INSTRUCTIONAL PROCESS: 

1. Students are divided into groups of three or four. Each group 
' is given a book. ' . ■ 

2. Working together in their groups", students are to read and translate 
their story. 

3. When students finish, they are to condcn^^vO their story on Daper 
, (in English) and hand it in. 

4. On a given day, one person from each group will present their 
version to the class, (in English) 

5. After 11 the stories have been presented ,. the teacher will ask 
each yroup what they learned--^ f rom working together and how "this 
could carry over into a career. 

Example:* • 

a. learn t. "give and take" 

b. learn teamwork can be important * 

c. learn "two heads are sometiniies better than one." 

Students should become aware of the fact that a combined. effort for 
a common cause can be a good thing and that working together can oay 
off. ' ■ • 



F6rEIGN LANGUAGE/SPANISH 
CURRICULUM FOCUS: 

1. To learn how to v;ork together 
to produce a combined . resul t 

2. To learn to trust and share 
with another 

.3. To learn to ,orga'nize. and 
condense material 

4. To increase vocabulary in 
- "target" language 

5, To improve understanding 

of grarnmar in "target language 
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AN IMPOSSIBLE DREAM? 



FOREIGN LANGUAGES/SPANISH 
CURRICULUM FOCUS: 

1 To understancP the classic, 
''Don Quixote de la Mancha" 

2. To realize the va^lue (the lesson 
of morale) this story holds for 
people today . 



JUNIOR HIGH 

CAREER EDUCATION FOCUS: . 
,(DELLA Statement) 

#63 Understand differences 
between leisure time and 
idleness 

#66 Develop positive attitudes 
toward value of leisure time 



ESTIMATED CLASS TIME: Five— seven class periods 

ESSENTIAL RESOURCES: - • 

Ancora Filmstrip, Literatura Univer5al--''Don Quixote de la Mancha I,*II 
Record--"Man of . La Mancha"--originaT soundtrack--Stereo--Kapp Recor/js. 
You may want to , read the novel--Don Quixote de la Mantha-"por Miguel 
de Cervantes Saavedra. 

INSTRUCTIONAL PROCESS: 

1. Discuss with the class the value of establishing worthy leisure 
Jnme activities. Stress reading good books, seeing good plays, 

'citt^nding concerts, operas, sports, etc. . 

2. Discuss the merits of good literature and lead into the novel 
Don Quixote de la Mancha. ^ 

a. Why is it considered good literature? 

b. What makes it a cle«^sic? 

c. What does it teach us today? 

d. How has it influenced the world? ^ • ' 

e. ^ Discuss the story--plbt, characters , setting, etc. 

3. Show the filmstrip--discussing as you view it together. 

4. Discuss the musica.1 or stage' version and compare it with the book. 

5. Play the record--"Man of La Mancha"--Discuss . - ' 

6. Each student will write a brief composition telling the story 
and explaining the (theme) and how the book influenced him/her. 

7. If time permits, have students read a few chapters of the book-- 
and explain them to the class. 

Examples : • ^ 

a. . The "windmill" battle. 

b. The "dubbing" of Don Quixote. • 

c. The meeting of the Lady "Dulcinea" 

d. The "Golden Helmet of Mambrino" . 



STEREOTYPING- \ 



JUNIOR HIGH \ ■ • , 

CAREER EDUCATION FOCUS: 
(DELLA Statement) 

#56 Recognize that sbtiety 
needs labors of all its\ people 
■M3 Recognize restrictions in 
the decision-making process. 



ESTIMATED CLASS TIME: Four class periods 

ESSENTIAL RESOURCES: . ' , 

Biographies of famous women, Women's Day and Family Circle , magazines, 

newspapers ■ * 

INSTRUCTIONAL PROCESS: 

Ask the students to read^a biography of a famous woman. Some suggestions 
are: Oh! Lizzie by Doris Faber, Shirley Chisholm by Susan Brownmiller, 
I A 1v/ays~Wanted to Be Somebody by Althea Gibson,' the anthology. Modern 
Short Biographies and Don't Fall Off The Mountain by Shirley MacLaine. 
Have the ^lass share their thoughts about what they read through a 

class /discussion and by creating a book jacket, mobJle^pr diprama 

Perhaps the students would like to role-play their characters by acting 
out a scene from the book, or by creating a new situation and role- 
playing the behavior they v/ould anticipate their character to have 
based upon what they read. r . 

Ask the class to gather data from magazines and newspapers about prom- > 
in,ent wonien today, locally, nationally or internationally. 

■ Define stereotyping, sexism, discrimination and chauvinism. Ask: 
What stereotypes exist and have existed about women? -Why? How do you 
feel about them? , ' - 

Discuss, the advantages and disadvantages of mothers working outside' / 
the home. Role-play a, family d.iscussion about a mother getting a .iob 
outside the home. Complicate the family situation in different role- 
playing episodes by adding factors such as a new baby and/or economic 
needs,- etc. Ask what are a mother's alternatives? How wouldyou 
feel? Did any of the women you read biographies of,, face a similar 
situation?. How did they resolve it? Why? -What factdrs entered vnto 
their decisions? . 



..LANGUAGE ARTS 
CURRICULUM FOCUS: 

1. - Study of Women's rolo in ^ 

American society. 

2. Biographies of famous women. 



POEMS AND PORTS 



LANGUAGE ARJS/ POETRY 
CURRICULUM FOCUS: 

1 . , Study of poets and 
^ their poetry 

2. Study of the relationship 
between a poet's changing 
sVlf and his changing 
poetry style, content, 
tone, message 



JUNIOR HIGH 

CAREER EDUCATION f OCUS : 
(DELLA Statement) 



^09 Recognize that development 
of self is constantly changing 



ESTIMATED CLASS TIME: \/ariab1e 

ESSENTIAL RESOURCES: 

Biographies or reference materials about poet's life. Samples of 
poetry written during different stages of poet's life. -You may 
want to use records of poets reading their own works. 

INSTRUCTIONAL PROCESS: / 

Have the^ students read about, or view films about, or hear lectures 
about a poet's life. Have students study samples of this artist's 
poetry and analyze it in terms of style, tone, content, message. 
Have the student analyze the relationship betv/een the poet's poetry and 
his changing-~se1 f and life circumstances^. 

/' ' " 

Supplemental Resources- The Arco - Rosen Career Guidance Series . A 
series of books about major careers in practical terms for young 
people. Cost: $1.95 each (estimate) Arco Publishing Company, Inc. 
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PERSONALITY CIIANGLS IN BIOGRAPHIES 



LANGUAGE ARTS /LITERATURE 



JUNIOR HIGH 



CURRICULUM FOCUS: 



CAREER EDUCATION FOCUS: 
(DELLA Statement) 



1. Redding and appreciation 
of biographies and 
autobiograohies . 

2. Writing cohinosi tions 



09 Recognize that development of 
self is constantly changing 
18 Reco;nize continuous process 
pccurring in and out of school 



ESTIMATED CLASS TIME: Variable 

ESSENTIAL RESOURCES: , 

Biographies and/or autobiographies, paper, pencils, list of career 
clusters. Dictionary of A^^.M^-l^jLonA^. JjJLl e^s , Occupational Outlook 
Ha ndbook . ^ 

INSTRUCTIONAL PROCESS: , • * 

After reading an autobiography or biography of a. person associated 
with a career cluster of the student's choice, the student will 
trace in written form, the emerging and gradually changing patterns 
of personal characteristics tha t resul ted from the subject ' s ex- 
periences, decisions anJ opportunities. Have the students con- 
- sider whether they would have made different decisions had they been 
' ia. the character's oJace. What effect might these decisions have 
on subsequent ooportuni ti es , experiences, decisions and careers. 



UNDERSTANDING A NOVEL 



LANGUAGE ARTS/LITL"RATUR[:: 



r 



JUNIOR HIGH 



CURRICULUM FOCUS< 



CAREER EDUCATION FOCUS: 
(DELIA Statement) 



•1 , Reading a novel 

2, Discussing charadters* feelings 



17 Recognj^ze role of e ' 'cap'on 
in career and life goals 



ESTIMATED CLASS TIME: Varjable 

ESSENTIAL RESOURCES: 

Death Be Not Proud by John Gunther 

INSTRUCTIONAL PROCESS: . . 

Ask your students to read Death Be Not Proud, It is the story of a ^teenage \ 
boy, John Jr., who develops a brain tumor. Through the course oT his disease 
his love foV learning increases and becdmes a driving force in his life. 
Discuss this book in relation to the following questions: 

1, What was most important in John Jr.'s life? Why? 

2, ' Compare John Jr. 's z-est for learning with your own, 

3, How did John Jr.'s family .influence his desire to Tcarn.?_ 

4, If you were stricken with a disabling or fatal disease, how would your 
react? Feel? Would you .chanc^j how you were living your life? 

5, What is most important in your life? 

6n Examine John Jr.'s parents' reactions and feelings about his disease, 

^ Suppleinentdl Resources: Death an d Dying:. Closing The Circle , Three 
filmstrips with sound. Cost: ^4.50 (estimate) Guidance Associates 



BEHIND THE DECISION 



•CURRICULUM FOCUS: 



LANGUAGE ARTS 



junIor high 

career education fogus: 

(DELLA Statement) 



1, Develop decision-making 



skills. 
2. Study personalities of 
characters. 



#41 Understand decision-making 
involves responsible action 
#43 Recognize restrictions in 



the decision-making process 
#46 Recognize the need for 
making a meaningful career 
choice 



"ESflMATED. CLASS J.IME: 

ESSENTIAL RESOURCES: 

TAB Creative Teaching Unit-"Decision Making'*-visuals , index cards. 

INSiTRUCTIONAL PROCESS: !. . 



1. ' Groups of four or five students will examine visuals of decision- 
making situations and decide what decision they would make given 
similar circumstances. The group leader will report the group's 
findings to the entire class, 

2. Teacher-directed. discussion of basic steps M.n the decision- 
making process which may or may not have been involved in the de- 
cisions they (the students) would have made in the visuals. 

3. Make a list of decisions which Karen makes in the cou,rse cf the 
novel. In small group discussions, students decide whether Karen 
made sound, mature decisions. (Decisions- are listed separately -dn' 
index cards; one card is given to each small group). 



• Following the redding of The Coming iDown Ti)|ie by J. Oppenheimer. 
' the student will engage in the following' act\ivi ties : 
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BEHIND THE BADGE 



LANGUAGE ARTS 
CURRICULUM FOCUS: 

1. Law and law enforcemeini 

2. Discussion of character. 



JUNIOR HIGH ) 

CAREER EDUCATION EOCUS: 
(DELLA Statement),^ 

#25 Understand hdvrT)ccupations 
relate to functions of society. . 
;#27 Understand process of de-' 
veloping a "career" 
#28 Understand the relationship: j 
occupational role/life style / 
#30 Realize: work is an integral 
part of the total life style / 



/ 



ESTIM/^ED CLASS TIME: Onei week 



ESSENTIAL RESOURCES: ^ j 

Paperback novel - The Coming Down Time by J. Oppenheimer, State trooper 
for guest speaker, County sheriff for videotaped interview, Film- 
" The Novel: Character" - En-cyclopedia Britannica series 



INSTRUCTIONAL PROCESS: 
Following a seven-day 



reading of The Coming Dov^^'n Time by J. Oppenheimer. 



the following activities should ensue: 

1. Invite a S-tate trcloper to speak with/ the class about his job'. 

2. A group of five to seven students will cojnduct. a videotaped/ 
interview with thq local sheriff, who discusses bls_career ./ 
(See Interview Sheet Appendix) j 

3. Have the group prqsent their videotaped interview of the sheriff. 
A question-and-an^wer period wil 1 fol low, and/or the group will 
g.ive personal . readtions to their experience. ^' 

4. Discuss characteristics of a person ^ho should pursue a career in 
law or law enforcenent. 

5. View the fi Im "Thej Novel : Character." And ask the student's to identify 
elements of the character of the sheriff in the novels 

6. In'' a small -group discussion, comp"''*'^ thfe students' imprj'essions of 
ihe loc?l sheriff ^nd State troon ' itt> the students ' / impressions 
qf the. sheriff in tlhe novel. (St- ts \Vill use their' own written 
character sketches bf the sheriff ... the\novel as a ba:sis for 
comparison) . \ V ^ \ 



LAuGUAGE ARTS 



JUNIOR HIGH 



1; Visual interpret "r: 
2. ni:iCuG!^ion , \ * 
3.. ^'u'.^'. ic ■] iitLrpr;'' i: n 





CARL'-J^ FnUCATION FOCUS.: 
(DFLLA- Stat^?nent) 



Pr-ivelop basic attitudes 



"i'or Of: try/success \\\ 



a, CO roe r 

:1 ize: v/ork is an 
'inteyral par^t of life style 
r31 Develop positive attitudes 
towv) rd efipTf.yn^jnt 
rl7 Reoctjnize role of education 
in career and life goals 



c 



Don McLean "Orpnans of Wealth" ■ ■ " 

Gordon Parks })hotOiira;"''^<^s on 'slides end nicLure^i o!" beautiful poople. * 
Johniiy CasI) 'Welfare Cauiliac" 

Story, Stinkin Creek (Lawanna Trout Fol klore ) ' i 

inSTRUCTIONAL PROCESS: 

P'^'^^ Stinkin Creek. Discuss quality of life in S l mki n Cr^ek. 
• . Discuss, the v/elfare rec^uireirents and benefits. Vihy can^'Stjnkin 
Creek '"puil itself up by i ts. bootstr^aps?*' 

Using Don Mcl>^■:u1 ' s "Orr"^. :r!S of Wpalth" and Johnriy Casfj ' s ."Wei f r! r*e 
Cadillac" as a rrusical background, show slides of photographs "of 
Gordon Parks'. Contrast these v/ith/^hots froT maoazines that te'^''^ 
to portray lifc: in this country. 



Discuss th^ lyrics of Don McLean's sonq. Compare it v/ith Welfare 
Cadi 1 1 ac . Whom do you think is really "tellin^; it the way it rea 1 1-^ 
is?" .Con^pare this with what most of us want in life. ■ Is welfare 
really the life it's supposed to be or a humiliating inethoc; of /'' 
existence? What is the roie of education? 
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WHAT A CHARACTER 



LAriGUAGE ARTS 



JUNIOR HIGH 



•CURRICULUM FOCUS: 



CAREER EDUCATION FOCUS: 
(DELIA Statement) 



1. Understanding' characters in 
fiction. 

2. Developing characters iil 
writina. 



r04 Understand that 'personal 
characteristics can be changed 
^03 Understand relationship: 



sel f -character is ti cs/perf ormanc 



ESTIMAfED CLASS TIME: ' One class; period or more 

ESSENTIAL RESOURCES: ^ 

Novels, plays, short stories of teacher or student ' s.. chpice 



Read, preferably with the. class, a piece of chosen fiction. Discuss 
hov/ the author developed his characters (i,e, the way in which they 
speak, the way they dress, personal characteristics., what others 
say about them,' etc. ..) . To get students to feret out this infor- 
mation, ask them how they determine if. they want to get to know a 
new student. How do we j udge .others? How do others judge us? 
How does the author get you to like or dislike a character? How. 
can we make others judge us favorably? 

From '.his discussion a student should be able to apply this in- 
formation not only to the creation of his own fictional character 
in a short chn?^acter sketch but to himself regarding his relation- 
ships wi th 0' ' rs . 



INSTRUCTIONAL ^PROCESS: 




FIRST DAY ON THE J06 



LANGUAGE ARTS 
CURRICULUM FOCUS: 

1, ' ort story-character, 
theme 

2, Writing activity 

3, Discussion skills 



JUNIOR HIGH ■ ' 

CAREER EDUCATION FOCUS: 
(DELLA Statement) 

#10 Develop a sensitivity toward 
and an acceptance of others' 
#27 Understand process of de- 
veloping a "career" 
#32 Realize one's success'^in work 
is affected by one's attitudes 



ESTIMATED CLASS TIME: Two days 

ESSENTIAL RESOURCES: 

V. Short story-"Rookie Cop" by B. J. Chute 
2. Paper, pencil 

'INSTRUCTIONAL PROCESS: 

As a homework assignnient^ have students consid r what their first 
^ cho-ice for a career would-be after they have finished school. With 
this. -choice in mind, students are to write a brief short story about 
their fi^^st day in tliat career. 

■ Day one - Divide the class into small .groups to read their 
V. stories and to decide which is the best story,^' 

representative of the group. Then have these stories 
read to the entire class.- Assign "Rookie Cop" for 
home reading. . . . 

I- i 

Day two - Distribute copies of the following questions and 
discuss: . - • ^ 

. . 1. Does Joe Mason have a career goal set for 

himself? 

2. What are some of Joe's duties on the beat? 
' 3/' What were some qualifications Joe had 

for being a cop? 

4. What things learned at the Academy does Joe 
use on the job? 

5. What are some differences. between Officer 
Ryan (the Experienced cop) and -Joe (the 
rookie)^ 

6. What new\ knowledge does Joe gain on the 
first night? 

7. ..What was Joe's attitude at the beginning 

of the story? 

8. How does Joe's attitude change during the 
first night? 

9. In what way(s) does your story of the first 
I day on the job compare with Joe/s? 



LIFESTYLES 



LANGUAGE ARTS/LITERATURE 

.CURRICULUM FOCUS: : 

]\ Developing oral and written 

communication skills 
2.. Developing reading skills 
3. Study of "ine Short Story'' 



JUNIOR HIGH 

CAREER EDUCATION FOCUS: 
(DELLA Statement) 

#07 Develop an uiderstandinq 
of the concept "Life Style'' 



ESTIMATED CLASS TIME: • Two class periods 

ESSENTIAL RESOURCES:. . ^ 

None 

INSTRUCTIONAL PROCESS: " ' 

Discuss the meaning of "life style.'' .Ask the students to decide what 
factors inherent in a given occupation will have an influence on life 
stylje (e.g. salary , mobi 1 ity, attire, etc). Discuss the observed life 
styles of people in which they might be interested (ex. movie star, singer, 
. professional athlete). Ask the students to write or think about the life 
style they desire to have, and the occupational clusters that would afford 
them these opportunities. If the book. Life' Styles: A Collection of Short 
Stories , Rockowitz, ed . , published by the Globe Book Company, is available, 
ask the students to read it. 



nONEY AfJD liAPPIhESS 



LANGUAGE ARTS/LITERATURE 



JUNIOR UIGH 



CURRICULUM FOCUS: 



CA'PEEP EHUCATICN FOCUS: 
(DELLA Staten-ent) 



1. Reading ppenis , short 
stories plays 



-57 Realize wa.qes should net 
be sole basis for career choice 



ESTIMATED CLASS TIME: Variable ■ 

ESSENTIAL. RESOURCES: • 
• V-Li terature - 

INSTRUCTIONAL PROCESS : 

FrO;T a .wide ranee of literature (peers, stiort stories, pi ays , novel s ) 
dealino with the general. then;e of people who have ecjuatod money with 
happiness, ask each student to read a few works. Orranize a class de- 
bate around, the idea that rnoney is essential or not essential forV 
happiness'. Ask the students to use Piaterial that they read- as a basis 
for their arguments" They can aqree or disaoree with what they read 
and choose tc be on whatever side of the debate they uish. To develop 
a collection of literature dealinq with this theme, solicit help from 
the librarian and other faculty members. 

Supplemental Resources: Eve of Chan ge. Six cassettes with, sound 
and guide. Explore attitudes toward women; exploitation, job dis- 
parity , socia 1 subservience, financial di scrimi nation. Cost 
$79.50 (estimate) Westinghouse Learning Press. 

Jobs and Gender ,, Filmstrips with cassettes. Cost: $ 48. 50 

fes-t-itnai :e) Gi rixia-nce Assoc id Les . 



STfiREOTYPES 



LnWGU/iGE ARTS 



JUNIOR HIGH 



CURRICULUM FOCUS: 



CAREER EDUCATION FOCUS: 
(DELIA Statement) 



3, 



2, 



1. 



Learn meanincj of torm, "^.toreo 
type." 

Awareness tfiat fany chcirMcters 
in liLeraLwro dvo s tortK)tyf)os . 
Realization that r*oal life 
roles or occupations should 
not be stor'cotypcd . 



#30 Realize: work is an integral 
part of the total life style 
?734 Recoqnize that occupational 
stereotyping is undesireable 



ESTiriATED CLASS TIME: Two or three cl 



a'S5. periods and homework r^esearch 



ESSENTIAL RESOUr:CES: 

Newspapers, I'lagaz i nes ,■ instamatic caineras ''ind filmS:, art paper or 
per. tor board, paste, niarkers. 

INSTRUCTIONAL PROCESS:- .'' 

Explain the term, "stereotype." ■ Point o.ut the stereotypes in the 
literature read thus far in class. «■ 

Have each pupil make, a collage or scrapbook of pictures depicting 
v/hat theytf^nk is "the stereotype- of one of the following cSte- 
qbries: (o^^ r'ake up your own categories) "hippie," "teacher," — 
'•lawyer," "politician," "cop," "lard hat," "hero," "crook." 

Display and discuss what the pictures in each collage or scrapbook 
have i n con:r;on_,_j^nd JijiViLa — : — : 



Teams of four pupils are then to go into the community with a camera 
and take pictures of 5 teachers in the district, the policeman, in 
the corpT.unity, 5 men with "hard^ hat" occupations, 5 students who 
are considered school heroes, 5 local lawyers, 5 poTiiicians (here 
perhafjs they will have to resort to newspapers)., nev/spaper pictures 
of apprehended "crooks," (even a "hippie" cult if you have them 
around) . *' 

Film is developed and each team' then prepares a collage or scrap- 
book of the "rea>" pictures. 

Compare the "real life" .pictures with, the stereotypes. Unlimited 
discussion can follow. Ask:, ^ ■ , . 

K- How are the pictures alike or di f feront? 

2. Are one class of people really different from another?- 

3. Is stereotyping fair? * 



SPORTS IN THE NEWS 



LANGUAGE ARTS 



JUNIOR HIGH 



CURRICULUM FOCUS: 

1. Increasing reading comprehension . 

2. Motivation of interdisciplinary 
awareness. 

3. Stimulation of creative thinking , 

4. Expansi.on of knowledge and en- 
couragement of further inguiry. 

5. Learning basic research skills 

• necessary for a'ccumul ati ng data . 

6. Learning w to extract key i n ^- . 
formatio n rrom accumulated data. 

7. Learning to ^formulate precise 
questions designed to elicit 

i nformation . 

8. Learning to v/ri te a' descriptive 
account of an eVent . 



CAREER EDUCATION FOCUS: 
(DELLA Statement) 

#15 Be aware of mul tipl ici ty , of 
skills, knowledge in education 
#22 Acquire skills, good work 
habits in preparing for a career 
#23 Acquire vocabulary for 
describing the world of work . 
#24 Understand variety and 
complexity of occupations 
and careers . 

#27 Understand process of * 
develooing a "career" 
#30 Realize: work is an 
integral part of the total 
1 ife style 

#47 Develop a receptivity for 
new ideas/exploration of new.j'deas 
#62 Develop vocabulary to 
differentiate leisure time activit 
#64 Understand interrelation- 
ships: leisure* time/one's career 
#66 Devdlop positive attitudes 
toward value of leisure time 



-E-SJiMATE^-etAS-S 



ESSENTIAL RESOURCES: 

The Snorts I.-llustrated Learning Program (Time, Inc.) available, 
through ModuLearn Inc. 

INSTRUCTIONAL PROCESS: ' - 



Obtain copies of Sports Illustrated for the students to read and 
.write questions for each story or . order a sample lear^' j program 
from ModuLearn which includes a Sports Illustrated ' .. with an 
individualized learning packet. They will send you . sample which 
is complimentary.. Consider subscribing to the service which pro- 
vides 'Several cdpies of each current issue of Sports 1 1 1 ustvated 
along with -several . individualized learning packets for each issue. 
These learning packets develop most language arts skills.. 

If funds are not available for you to order this program, consider 
using current magazines as the basis for instruction. Students can. 
write questions for the stories to be answered by their classmates 
or you can write and/or discuss questions ^"or each story. The 
opportunities for creativity and variety here are abundant. 
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THE. FINANCIAL PAGE. 



LANGUAGE ARTS 



JUNIOR HIGH 



CURRICULUM FOCUS: , 

1/ Develop the ability to read 
aiid understand the financial 
page of a--newspapier 

2. To increase pupil's vocabulary 
■ of financial terms 



CAREER EDUCATION FGCUS: 
(DELLA Statement) 

#51 Be familiar with ..basic 
economic concepts 
r50 Be able to use economic 
information in decision making 



ESTIMATED CLASS TIME: Three 'class periods (45 minutes) 

0 ■ 

ESSENTIAL RESOURCES: 

How to Read your Nev/spaper , Chapter 18, (Harcourt Brace, Jovanovich, 
Inc., 1970) 

mSTRUCTIONAL PROCESS: . • ' 

Assign pupils Chapter 18, page 238-248. If only one copy is available,- 
read or discuss these top cs with them, then make up questions based 
on news articles similar to the cnes pictured in the text. 

Topic one: Why do People Buy Stock? 

-Topic two: How to Read the Stock Market Tables. Every pupil should 
have a copy of the stock market table from a locaV newspaper. 

Follow discussion with Exercise three: How to Read Tables. Each 
pupil should use his stock market table, to answer the following questions, 
Use the fractions as given in the table without chSngirig them to 
dollars and cents. Example-: 



' ^ 1. What'was the highest price paid for Abbott Laboratories (or 
- any other place the teacher decides to use) during 1975-%75'? 

*v. - 
Exercise four: How to Figure Dividends./ Each pupil should again 
use his stock market table to do this eWcise. Pretend that you 
own the stock described in each question b^slow. First look up the 
name of the stock in the table. Find the J^nnual dividend per share. 
Then multiply the dividend by the number of shares you own to see 
how much your dividends willbe. Example: A . 

1. You own 100 shares of Ala 'Gas. Look up the dividend i-n the 
table end you will- see that it is .96. Multiply the dividend 
by the number of shares you own. , 

Topic three: How the news affects the Stock Market. Every pupil should 
read the sample article on page 244 or bring in one article from a 
local paper illustrating this idea after it has ^een discussed. 

Vocabulary., on page 245 should be learned. Words included are: 
Profit-takers , Majori ty-of-issues , . .Big board. Market averages. 
Indexes, Market indicators. 



EKLC 



■71 



Topic four:/ Practice in Your Local Newspaper. Practice one--- 
Skim the financial pages of your newspaper and try to find. at least 
five^-examples of -the "day-to-day lingo of Wall Street." Bring the 
..words or clippings to class. 

Practice two: Select a stock you think you would like to buy. Try 
to find news notes on the business pages to help you* 

Other practices are included in the text. 



ADVERTISEMENTS: READ WITH CART 



LAr\r.UAGE ARTS ' • , > JUMIOP MIGH 

CURfllCULUM FOCUS: ' — — r'APFEP Em ,ICATIOM FOCUS: 

,\ \ ..■ (;j£LLA Sta,iteinent) 



1 . [iavelop skilL in v.vitiri'j' , 

viknt ads'." ■'^''^ Understand the need to 

2. Usv(:1op''skni in getting. • tc-ike„respov,ribil ity for own 
in'forrndtion -fron^ an ad. -decisions . , . . 

3. Dev\e1 op the' ability to read ^49 ^Develop effective decision- 
behVeen the. 1 ines: inference. rnak/ng strategies and skills _ 

\ ' ' Acquire basic consumer skills 



EST IMAT En\ CDVSSTIFifr^ree class, period?. (/i5 iiin. ) 

ESSENTIAL V[:SOl!'<CES: , - ' ^ 

Tpxt-How to Read_jQur _Nav.'sj:iap_ej:, Chapte- 16 ('Hareourt Brace, Jovanovich, 

Inc. /1vJ/0)" .' 
INSTRUCTIO-IAL. PROCESS: . . .•• • - 

Ask pupils to-'read pages 196-198 of text, or if only one copy is 
availableV, you might read it to them. 

Assign ExJ^rcise T: ."What Do Ads .Really Mean?" page J 98. Below is 
a copy of '^the .first"question as an example. , . - ■ 

Put a check in front of the statement that comes closest to what you 
think. 

1. "Quantifies are 1 imi ted-Don ' t wai t," probably means : 

a. • \ Th^- stoce is definitely going to' sell out before you / 

ha.ve~'a c Ha nee to get there. ^ 

b: . . The store v;ants you to thi/ik that you have to hurry. .^^ 

■ c. - • |he stor$ is worried that you will be ' disappointed, 'i 

/ Follow these, exercises with appropriate disciiission. ^ - 

Class, should then work on Exercise 2: "Writing Vour Own Ad." Follow 
directions p^ge 199 or make up an example the^ class can vjorjk on ' 
together. , ' ' ^ " ' , ' 

fixercioo 3~: "GeUing Information From an Ad,"- page 201... 

||xorcise 5: -"Getting the Best Buy," page 202. , 

■• ■ -illxercise 6:- " I nforences , " .page 203. 

Fxcrcise 8:' "Uiscus^.ing the Cost of Credit," pacje 204. 
Class discussion must follow each exercisci - . • 



EXPLODING THE "MYTH" 



LANGUAGE ARTS/COMPOSITION 

CURRICULUM FOCUS: 

1. Basic reading skills 

2.. Values clarification 

3. /Decision-making skills 

4'. Persuaisi on/argumentation 

5. Basic sentence structure 



JUNIOR HIGH 1 

CAREER EDUCATION FOCUS: 
(DELLA Statement) 

#34 Recogni.ze ttiai occupational 
stereotyping is undesirable 
#35 -Be aware of the value of 
aCquir-tfig marketable skills 
#36 Aware of own multi -poten- 
tiality as to marketable skills 
#52 Realize how the labor 
market r "^ects the natiqn's 
economy 

#54 Understand the relationship 
between occupational roles/ 
personal economics/life styles 
#56 Recognize that; society need 
labors of all its people 
#57 Realize wages should not 
be sole basis for career choice 



ESTIMATED CLASS TIME: Two class periods 

ESSENTIAL RESOURCES: 

Rhone books; various local newspapers, 5"x8" 
colored pencils, markers, or crayons; paper, 
career clusters. 

INSTRUCTIONAL PROCESS: 



index cards; set of, 
pencils, list .of 15 



Students should scan the want ads of local newspapers, as' well as 
the Yellow Pages to make a list of occupations presently available 
in- jtheir^community, or surroifhdifig areas." All the jobs should be 
categorized by one of the fo-llowi'ng terms: "professional"; 
"skilled"; "semi-skilled"; and "unskilled". After^ll jobs have 
been categorized each student should choose one in each category 
and make up a job card for it. The job card should, contain the 
title of the job and .a description of it. Xcolor-coding'may be 
helpful in separating the jobs into t ? FouKcategories pre- 
viously mentioned. Nex^t, the class suould make a scale from one- 
td-five and rank the various jobs according to their presttge. or 
status, (or lack of either). Use five 'as a high rating and. one 
as a low rating. 

Candtict a discussion based on questions similar- to the following: 

(1) Does any category dominate a certaih level of the 
scale? Why do you feel this has occurred? 

(2) How many occupations occupy more. than one level? 

(3) .What other factors influence the ranking of a iQb _ 

besides prestige? 
. (i eduG^tion,. income. Indoor versus outdoor work, 
etc. ) - 



7^" (4) What does too much or too little status show about an 
occupation? 
(5) How can this affect a job market? 

Using the job -cards developed earlier in "this activity, ask the 
students to choose one of the poorly-rated or low-ranked occupr-^ 
tions and in a proper persuasion/argumentatjon form^, write a 
paper defending the necessity of the chosen occupations. Have o 
the students use these areas to guide and structure their papers: 

a. i^hy i^*this particular job held in^ch disfavor? 
b- Why is this job necessary? ^ 
• c- . Is the stereotyped rating assigned by the class, a fair 
one?^ 

d- In what ways might a career in this field be rewardi ng ? 
e. What might be some possible benefits of'this ^job? 



CAREERS AND THf^ LIBRARY 



LANGUAGE ARTS/RESEARCH 
CURRICULUM FOCUS: 

1. To learn how to use the Jibrat-y. 

2. To learn the iTiany functions of 
the 1 ibrary, 

3. To learn how to.^do research. 
A. To learn that information on 

careers can be gathered in the 
library. 



ESTIMATED- CLASS TIME: t days 



JUNIOR HIGH 

CAREER EDUCATION FOCUS: ^ 
/ (DELLA. Statement) ^ 

\ «13 Acquire vocabulary for ' 

I educational pi anning 

f ;^14 Understand interrelation- 

\ ship between education and v/ork 

I ^15 Be aware of multiplicity 

! of skills, knowledge in -education 

I ?21 Recogn42e rel ationship^: school 
environment/larger society 



ESSENTIAL RESOURCES: 

A 1 ibra.ry , -haodouts (attached) . / 

INSTRUCTIONAL PROCESS: 

1. Discuss with students the importance of a library. List pn the 
board the services a library offers. 

K From a handout of 15 questions, the students will go" to a library 
and search for pertinent informatipn about the library and its functions. 
(See attached. sheet) ( 

3. Students will answsr-^pecif ic questions using the library facilities 
by comparing and evaluating resources. 

4. Students will submit their finished work to the teacher for 
eval uation. 

5. The class will then discuss what'they have learned from this unit, 
as well as the careers „they have become cognizant of through the use 
of the library. 

e: The class will take a field trip .o '.he public library in town 
and research what materials can be found there pertaining to careers. 

7: They will summarize their field trip in class on paper. 
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THE:i LIBRARY 



The library is one of the most important and useful areas i\ the school. 
It has a variety of functions. Answer the following questiorts By makii-^g 
use*, of your library. \ . 

1. Draw a floor plan 'of thr^ schcc,: library, fltit ic on the tack of this 
paper;. Label the foTlowing areas.:. ' \ 

a. Circulation Desk • ^. Fiction j \ 

b. Reference boi'oks f. Non-fiction \ 
r. 'Card c^talogiie \ g . * Stcry col 1 ections \ 

d. Biographies / . )«• High circulation (popular), books 

2. Where is the card catalogue locaWd? A-. cording to the cjc, under\ 
what cards would you 'find the book "Abraham L :■ ncol n H .-ie Years\and 
The War Years" written by' Carl Sandbgrg? • \ 

3. Look up the meaning of the word. b>icentenn;iai in two rent dictioVi- 
aries. Name each dictionary and telV" the "mean ing as it is given. ExplalVi 
how the definitions are different and l:OW th';^y are the same.' \ 



4. Name the different k:\ds of dictionaries fju.'id in the library. 

5. Go to two encyclopedias and look up tht.* Ajrierican R evolution . Compare 
how each encyclopedia presents them, U^jne each p'^cycl opedia used. 



What different encyclopedias are there? Nafre t'hem. 



1 



7. 'compare 'the Unite-1 S tates in two Atlases. :iame the Atlases and tell 
how the U.S; is alike and di f ^rrent |i n these Atlases. 

8. Name th^ alma.'^acs in the library,. Whi-'t typr-s of information do they 
contain? 

9. Where ajre the Spa.: 'aT.Ref erence' bo:4:^> locdted? What kinds are there? 

10. Where are/ the "High C'^ >xulation" books located? What kinds are there? 

11. Which types of books can be taken out? Which type cannot be removed 
f roiifi the 1 ibrary? 



12. 
13. 

~15. 



How arc 'Fiction, Mori-fiction and Biographies arranged? 

I • ^ 
Make a list of 12 titles of B icen^onni'al books in the library. 

What services does the library offer? ! \, 



Find T2 books in t^o library that ^.ieal with specific careers and 
namej them. , . / 



WHICH C; tER IS YOU?" 



LANGUAGE ARTS 



J""IOR HIGH 



CURRICULUM FOCUS: 



CAREER EDUCATION FOCUS: - 
(DELLA Statement) 



1 . Keeping records 

2. Oral reporting 

3. Researching 



#29 Recognize materials/procjesses/ 



tools of occupational clusters 
#40 Apply vocabulary of career 
exploration to decision-making ' 



#46 Recognize the need for making 
a meaningful career choice 
#47 Develop a receptivity for new 
ideas/exploration of new ideas 



ESTIMATED CLASS TIME: Ten Days 



— ^-ESSENTIAL RESOURCES: 
^ Career Cluster Packets - CSIU 

Notebooks 



INSTRUCTIONAL PROCESS: 



1. Students will, investigate the 15 career clusters and discuss 
them genera' ly. 

2. Each student will cheese a cluster and research a career 
within it. • ^ 

\ 

3. Each student will compile career notebook based on his/her 
interest. The notebook will include: 

a. type of training needed or education necessary 

b. -advantages/benefits 

c. di sadvanta^ges / 

d. skills necessary 

e. hours involve'i 



g. brochures, oamphlets, tape recordings of interviews 

4. Each student will report to the class on a career 

5. All notebook'^ will be put on display for other students to' 
peruse . 



f. pay 



o 
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HOW T USE TH E DICTIONARY O F OCCUPATIONAL TITLE S 



LANGUAGE ARTS 

CURRICULUM FOCUS: 

1. ^ Introduction of this 

reference book 'volumes 
1 and II). 



JUNIOR "^GH 

CAREER EDUCATION FOCUS: 
(DELLA Statement) 

#24 Understand Variety and 
complexity of occupations 
Careers 

#23 Acquire vocabulary for 
describing the worla of work 



ESTIMATED CLASS TIME: Two hours 

ESSENTIAL RESOURCES: ^ 
Dictionary Of Occupational Ti tl t ^s , I- and II. , The Occupations F i nder 
o f the Self -Directed Search , over-head projector (or chalkboard 
paper, pencils 

INSTRUCTIONAL PROCESS: 

1. Give each student The Occupations' Finder , paper and pencil. 

Exf ^ain how to use the booklet. ^ 

. 3. Explain how to locate information in The Dictionary of Occupational 
Titles , I and II. 

4. Give the following assignment, listed on an overhead projector 
or chalkboard: 

a. Select an occupation in Th^ Occupations -"inder ,. 

b. Using the code letters, list the kinds of work involved. 

c. Using the one digit numbers, list the education required. 

d. » List the six aigit number from the Dictionary of Occupational 

Titles . ' * 

e. Look up this number in volume II, and select one of the 
occupations listed under this number. - 

f. Look up this particular occupation in volume I, and write a 
brief description of the activi'ties involved. 



Encourage a class discussion of why job deS':riptions are important 
and why they sometimes difre^ 



-2- 



9) "Clear off a section of the bulletin bodf». for the display/ 
"Careers Around the World." . ^ \ 

10) When the replies arrive,' ask the writers to road their letter to 
the class.' Preserve the letter by mouriti/ . it in clear plastic film, 
and display it on the bulletin board. 

"Belov/ are examples or questions the students might ask in their 
letters : 

^ "iU" 'ts 1 eaders : .How did you get smarted in your carreer?" Did you 
play baseball in grade school? How'may hojr i day do'you practice? 
What was your most exciting game? 

For po] itical 1 eaders . What courses did you take to prepare for yojr 
ca^-^eey^? Do you like your political career? 

For entert ainers ^ Did you eve>^ think you would be so successful in 
your career: How long have you been singing? How much do you earn 
— .. 0"ingle record: 

1 ly the 1 etters ..sh^ Id : 

r.ompl^.nent the person on their success and explain the reason 
foi t^e 5:t :drnts vriting 

b) As>. ..uesv. luiis about the career and whether the person truly enjoys 
■"'is/he; wor.K. and why the student is interested in the career 

c' fh ol- tne per!.(5n for reading the letter and usually ask for ^ 
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HOW 10 I'-'E THF m:ghlr luucatiom P'Anning kit 



LANGUAGE ART 



■JUNIOR ^II'-H 



C1."-.;;CULIJM FOCUS: 



CAREER EDUCATION FOCUS: 
(DELLA Statement) 



3. 



Reading for rlioan* 
Vocabul arv 

How to -sp the S.R.A. 
Career* nf i:jr!i]a tion Kit 
RejclirK; t a qro.. 



"3 Understand relationship: 
sel f-characterist ics/perforiiiance 
-'14 Undorstand interrelation- 
ship ^between education and wo^^k 
rl5 Be aware of niul ti pi ici fv 
of skills, knowledge in ed-j'. tion 
fr}6 Understand need for 
continuing education i a 
changing 'vorld 



ESTIMATED CLASS TIME: Three hours 

ESSENTIAL RESOURCES: 

S .R.A. Career Info nudtion Kit , Pa per , penc> 1 s 

INSTRUCTIJNAL JCESS: 

1. 3h:;'.. students the kit and e;^fJlain how to use it. (numbered 
ards). 

^ Z. St'idents select a specifi.c career to read about after examining 
the list of careers included in kit. 

3. After reading about their chosen careers, the' students 'wil 1 
write a brief "Summary about that career which they will read to 
the class. 

4. Students explain why they wuuld, or would not, like to have a 
iob'in' that field. 



Ol 



CARELKS AROUiiD THE WORLD 



I>J^GUAGE ARTS ' JU„NIOR HIGH 




CURRICULUM FOCUS:' CAREER EDUCAriOJ'J FOCUS: 

, ■^^ (DELLA Statement) 

i.,-J-. Wi^iting letters for 

information ■ « 27 Understand process of developing 



/ 2. Using research skills a career^ ^ 

3. Making oral "reports .25 Determine chara:. teristico/ 

qual ■ • ications of occupations 



ESTIMATED CLASS TIME: Variable, dependinc on number of assignments 

in unit 

ESSENTIAL RESOURCES: . - 

You may want to use W orld Book of Facts . 

INSTRUCTIONAL P.RL'lfSS: 

1) Begin this unit by having a 'd.iscu'".r,ion about world leaders- - 
political leaders as well as leaders in entertainment, sports, 
service, . 1 iterature, and education. 

2) Give each student in the class the opportunity nominate one 
person for the class list of world leaders. 

3) Ask each student to chroso a orison who has bee /iighly success- 
ful in a specific field of worK. : .search that pe) son and his/her 
career. ' _ - 

4) Ask the stJdents to '^r ■ .-^-.^ : /nc^ twc minute tdlk to persuade 
the cla^s that this persip * -Jid . in t.^e class list of world 

1 eade^ ■ ' 

5) ■ U'C s*: is est:.bl ished , ask each studaaf to' compose a 
Inftr ■ • '"''r.'ii 3 people that they have been selected, to be on 
■ .e - of v/orld leaders. 

-.■5) In the- letter the student should ask questions about the person's, 
ca.^eer, and request photographs. 

7) An important l?^arning aspect of this activity is locating the 
addresses of -'OT'O leaders. They might use the current World Book 
of Facts. 



8) After the letters have been proofread, have the students rewrite 
them on school stationery, using the school' address as the return 
address. If some letters are to go overseas, take a trip to the post 
office to determir^ the correct postage. ^ 
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HEP.iiAGf exchange; 

LANGUAGE ART!> JUNIOR HIGH 

CU^RICULin FOCUS: CARiER L'DUC. ,1 [QM FOCUS : 

(DELIA St.r..oment) . 

1 . Library il I's " ■ 

2. Writing r^kills fioy Develop an unJorj^tcUiding of 

tb'c concept "life style" 
^■•16 UndersLcnid need for continuing 
education in a changing world 
#18 Recognize developmental 
processes occurring ip and out 
of school , . ■ . 
' #11 DeveTop*^olerance/f 1 exibil i ty 

in interpersonal relationships 
. Develop the necesr.ory social- 

ization skills 
■ * ■ : §2?^ Acquiro ckills, good vork 

hijbits. in pr't-paring for curccr 
7/23 Acquire vocabu'uv/y ^or 
^descrsbinn the world of work ■ 

ESTIMATED .CLASS TIME: Ongoing for one year 

ESSENTIAL RE' OURCES: ^ 

Library, museufi; ; , historic?*l places, 1 ,al people 

INSTRUCTIONAL PROCESS: 

It is the intent of ihis activity to help th.? tudents to become 
aware of- the.ir ow rivironment ant! Niat of otiiers in /viiierica. ^ 

A. Fi?v a schoc"; in another part of the country or ^tate with 
which to exch''^**ge inform;^ tion, 

B. Pick areas of interest to exchange information about. 

1 . Local histories; _ 

2. Types o\ people who set^.lo^' this area,. ■ ^ "'V..^ 

3. Customs'of this area. ' / <.-:':\.^' '" 

4. School ^activities , sports , classes "etc,.^ ' ■ : • ■ 

5. Occupations. 

. 6. Etc. " \ ' ' . 

C. " Have children ^nako reports, collections, interviews (tape), 

draw pictures, take pict' ^es, etc. describing their own schc'Ol 
i^nd co[ iun i ty . 

D. jMake an oral report of the/infor.nation collected to the class. 

E. Send this information to the cooperati1*ig school. 

F. Display, listen, and read material: sent to you' froin the 
cooper- i ng school . . 



' '^onPEl i'lIOfl AND COOPFRATION 



JUMOi' HIGH 



LANGUAGE arts' 
CURRICULUM FOCUS: 

1. Learning about personal values. 

2. Learning abuut eniotior:, and"" 
reactions. 

3. Dictionary skills. 



CAREER EDUCATION FOCUS: " 
fPn LA Statement) 

^•*Q3 Understand relationship: 
sel f-r haracteri sties/performance 
^'04 Understand that personal 
rh I, victeristics tan be changer! 
-05 Recognize relationship: 
Sel f-characteristics/deci sion- 
. 5 fig 

;«U8 Develop a positive self- 
concept : . 

^^48 Understand the need to take 
responsibility for ov/n decisions 
#49 Develop effective decision- 
making strategies and skills 



ESTIMATED CLASS TIME: 1-^^ class periods- 

ESSENTIAL RESOURCES: 

DictTonary-.you may want to make up ditto streets with definitiQns for 
easy referral hy students during discussions. 

Ii..TRUCTlONAL PROCESS: 

Discuss dictionary definitions of competition and cooperation, along 
with related words (e.g. compete, competitor, compensate, competitive, 
coopera^te, cooperative). Cr^f^pare the economic, and ecological ck.'ti- 
nitions of bo h words, to show the meanings of these words. in human 
society as well as in the worM of nature.. , - 

Try to broaden the discussion so students will be able to talk a^out 
some of their anxieiies (about competition) so. they will understand . 
part of the reason for the discussion to reduce somc^ of their anxieties 
■ by helping them to become able to think ^nd reason rather ttian merely 
react. Why do some people withdraw , frofVi situations involving competition 
and/or .cooperation, v;hile others use these me"jns to develop their own 
self-esteem and abilities to interrelate? How. do sports and other 
activities utilize the principV'i of^ both competition and cooperation? 
Is avoiding competition a good way of handling"a situation? When? 
When not"? . 

What ari' ^ values of having i-ules in a game? Ldws in a society? 
Often when .-. talk about what "should be", are talking about Thangi ng 
what seerr unfair. ' How often are- situations really fair to everyone? 
Is 1 i f e fc^cilly fair most of the time?* What does "taking advantage of 
a situation me/-in? When is it all right 'to "take advantage of a situation?" 
When- is it^not all ^ight? Does giving up and feeling sor;-7 for pur- '■ ' 
• selves chan-je anything? How do people -develop initiative \w competition? 
In cooperation? - - .. . 
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LANGUAGE ARTS ' JUNIOR HIGH 

CURRICULUM FOCUS: / CAREER EDUCATION FOCUS: 

( (DELIA Statement) 

1. Tc improve pupil's ability/ to 

portray a character with appro- #06 Understand and use the concept 

priate emotion. ^ "role" 

2. To improv'- pupil's ability to ^^10 Develop a sensitivity toward 
interpret a situa' )n spontaneously. and ah acceptance of others 

. #54 Understand the relationship 
between occupational roles/per- 
r sonal economics/l.ife styles 

ESTir ATED CLASS TIME: Three class periods 

ESSENTIAL RESOURCES: 

Re-Con -Educational Game (CSIU Inst)^uctiopa.l Materials Catalog, #G31). 
You may also wish to us Cpinerel Characterization Kit emotion -klets 
and masks: ' ^ 

.INSTRUCTIONAL PROCESS: — ..^^^^ ' 

Divide the c;.lass into twc groups. Assign each groVo the characte)^^s 
in Re-Con. Follow instructions included with the g^lrie. The pupils 
may-use the masks from the CemerelKit to assist them in portraying 
their character with the appropriate emotion. 

Follow the game wi^h discussion of the character roles that had bee\ 
portrayed: . \ ■ 

What occupational roles were represented? 1 \ 



M did this occupation affect their life style in the game? 
Hov, did this occupation affect their outlook on the problem? 
What economic -stresses caused each character to vote as he did? 
Were, the characters portrayed realistically? 

Did the pupils, reflect attitudes from home when^th:y played their part? 



HACK 10 BACK 



LANGUAGE ARTS 



vIlmUOR high 



CURRICULUM FOCUS: 



CAREf:R EDUCATION FOCUS: 
(DELLA Statement) 



1. 



To demonstrate the i-iportdnco 
of feedbaci; ifi ^.uinfr/jnication 
wi tfi othr:rs . " 



/M2 Develop the necessary 
social ization skills 



2. 
3. 
4. 



To dcvc p' listening skills. 

To incr ;se confidence in others. 

To increase coini::uni cation skills. 



ESTIMATED CLASS TIME: One class period 

'eSSE^ITIAL RESOURCES: • . 

Multiple copies of block drawinns. (See attached sheeU/ 

INSTRUCTIOflAL PROCESS: 

Divide the class in pairs. Ask that students pair up with someone'' 
they do not normally see regularly "'n a social settling. 



Give one scudeiit in, each pair" one of the easier drr 'ings (attached). 
Inform the class that only the person vn'th ;; the drawuin is^allowed 
to s^^edl:. The other porr>o'n r.'jst rem^iri IfMA^^^/ i t>e.- otjier. 

person is '^iven a Monk r.!ieet,of paper and a pencil. Ttie pne^j'^wlth 
the drav/'ino are told to guide the other person through detailcci 
directions tov.'trd reproducing a duplicate drawing 9r\ his own.r.^paper. 

It. is imperative thnt only the person with the drawing before hini 
is allowed to speal;. 

Tne inst^-'uctor should monitor the [jrocess. When a prir is fini^ojied 
they are to raise .:,eir hinds, -'dud the instructor i.^aa-k: the^time 
r.^ciuired on a sheet, of paper. 

When thif'. ro\ir\d is comploted for everyone the two m niljors* of each 
group reverse roles and. new drawings are handed out. The process 
remairs the same. 

After this round is comp^leted a more' di f ficiil t t^pe of drawing is 
passed but . to eac»^^ pai r -'(attacfiec) . ;In this second phase the person 
attemptinn to' dupl icate ' th- di-^^wi ng is- al 1 owed to as!:' questions of 
the othprperson. Both members of the pair should go through thc^ 
exercise Iso. . Tlie instructor will note the time required for this 
phase also. 

After this second phase is comfit eted for e'/eryone, it shou* "appear 
that the more difficult drawings were done more accurately and in a 
quicker time,. 



\ 



Have students turn their chairs back to bach. 



/ 
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As a sunimary ask the lass why this was so, 
that feedback halps make coinmunication i!ior< 



Tlio obvious answer 
cMluclivc and efficient. 



Note: If you find that in the fi rst phase? studt tended to com-^ 
.nunfcate aqairr,t the rules you cOuld r^jard against this in the future 
by' groupinq ]u three's with the third person responsible for inonitor- 
xing the process. This person could alf,o tune the activity- All chree 
shouldhave a chance to ennage in the procoss, however, in all forms 



idiroctor, drawer, observer). This will roqui ru more ti 



>T Hi, 



nllov/ocl 



The attached drawings arc only exatnplcs. iUhor ::lidpes can be in- 
cluded for niorc or les's difficulty. Turning tlicse drawings sideways 
or upside-down can give many different combinations, however, so few 
are really needed. . . ^ ^ 



LEARNING ABOUT OURSELVES 



LANGUAGE ARTS 
CURRICULUM ^OCUS: 



1 . 
2. 
3. 



Self-awareness 
Sel f-exoression 
Jriting descriptive. 



sentences 



ESTIMATED CLASS TIME: 

ESSENTIAL RESOURCES: 

Cameras, ScrapbookS; 



Three 



JUNIOR HIGH 

CAREER EDUCATION FOCUS: 
... ( DEL LA Statement) 

28 Understand the relation- 
ship: Occupational role/life 
/■s tyl e . 

^0 ^Rea'lize: work is an inte- 
gral part of the- total 1 ff e 
style 

36 Aware of own inul tipoten- 
tiality as to merketable skills 
33 Develop personal habits 
which are socially valueJ 



/ 



class period 



Film, Cardboard boxes, Scrap magazines, .and 



Newspapers, Dictionary of Oc cupati onal Titles 

INSTRUCTIONAL PROCESS: 

The teacher may have written on the board something similar to this: 
' If nine-tenths of all icebergs is under water, then how much does an 
observer really know about icebergs? If most of your oersonaTity is 
hidden inside, then how much do others know about you? How much is 
hidden from view? '> • 

- 

Students should pair off with classmates they feel they know fairly 
well. Each person is to make notes on what the. other is like. For 
instance, their interests.- activities, hobbigs, likes, dislikes, 
talents, abilities, skil Is, strong personal ity. tra.its, and anything 
else that might help an iiiiagi native person get tfie feel of what the 
. other is like. At the end of the allotted time,*--Gi-pproximately five 
^ minutes, the student is to-^predict the .caree)^.-.of his "partner in the 
fu^-ure. 

\, ■ 

. Students exchange notes', read them and disouss them for three or four 
^minutes. Volunteers may describe the experiment to the rest of the 
.hlass, discussing in which way the partner was torrect, and in ways in 
which some of the attributes were hidden from view.. They should try to . 
discuss what new things partners discover about one another, or how 
they feel about tiaving another person look at them so closely.^ 

t For a qeneral class discussion, the teacher may present the idea that 
many .-^ople never really take a good look at themselves. Sometimes they 
are too busy, sometimes they are afraid of what they might see, some- 
times ""they feel that self-analysis is a waste of time. Questions to 
stimulate dus.cussion may incl ude: Wha I ways may periodic self-evaluations 
be useful? Could sel f-expl oration ^hel p you to achieve more at school, - 
at home, in f^^iendship, or in planning a career? How? In the discussion 

- delude references to th e val u &--q^— tJ^ij^k-i-r;g--aJxuit.- Q ^ultab^ic cq i 



^ 
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YOU'RE DIFFERENT; I LIKE YOU 




LANGUAGE' ARTS- 



JUNIOR HIGH 



CURRICULUM fOCUS: 



CAREER EDUCATION FOCUS: 
(DELLA Statement) 



4"; — Or-a l-4-n48^p r^e-ta-tion — 

2. Communication 

3. Character analysis 

4. Feelings and attitudes 

5. Discussion 



■ Develop tolerance/flexi- 
bility in interpersonal relations 



ESTIMATED CL^ASS^TIME: 1 5 f^i Hu tes. to a class period 

ESSENTIAL RESOURCES: 

INSTRUCTIONAL PROCESS: 

Have students sit quietly in a large circl e~" Indian fashion." A 
vo l un beer steps to the center of the circle. Each student in the 
circle must look at the student in the center (stress eye contact) 
and compliment him/her- The student in the center must look at 
"the student who is gi^^^ng the compl iment .and respond to it. Each ^ 
St. dent in the circle should think of a different compliment, if 
possible. Repeat for long as you have volunteers. This idea 
is from Jeffrey SchranV's Teac hing H um an Beings -1 001 Subversive 
Ideas. 
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ERIC 



GAMi:: MY LE'ION 



LANGUAGE ARTS 
CURSICULUM FOCUS: 



1 . Everyone is unique and aiT 
■individual . . ^v"^ 

2. Introduction to the study 
of individual differences. 



::)UNIOR HlGh; 

■CAR[a;R EDUCATION FOCUS: 
(DLLLA Statement-). 



Oo Develop 
cone CD t 



:}lop a 00^' 



tive .self " 



ESTIMATED CLASS TIME: .One class perio.l 

ESSENTIAL RESOURCES:, 

•Sever-al Icii^.ons, vou uiay vhrit to use--CarGer Education Prograin 
(Houghton-Mifflin). 

INSTRUCTIONAL PROCESS: ' ■ * • 

• play My Ljenion nane. E.tch student or SiiaTl nroun quickly examines 
d lemon,' afYer'\vh ich thc-^ re':^ons are m.ixed together. The .students 
- -"then try to .retrieve, their own ' 1 ei'ion , usua 1 ly with some difficiilty. 
On a se:ond\try, allow students to examine t.^e lenioas thorcuahly. 
This normal fy permits greater ease of identification. This acti- 
v'itv is nooJ for stimufatinn a discussion on individual differences. 
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TALENT SHOW 



LAflGUAGE ARTS/ CQMMIIN I CAT I ONS 



JUNIOR HIGH 



CURRICULUM FOCUS: 



CAREER EDUCATION FOCUS: 
(OELLA Statement) ' 



1. 'Develo p i n g ski IJs to pe r f o rni_o ti 



-08 Develop a positive sel f- 
concept 



stage in front of an .audience. 



ESTIMATED, CLASS TIME: Variable 



ESSENTIAL RESOURCES: 



INSTRUCTIONAL PROCESS: 

Hold a talent show for your cl ass, qrade or school. Encourage students 
to think of ways^ they can contribute to the show (ex. playing musical . 
instruments, dancing, poetry reci ting , ,pTays , dramatizations, panto- 
mimes , jokes , etc . ) . , . " 

As the nieabers identify activities for them^iel ves (individually '.r in 
small groups), have them plan the total program, the'mothod of judginq 
or recognizing, and who will be the audience, ■ Everyone should have an 
opportunity to be "on stage." 



-2- 



Longer range activities may include suggestions that each student 
devise a way of checking themselves. Encourage them to be. invencive 
and as'out~of~the~ordi nary as possible. For example, someone might 
create a "Me Box" by j^poveri ng a large cardboard cube with pictures, 
sketched and slogans "cut from magazines or other sources that they 
-feel represent some^of - their own persona-1 i tyr~dai ly acti vi ti es , and 
life style. Possibly somewhere they -might have a section for future 
careers and- leisure time activities. . 

Another activity might be that students record activities, hobbies, 
f r-^'endships , thoughts, feelings by taking snapshots of themselves in 
and out of school or collect pictures of possible future careers and 
leisure time activities that interest them. The snapshots might be 
arranged and annotated in a scrapbook; wi th an appropriate title. 

Students might like to keep a log or diary of their activities, 
thoughts, and feelings for a wee^. They might embellish this by 
drawing cartoons or writinq noauis, etc. At the conclusion of this 
activi,ty, there sould be some activity .giving students an opportunity 
to express themselves, but avoid the requirement of doing so. Ask 
all to join the sharing groups and explain^with that .approach , what 
they discovered about themselves, their career ideas^ and anything 
else pertinent. Keep in mind always that this is a requirement as 
for as the activities are concerned but not a requirement as far as 
revealing what the in4iviciuals learned about themselves. '\ 




WORK HABITS 



LANGUAGE ARTS 



JUNIOR HIGH 



CURRICULUM FOCUS: 



CAREER EDUCATION FOCuS: 
^(DELLA Statement) 



1. Developing good work habits 



#20 Develop basic attitudes 
needed for entry/success in 
a career 

#22 Acquire skills, good work 
, hai^its in preparing for a career 
#32 Realize one's success in^' 
work is affected by one*s 
attitudes 



2. Learning what penalties 



might be involved when, one 
does not get his work done 
properly or on time 



ESTIMATED CLASS TIME: One day (class period) 



ESSENTIAL RESOURCES: 



INSTRUCTIONAL PROCESS: 

1. Teacher begins by brainstorming wha^^migh. happen when a stu- 
dent does not get^his work done on time: 

a. He must do it anyway . 

b. He gets detention. 

^^^-^ c. He must write an essay. 

d. He gets points taken off his grade. 

e. He must go home to get it. 

" 2. Teacher then discusses how not doing his work can affect him 
or others.. His excuse cc*ld be to rationalize (explain this term, 
use examples), but that ultimately he will have to pay for his 
unpreparedness . 

3. Teacher asks students what a good work habit would be to them 
£ nd lists them on*the board: 

a . 6e on time. 

b. Dp the job while at work. 

c. Do the same thing each day. ■ 

d. Punch in and out on time. 

e. Follow regulations. 

f. Take care of work, materials. 

g. Be prepared. 

h. Associate with fellow workers. 

i. Ask for help when you need it. 
j . Like what you do. 

4. Teacher then selects five of the work habits listed. On the 
board he writes the numbers 1 to 5, #1 being the most important. 
As he calls out the work habit, students walPk to tbe no.* that 
indicates the importance they feel the work habit means to them. 



In this way, the students can see how each person's sense of 
values differs. 

-5» After all work habits have been ranked by the students, give 
a fun example, asking all pupils wiio feel like a Cadillac to go 
to one side of the room, and all pupils who feel like a Corvette 
to go to the other side of , the room. This will fur<1;lier prove, 
how people's sense of values and of themselves differ, 

6, Teacher sums up by asking pupils to write an essay telling 
what they feel the three most important work habits are and 
why they are .important to them. 

The students should begin to realize that good work habits are 
important and strive to cultivate them, but also be cognizant 
that each one's sense of values differs and that sometimes this 
difference can be a determinant in one's success. 
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MAKING CHOICES 



LANGUAGE ArTS 

.CURRICULUM FOCUS: 

I- Developing communication 
skills 



JUNIOR HIGH . 

CARCEP EDUCATION FOCUS: 
(DELIA. Statement) 

,«26 .Detenu i ne character is tics/ 
qualifications of occupations 



ESTIMATED CLASS TIME: Four sessions. 

ESSENTIAL RESOURCE^: 

Tape recorder and tane (optional) 

8 

INSTRUCTIONAL PROCESS: 



Session one: Students o'ecome aware of the neejd to "acquire information 
about possible future activities in order to Jpderstajid current 
activities and 'to plan for the future thru discussion With the 
teacher and class. Questions that may be raised: 

\, 

1. What activities a? - you not able to tak^ part in until 
you are older? (age, skill, physical, legal, ^limitations) 

2. Must you take part when the restrictions \are lifted? 

3. What do you do tTien? (make a choice) » . 

4. When do you learn how to make a choice? (now) 

5. What influences choice? (age, experience, knowledge, 
interests, abil"i^ties, etc.) - You ..have a choice coming soon, 

6. ' What courses^ wil 1 you take in high school?: ^ ^ 

7. How will you" make the best "choice? ' 

Session two: When making choices a thoughtful person finds ways' 

to get assistance. When planning what courses to take in high 

school, whe -e shauld you go for help.' (parent, teachers, counselor 

high*schoo\ student, librarian, workers now in jobs) The teacher 

now encourages .the students to devel op"*" the questions that need 

to be asked, where to go for the information, how it will be '* - 

accomplished, how much time there is etc. There should be some reading, 

some interviewing, and some observation of jobs. Students may 

work i n groups . * ' . . 

Session three: The plan for reporting to the civ^s what has been 
learned. These may be irj a, variety 'of forms and unique ways should 
be encouraged. (Written handouts to each class member'. Bring in. 
visitors. Large diagrams on easel pads. Invite high school students 
to* tal k , etc . ) . . ■ , 

Sessions four and beyond: 'Reports to the class (and guests). 
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SELLING YOURSELF" 



LANGUAGE ARTS 

CURRICULUM FOCUS: 

\ 

]j. Learn how to "sell- 

7 you'^self" to othei^ people 



■ JUNIOR HIGH. 

CAREER EDUCATION. FOCUS: 
(DELLA- StcTtenient) 

#2 Develop knowledge of unique 
. personal characteristics 

Develop a positive self- 
concept 



ESTIMATED. CLASs'tiME: 1 day for discuss'ion-1 week to write compositions. 

ESSENTIAL RESOURCES: 

Typed sheets of Summer Eniployment discussing "Selling Yourself" 
Career Packets for indivi^dual pupils, Guide Sheet, for ^^-iting an r 
autobiography. \ ' - / 

INSTRUCTIONAL PROCESS: . ^ 

1. Teacher begins discussion by talking about the technigue of 
"selling yourself" to .an emp'loyer. . ' ' ' ; " 

'a ' ' 

2. Teacher distributes sheets on "Selling Yoursel f " -and disfcusses- 
items listed with pupils, answering all questions that a-rise. 

" 3. On the board, teacher lists brainstorm ideas from pupils on 
".ways to find out abowt-an employer": ^ 

a. Talk to employees 

b. Contact Better Business Bureau 
c^ Cor.tact Chamber of Commerce 

d. Call switchboard operator . " ' 

4. Teacher impresses upon pupi Is the i^nportance of selling yourself 
and uses a di'Scussion to. present a persotial inventory. 

i» ^ . ' 

5. 'Teacher passes out a sheet on which :;everal topics have been 
presented. 'Pupils are asked to write a few lines ofl-each of these, 
telling how it affected tFieir life. In this way, they have written 
a mini-autobiography of themselves'. These topics might include: 

, a. Person who influenced you ' . • 
b. Sport • 
c .\ One summer 

d. One day ^ 

e. One fear 

f. ^A death (make this optional, as some children are un- 
comfortable with it) . . 

. g. A pet 

h . A hope or dream 

i . A place " ' 



These composUions are to be written and turned in to teacher . 
by the fol lowing^ week.- * ^ • \. • 

'5. Teacher then distributes career patkets, tel 1 i ng pupi 1 s to 
look over thein and try ta decide if they y^ould fit into the 
"career they have chosen. 

. ■ * 
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OPTIONS FOR BROADCASTING 



• 



LANGUAGE -ARTS 



JUNIOR HIGH. 



CURRICULUM FOCUS: 



CAREER EDUCATION FOCUS: 
(DELLA Statement) 



1.. Recognizing responsible 



r^25 Upd^stand how occupations 
relate taVunctipns o*f society 
,^'^6 Deter^Jline chaKacteri sties/ 
qualifications of dccupgitions 
r27 Understand process^ of 
developing a "career" 



2. Reporting- currfent His«tory 

3. Pre'senting ideas to .others 



' ^itizenship 



with emphasis on certainty 



of understanding 



ESTIMATED CLASS TIME: Five'i^ass .neriods (or longer) 



ESSENTIAL RESOURCES:' . / 

OptionaT recording equipment and props for demonstration or ore- ^ , 
sentation of programs on radio or televi.sion. Field trip to radio ■ 
or television station •. . • • 



INSTRUCTIONAL PROGES'^: ' . 

/• *» . , * . 

Session one: The first part of the program involves taking stu- ■ 
dents to tour a television or radio, station. Before -taking, the v 
tour, th? students develop a list of -questions' they wa^nt to ask r 
and observations they want to. make about how the news reports are 
produced. Soecif ical ly , how ^re tfie words and texts written and 
edited. How" are the audio-lTT^ua 1 parts of the presentation pro- . 
duced. Some sample questions are: 

1. What are the specific steps by which a news story progresses 
from an ■ historical 'event to a news item on television or Vadio? 

2. Who eis responsibl^e for doing each task? 

3. Who. decides which events should be written about,, photographed, 
and , broadcasted? 

4. What guidelines are followed in writing the news to insure 
that the information is prGse"nted as objectively as pos.sible? 

5. Is, there significant minority, pol itical , rel igious and sex 
representation among the staff producers' of the pr9grams? 

' 5. How do you decide where, and how often, to i nsert commerciaj s? 

To prepare for the field trip, students spend several eve^iings, or 
during 'sqhcol if it is possible, listening .or watching the news 
broacJcasts of the station they will visits There wijl be an op- 
portunity for them to get answers to tjieir questions from obser- . 
vation, questlpning staff members, and listening to what's being 
said. After the tour, the <:lass develops, a chart of the steps 
i.nvolved in producing a news program.'- Students can then begin td"" 
develop their owfi news prograrfi'. . . ' ' '7.' 

Session two: There are many formats and styles newscast simulation 
can take denend^nq on the amount of time you have to spend on th'e 
activity an_d the availability of audio visual facilities.. Ideally, 
se\7era^ small groups, of students tape their own separate npws 



broadcast and conipdre and analyze the results.-. If this' is not 
feasable, it may be a basic pres^e^tation to a class simulating 
microphones, recording ^quipment^.^nd so forth.* Another approaph 
is to use tape recorxlers and play back for varic/us .audiences . 

There are various options available: 

Option one: Can be a newscast'of a past histqrical event. 
This is history-oriented and can be of one of the various formats 
which are frequently found on television and radio; It requires « 
students to research an historical event in enaugh depth so that 
student^ can ^rolerplay the historical Characters and replicate 
the event. It may be that you may want to have two groups'p^^e- 
senting the same historical events and compare the results. This 
enables the class to learn how news can. distort reality because 
no two groups ar^ likely to give identical presentations of even 
the same historical event period. - \" , 

Option^two: Consists of nvVrralion primarily. This involves 
the reporting of a current news ^ent. The text can be prepared 
from research through whatever news media is available; magazines, 
.newspa[5ers , televis^'on, . and .radio. \ School news 1s an exciting ^ ^ ^ 
topic^, particularly when it ha,s been research for new and different 
angl es . / , . V 

Option three: Use a strictly, sectional or anticipated event. 
Students -can'select a. current event that has been taking place 
for some time and-project a likely ending for the event. This 
predicted outcome wouldiib.e the basS's for their newscast. ^ 

Session three:' Presentation pf the finished material can be 
delivered to a varied audiencq. The iinporlanc*^ of an audience is 
to' get reactions based on specifications that the .group was attempting 
to achieve. The audience may have check lists presented-' tb them* 
before the 'presentation and from th'*eir observations checjk the 
list and discuss the rx^uits. Some possible topics would include: 

1 . Was thQ news presented accurately? 
..2, Was the evidence of bias shown? ^ ^ 

3. Were there^-any examples of propaganda in a' newscast? 
. . ^. Were there examples of editorializing in'v/hat was to be 
\ an objective news broadcast? ^ . / 

■ .. ^ 5. Were facts presenteid from various points of view? 

6. What jobs were involved in producing' th'3 newscast? . i 

7. ''^ihat were some of the unusual satisfactions of these jobs? ' 

8. What skil ls are needed ^to, perform these- jobs? 

9. Wha^ kinds of pressu&e operate on the news media? Can 
this affect the type of presen^tation and the quality 
of info'rmation? ' ^ 

I . - " . . _ ' 

?'hcre are several resources which'are not essential for the ^^re- 
sentatii/jn' of this exercise, however , they might be Suggested a.s 
follow-up for individuals who are specifically interested. 



Resource Listing: 



1. Society of Television Pioneers, 
. P.O. Box 1475 

Lubock,. Texas 79408 ' 

a 

2. National Association of FM Broadcasters 
420 Madison Avenue 

New yorK^^^ 10017 

3. National Association of Broadcasting 
485 Madison Avenue 

. New York, NY 10022 

* Suppl emental Resources: The U.S. Army Career and Education Informa- 
tion Center , Twelve sound-f ilmstrips deal ing with career\questions 
both Army and civil ian rel ated. Cost: Free from the U.S•^^rmy 
Recruiting Command at the request of your school guidance counselor. 



' COMMUNICATION VIA INTERVIEWS 



LANGUAGE ARTS- 



JUNIOR HIGH 



CURRICULUM FOCUS: 



CAREER EDUCATION FOCUS: 
(DELIA Statement) 



1. Prfeparirrg students for 
Interviewing. 

2. Communicating through media 
or via media 



#24 Understand variety and 
complexity of occupa'tions 
and careers 

#26 Determine characteristics/ 
qualifications of occupations 



ESTIMATE'D CLASS TIME: One week ' • .' 

ESSENTIAL RESOURCES: ' ^ x u • • 

Index cards. Videotape recorder. Community Resource Person, Techmciar 

(audio-visual) 
INSTRUCTIONAL PROCESS: 

The following activities will precede student interviewing c^' workers 
in the community: 

- 1. Teacher directs a discussion of rules for interviewing. 

Z. Students list occupational and- professional careers of interest. 

' 3. Students work in groups to make a decision as to v/hon in the 
community they (as a group) wish to interview. 

4. ..Students. contact the Individual they wish. to interview (at least- 
bne week in advance) v 

5V'"S¥an groups (three to four students.) prepare index cards on 
which they list major questions which they will use in the 
interview! (See prepared Interview Sheet Appendix) . 

6. An audio-visual technician will demonstrate the use" of video- 
taping equipment. 

"~f^ Groups win role play their interviews (as practice), while 
learning haw to use the video-taping, equipment.^ 

8. The class will view the video-taped role-plays and evaluate them 
' by giving advdce, suggestions, etc. 



-CAREER INTERVIEWS 



LANGUAGE ARTS ^. ' 

CURRICULUM FOCUS: 

1. Be familiar with interviewing 
procedures. 

2. 'Writing descriptions 



JUNIOR HIGH 

CAREER EDUCATION FOCUS: 
(DELLA .Statement) 



56 Understand and use the 

concept of role, ' 

#24 Understand variety and 

com[31exity of .occupations and 

careers. 

#18 Recognizing developmental 
processes occurring in and out 
of school . 



ESTIMATED CLASS TIME: Two class periods (45 minutes each) 

r 

ESSENTIAL RESOURCES: ^ 
Manila folders, tape recorders 

INSTRUCTIONAL PROCESS: . 

. ,Have students conduct an interview with their parents concerning the 

■ parents' occupation. Prepare students, by making a list, of pertinent 

■ questions .to be asked of their parents. Interviews may be tape re- 
corded-Y^^^^t^'^- (See' interview sheet, appendix) 

When completed, discuss the various occupations, A short job-descrip- 
tion of each occupation may be .written and placed into manil a folders;. 
The faTders may be ko^Dt 1n a "Career Center" where^students may go to 
_/ ...read about. various occupati.oris..^. _ ^. — - - - — ^- " " 

Supplemental Resources: Carreer Discoveries Series . (People Who In- 
fluence Others) . 'Four filmstrips with sound. Cost: $55 tE^timate} 
Guidance Associates.. 



WHAT'S MY L.^NE 



LAfJGUAGE ARTS 



JUNIOR HIGH 



CURRICULUM FOCUS: 



CAREER EDUCATION FOCUS: 
(DELIA Statement) 



2 
3 



Career exploration. 
Using cieductive ro3Soni''^9. 
Involvinu neinbors of th^ 
com;niinity v;ith students 
in a learning experience?. 



fl4 Understand interrelation- 
ship between education and work 
#17 Recognize role of education 
in career and life goals 
#21 Recognize relationship: 
School environiiient/larger society 
#2(7 Understand variety and 
cpliiplexity of occupations and 
careers 



ESTIMATED CLASS TIME: One <=lass peric/d (with preparation ahead of time) 

ESSEfiTIAL RESOURCES: " 

Interested townspeople .Srom a variety of, careers (auto-mechanic, 
female lawyer, pilot, uiicierUKer, radio 'announcer , etc.). Blind- 
folds for stude^it>P^nel ists.^ ■■\ 



"INSTRUCTIONAL PROCESS: 

■ This activity can be,^ us^^d as an assembly prograjj for all students 
(necessi tatinq nicroph'^Mos , off icial timer, M'.C.,^ ^ign-in board). 
It can also be used in the classroom with students simulatirtg an 
occupation which others in the class try to determine. 

1. Student panelists ^^^e blindfolded and seated together at a 



2. "Mystery Celebrity Guests" froni the- community 'enter (one guest 

at a time) and sign ip by . name and occupation. This information,. 
■ therefore, is knov/n by the audience but not by the panelists. 

3. Student^ panel ists ^"^"sk questions which may . be answered by "yes" 
— or~"no." As long a student receives a '^Yes'^answer, he may 

continue quest :oriirg ur^til he receives a "no." This procedure 
teaches students to think logically, to move from general to 
specif ic .questions » and to put information together to reach 
• concl usions . 

4. When a panelist has correctly identified an occupation, or 
when the allotted time is up, the mystery guest identifies 
himself/hersel f apd gives information about his/her career, 
education or preparation needed-, and ways- of getting into the^ 
■field. Students may ask questions of the guest, if., time permits. 

5. The same procedure is followed for each guestl. • . - 



table. 



LIFESTYLE INTERVIEWS 



LANGUAGE ARTS 
CURRICULUM FOCUS: 

1 . Developing communication 
skills 

2. Written and oral re; Jrts 



JUNIOR HIGH 

CAREER EDUCATION FOCUS: 
(DELLA Statement) 

#17 Recognize role, of education 
in career and life goals 
#18 Recognize continous process 
occuring in and out of school 
#24 Understand variety and com- 
plexity of occupations and careers 
#27 Understand process of develop- 
ing a "Career" 



ESTIMATED CLASS. TIME: ■ One class period 

ESSENTIAL RESOURCES: , ■ 

Resource people, Filmstrips--"Careers and Lifestyles" (Guidance Associates, 



INSTRUCTIONAL PROCESS: 



Have students ihterview adults concerning the factors and life "experience;? 
which led them to the career in which they are now engagedT . 55 tu dents may • 
report orally, in writing or record the interview and .play back to the class 
selected portions of the tape.- Several adults whose life patterns are highly 
interesting- could be invited to talk to the class. (See interview sheet, 
appendix for a sample of questions to be used in the interview). ^ 
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"APPRENTICE FOR A DAY 



"s 
r 



LANGUAGE. ARTS 



JUNIOR HI6h 



CURRICULUM FOCUS: 

T, Students experience work 
roTes within the school 

.by being an apprentice 
for a day 



CAREER EDUCATION FOCUS: 
(DELLA Statement) 

#14 Understand interrelationship 
between education and work 
#18 Recognize developmental 
processes occurring in and . , . 
out of school 
#30 Realize: work is an 
integral part of the total 
life style 

#46 Recognize the need for 
making a m.eaningful career 
choice 

#53 Understand the relationship: 
technology/world a$ work 



ESTIMATED CLASS TIME: Full schooV'iday 

ESSENTIAL RESOURCES: 

Pre"! iminary approval for activity. 

INSTRUCTIONAL PROCESS: 



Special clothing if necessary. 



• ' \ 

Conduct an "Apprentice for a Day" program in your school. The \ 

^students (activity-may-- be- 4jsed' at almost- any grade-Tevel) witr be ; 

given as an apprentice' to various workers within the school. They"* 

would be on a one-to-one basis with an administr'ator , teacher, 

cook, secretary, counselor, teacher 's aid, librarian, industrial 

arts teacher, ci^stodian, etc. This can be "a fun"project and a 

valuable learning experience for all students involved. Language 

Arts skills include: verbal communication -for interviews and 

written skills for returning the interview results to the teacher. 

(see interview sheet, appendix) „ 



CAREER EXPLORATION PROGRAM 



LANGUAGE ARTS " . • ^^lUNIOR HIGH 

CURRICULUM FOCUS: * CAREER EDUCATION FOCUS: ^ 

(DEL LA Stdtement) . 

1 . Letter v/ri ting 

2. Telephone techniques • //02 Develop knowledge of unique 

3. .Verbal communication personal characteristics 

4. Social awareness i^'06 Understand and use the con- 

cept Vqle" 

r^lO - Develop a sensitivity toward 
-and an acceptance 'of others ^ * 
#14 Understand interrelationship 
^between -education and work 
"#20 Develop basic attitudes 
needed for entry/success in a career 

■ : JLZl Jlacxigai-2^2-xel.a-tl6nship:^- school 

environment/larger society" 
#24 .Understand variety andcom- 
■ ' • plexity of occupations and careers 

#26 Determine characteristics/ 
qualifications of occupations 
" #30 Realize: work is an integral 

part of the tota]. life style 
#46 Recognise the need for making 
. ^ * a meaningful career choice 

#47 Develop a receptivity for 
- new ideas/e.xDloration of new tdeas 

#53 Understand the relationship: 
_. _ - ■ technology /world or^^ort" 

ESTIMATED. CLASS TIME: Two classes for preparation, one/ day visit, . one ^ 
class report and discussion ' ■ ^ 

ESSENTIAL RESOURCES: \ 

Chart for 'Planning places to visit (attached) 
; SampJ_e_J^±±e)^\a±t^Jae£L) — ■■ ' , 

List of businesses, industries, government offices 

INSTRUCTIONAL PROCESS: ^ 

^ In order to organize and operate a career and occupatiQnal exploration 
program, follow these five easy steps, , \ . - , 

Step.l: Construct a list of volunteers from the community 'who in.ight 
beM*nterested in participating in the program. (Allow your students 
'to suggest places they would like to visit). Send these prospective 
participants a brief 1 etter explaining your objectives' (see sample 
letter attached). This wa^ they will have a chance to.decide whether 
or not they wish to become involved before ycu contact them by tele- 
phone or visitation to receive a commitment to the program. 

Step 2: Construct a list of parents and/or coll ege students w.ho would 
be interested in participating. Parents might be racrui jd through 
newspaper artixles, telephone calls, the local P.T.A. or by mail. The 

\" ^ . . ■ 
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col lege' students could be reached tfirouyh a Dean or a professor at 
a local college. Once again a brief description of thfe program .• 
should be made available- bef6re coninii tmonts are made. 

Step 3: . Construct a list of children interested in participating. 
.After step one is conipieted, the teacher might motivate additional ' 
students by listing the places to be visited-. When places such as 
the animal hospital, a, local florist angL McDonald ' s appear on the 
list, there v/ill be no problem getting children to volunteer, 

step 4: Coordinate a schedule of names, dates, times and places- • 
for all those involved in the procjram, A sample chart is attached. 

Step 5: After a child or a group of tv/o or three children has chosen 
a place to visi-t-,---tfie- educational experience actual ly begi ns , ' Now . 
the student preparation begins. As the chi 1 dren. prepare for their 
visits^ they must compose a list .of questions to ask. They also. ■ 

shouU! know-how to opera,te a casset-te-tape--t-eem'^<:ii^'r-aft4--d-^^it^ 

During the visit the student or group is required to find the answers 
to their questions by conducting interviews", observing and partici- 
pating. They also. are required to take pictures or slides. Upon re- 
tu.rni^ng to the -classroom, these slide presentations and photo stories 
can be shared with th,e other members of thie class. 

Ways of evalua-tiag your program include surveys, interviews and viewing 
the audio-visual ■ presentations. The* ppssibi 1 i ty also exists that the 
visits may^serve AS_jno..tiia:.M^iV,for other mini-units of study, such as^ 
flower arranging or terrarium bui1ding_._ 
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SAMPLE LETTER 
Date: 



Dear : . , 

/ The term "Education" means different things to different people. As 

a teacher of young people! am concerned that these future leaders learn 
about the environment tn which they^will be assuming roles and responsi- 
bilities. To .give them a better understanding of their environment and 
'to acquaint them v/ith the careers available to them, I am inviting you 
to allow th'ese children to learn through direct experience,- 

I would like to send one elementary student ranging in age from 10- 
12 years and a college student to experience one working day in your 
business establ ishment. Hopefully, these two people would be able to 
spend the equivalent of a school day (9:00 - 2:00) learning in a different 
educational setting. ■ ^ 

■ ■ . . -i , , ■ ■ 

' If you are interested in participating in this program, please call 
the school and give your name to the secretary. Upon receiving your name, 
-'J^rr I v/i-Tl- conta-e-t-you to clarify further details. 



Thank you. 



Teacher 
Subject-Grade 
School ^ 





1 \ { 



no 
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• • CHART FOR-Pl.ANIIING PLACES TO 'VISIT 





■Date: 

Time of visit: 


Name of Student 
Class: * J 
Tea'cher : 


Name' of Adult 
TelepKon.e: 


Business, Industry, or 
Gov't office: 
Address:, 
Telephone: 
Contact person: 


• ■ 








o 






\ 




c 




\ 

■> \ 








0 \ , 






■■ ■ \ . " '■ 
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A CLASl- PROJECT MODELED AFTER STANDARD BUSIMESS PRACTICES 



r-ATH/CUSK,ESS " " JUNIOR HIGH 

cliRRICULUn FOCUS: . ' CAREER ^EDUCATION FOCUS : " 

-(DELIA Staten;ent) 

1. AppTicatior; of mathematics 

fn the real wcrjci. ■ ^ . ^ -^21 Recognize relationship: 

2, Figuring unit, cost, profit.' school environment/larger society 
X "Bookkeepinc; techniques., - ^22 Acquire skills, good wO!^k 

'- 'habits-^ in preparing for a career 

-^43 Recognize restrictions in 
^ the'decision-making process 
•^44 Recognize that decisiqn- 
: I ^ making involves some risk taking 

LSTIflAlLD CLASS TIME: One class period a week for 10 weeks, 

^LSSDiTIAL RESOLRChS: ^ ^' ' ' 

IMSTPL^CTIONAL PFOCESS: • . ■ . 

- Conauot d'" class project with the objp'^tives of earning money for a 
class, trip cr for a gift to the sclicol,, ' 

Co the. foM owing: 

. Mave'^s tudonts decide upon a specific prorrotion^ such as selling 
hock covers vnth the school name and irascct on it. 

-B. Take a stdti^.ticdl survey of the students in the schojol to 
de-ten^=ij:j;i_h(/W tl^e prcr^uct >'culd seTl- , . 

* ... ^ 

C. Estinidte the ruinber ycu could sell this year. (Then estimate 
,cvcr' the rexc five years keeping in mind that the .larger 
Quar''"'" :he cheaper "the unit cost v.'ill be), 

D. Price th^i' quenti ty estimated in (C). 

E. - MaSc a "go'-"nc go" decisicPr. - . . ' 

F. If "cjo"-prcceGd with tbe plan. Bookkeeping cf the project will 
^be an integral part of 'the activity. • 

Other products to sell could be vegetabl'e seeds, jelly, candy, etc. 

Supplemental Resources: Ga me-Sim . .Series 1 A packaged set of -85 
learning simulations. Emphasis is on mathematics and communication 
skills. Cost: $250.00 (estimate) California Learning'^Simulations 



CAREERS UTILIZING MATH.,, 



MATH 



JUNIOR HIGH 



CURRICULUM FOCUS: 



CAREER EDUCATION FOCUS; 
(DELIA 'Statement) 



K Learning and applying 

usefulness of mathematics 



i^24 Understand variety and 
complexity of occupations 
and careers 

#35 Be aware of the value 
of acquiring marketable skiM-s 
#45 Recognize the need for 
making a meaningful career- 
choice 



ESTIMATED CLASS- TIME: Two weeks 

Essential resources: 

Several cop.ie? of: Dictionary of Occupatio n al Titles , Ocojootjar^ 
Outlook Handbook, and related resources 



INSTRUCTIONAL PROCESS: " 

, Activity one: Students will use the D-O.T. to.^make a list of all 
jobs that require mathematics, beyond basic arithmetjc. Thi- "list : 
should be classified as to whether the ^person in that piosition would 
.' be concerned with people, ideas, or things*, . . 

Activity two: From the O.O.H. and oth^r sources, tha student wi 1 T 
construct a graph or line or chart to show the jobs 1n terms of 
wages/e^arnings from the minimum to the maximum. It will ^incjude 
math^ skills and training for each job. This, should be constructed as 
a display for other students to use. 

Activity thre'e: Discussion: Do any of the 1 isted' occupations ■ 
appeal to you as ^potential career? 

Supplemental Resources: PENNscript . More than 200 career profiles' 
wi th - local i zed information by counties. Cost: free. PENNscript 
Production Center ^ . 

Career Survival Ski.lls . Includes manual, student data sheets, wall 
chart cassettes, index, handbook and professional books. Intent 
is to develop sense of awareness in career development concepts. 
.Cost: $45.00 (estimate) Charles E. Merrill Publishing Company, 



V 
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SALES COMMISSION • • /' . • , • ' ' ^ 



< . /. 

MATHEMATK5/ALGEBRA JUNIOR HIGhj • 

CURRrGUl:& FOCUS ' ' . " CAPl^HR . 

(DEI. l.AoStatG.nicnt) 

1. Algebraic .equations ^ / " . . , 

^. • , . '?'?9 ■ /RGCQgnr7e material 3/ 

■ * . proc^^sses/tools of occupational 

. ■ • - cl'.iiters ; - 

• • ' -'^58 Recognize worker productivity^ 

is influenced by rev7ards 



ESTIMATED CLASS TIME: Two clas's peri.c?is; ' ' ^• 

ESSENTIAL RESOURCES : _ " ^ ' ' ; . \ " * 

Normal classroom SLi;;pliGS . •■ ■ ■■ 

INSTRUCTIONAL PROCESS: • ■ , • _ 

•'■ Have students explore the career of, sal e^: by qetting. sales j:ominissi an 
■ information. from local businesses. Exoi^plo: The local Dodge Dealer , 
pays a commission of 8?; on all auto siile^., ^ 

a." Compute the tO'fal value of cars to be soTd if the sales- . ^ 
. person is to- make 115,000 a yea^. ..-, ■ „ ^ 

■ -b. If the average car-sens for $4,5G0, how man-y Will the., sales- 
person have to sell? 

• • To ccricute • ' , " ' ' 

a Above the algebraic equation .Ofix 1 5 ,000 ^qan be used,. _ , 
The Students can then see' that $187 ,500 worth of cars must 
be sold. ■ 

To compl ete ' ' ' • ■' 

. . b. 'Ab^ive divide ISXoQO by 4,500 and they can easily see th^t 
at least 42 cars must be so'ld to have this -annual income 
of $15",CO0. 

The same procedure can be used for other busines'-.esv. - ■ 

Supplemental Resources: Career Survival Skills . Incfudes manual, 
■ student data sheets, wall chart, cassettes, index, handbook and 
' professional books. Intent is to develop a sense of ff^ness 
in career ..development concepts. Cost: $45.00 (estimate) Charles ^ 
E, Merrill Publishing Company , ; .* ■ ^ ' 

r;^ rPP r Exploration Program . Ten films trips with cassettes.- 
' Introduces -the f ami lies ot occupations and deals with each. 

Mathematics students may be intersted in the section on computa- ■ 
. tiorial tnterest and in scientific interest. Cost: $106.00{esV) 
Science Research Associates, Inc. . .' ' 



PRICE/EARNINGS RATIOS IN CTVIMON STOCKS 



MATHEMATICS/ALGEBRA/CONSUM^ER MATH 



JUNIOR 1-iIGH 



I 



CURRICULUM FOCUS-: 



CAREER EDDCATIOfl FOCUS: 
(DELIA StaLeiiient) 



1. Ratios"- 



r Be ci. p r of muUipl icily of 




ESTiriAT&D CLASS TIME: Our: lass DP^T'd 

ESSEflTIAL RESmrrJClS: 

Wall .Street JournaJ ^ 



■ INSTRUCT I r);iAi: l';^lX:h^^. 

• Activity oiVe: [lave sLirJi^nts ch^'.:: > Oi^'. rt^ . oT f ^ ve 

•', conipa^ries Iro'M diffO'-i:' groups (;ti"itie->^ : tr-; l, ro;.^p:;! , e'c.) ii " 
the V'all Street Jot.rv.: -They : houi ■ a"*^o ' hcj- ^ho pri(.- of Micso 
,-stocks. The students v.'ill then comf.'j:.o tK-e V/\ liv.rltipje (F'rice/Erjrn- 
'ihgs Rati.o) of each stock by multiplying the qi..irterly earnings by 
four and dividing this number into .the priae of the stock. 



-Activtty twor- Have students coinpa-r^e-t-bi^ ratio--^'n" th the ratio in the - 

Journal. Also compare v/ith other companies in the sacie .group. At 
• this time ttie economic- o'mplications 'can also t)e discussed. ^ 

Supplemental Resources: Career Survival SJ<1 1-1 s-. Includes manual v 
student dat^ sheets, walT chart, cassettes 'index, handbook and - 
p'rofes:nonal books. . Intent is to develop a sense of awareness in 
career development concents." Cost: $45.00 (estimate) Charles 
E. Merrill Company 

Carreer Exploration Program . . Ten fi Imstrips wi th cassettes. 
Introduces trr.- families of occupations and deals -./itr --c-- 
Mathematics students may be interested in the section on 
. . computational interest and in scientific interst. Cost: $106.00 
(estimate) Science .Research Associates, Inc. 



COMPUTING TAX MILLAGE 



MATHEMATICS/ ALGEBRA 

CURRICULUM FOCUS: 

1. Direet Variation, 

2. Taxes vary directly v.'i Lh assessed 
valuations 

3. . Alcjobraic equations 



JUNIOR HIGH 

CAREER EDUCATION FOCUS: 
(DEL.LA Statement) 

HbO Develop vocabulary for 
understand inn .economic princi pi es 
Pb] Be familiar v/ith basic 
economic concepts ■ 



ESTIMATED CLASS TIME: -One class period 

ESSrriTIAl. RFSOURCES: : 
, People in the cor^uvivlty 

INSTRUCT lOiiAl. [-'ROCfSS: ' ' . 

Activity one: Hcvve r.hr; studi^'its check tfie assessed valuation and proporl 
'taxes on various ho:=:Vs in the conMrii::;ity (do not identify the^homes) also 
have students gather si'i'ilar i nfo>';TViti on from, othr-r communtties. 

Activitv tv/o! Using the formula T - "f^' (T = Tax, M = Millacje, V = Acces! 
Valuation), have the students compute the millage of their community as 
v/ell as other commuiMties . 

Activity three: If tlie assessed valuation is 251of the market value, 
have the students compute the market value of various homes in their 
coi^rrunity as v/ell as other communities. 

Supplemental Resources: Game- Sim.' Series 1. A packaged set of 
35 learning siroulations . J^aiphasis is on mathematics and communication 
skills "^os t $250.00 (estimate) California Learning Simulations 
Career :jbirvival Skills . Includes manual, student data sheets, 
' wall chart, cassettes, index, -handbook and professional books, 
intent is to" develop a sense of awareness in career development 
.concepts. Cost: $45.00 (estimate) Charles E. Merrill Publishing 
Company 



3 



117 



DETFPMINING THE BEST JOB OFfER 



.MATHEf-WTICS/ALGEBRA 
CURRICULUM FOCUS; 

1 . Sum of an arithmetic 
progression 



JUNIOR HIGH 

CAREER EDUCATION FOCUS: ^ 
(DELIA Statement) 

#28 Understand the relationship 
occupational rote/life style - 
//60 Be able to use economic 
information in decision-m_aking 



.ESTIMATED CLASS TIME:.. One class period 

, ESSENTIAL RESOUPXES: 
I Noriiial classroom supplies 

1 INSTRUCTIONAL PROCESS: ^ , . 

! ■ ..... 

\ Activity one: ''Give the students examples of three job opportunities 

\ .to determine which job will produce the most income after six years. 

\ (total six year income) 



JOB 

A 
B 
C 



STARTING SALARY 

$12,000 
13,000 
U.OOO 



INCREMENTS 



$1 ,000 
750 
500 



To compute this the students will ,have to usfe the formula- for the sum 
of an arithmetic progression (Sfj = N/2 [2a + (N - 1) d]). "N" would 
be' number of years, "a"' would be the starting salary, and "d" would 
be - the i ncrenient . . . _ 

.Activity two: tiave students check into various career fields for 
starting salaries and increments to experiment on their own. 

I 

;Supplemental Resources: PENNscript . More than 200 career profiles 
■.with localized information by counties. Cost: free. PENNscript . 
Production Center ■ " 

Career Exploration Progr am. Ten filmstrips with cassettes. Intro- 
duces the falnilies of occupations and deals with each. Mathematics 
students may be interested in the section on computational 
interest and in scientific interisst. Cost: $106 .00 (estimate) 
Science Research Associates 
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KEEPING RECORDS VIA MATH 



MATHEMATICS 
CURRICULUM FOCUS: 



1. 
2. 
3. 



Application of decimals 
to business uses 
Review of percentages, 



..addition ana subtraction 
Unders-ta.nd the use of math 
in keeping^reQords 



JUNIOR HIGH 

CAREER EDUCAIION FOCUS: 
(DELLA Statement) 

#25 Understand how occupations* 
relate to functions of society 
#35 Be aware of the value 
of acquiring marketable skills 
#37 Develop necessary 
educational /occupational competency 



ESTIMATED CLASS TIME: Three class periods . •. 

ESSENTIAL RESOURCES: ' ^ ' • . 

Calculator, blank ledger sheets, pencils, paper, erasers, 
sample checks. ^ . 

INSTRUCTIONAL PROCESS: ' ^ 

Session one:. The teacher may begin the lesson by introducing 

_new te^^ns". ^A- class discussion should;foll ow with the students . 

developing definitions and the teacher clarifying and verifying 
these. definitions. These terms may include: accountant, 
bookkeeper, percent, credit, debit, gross pay, net pay, transposition, 
income, income tax. Social Security, check and other terms which ^ 
may be- pertinent. Als^o, discuss the purpose for keeping records 
and the importance of mathematics. Ask the class to develop an 
imaginary situation where records are needed. Small businesses, 
farms, se^^-elnployed people, etc., 

1 ' 

Session two: lUsing the situation developed during the first 
session, prepare a list of incomes and expenses for. a month; 
These lists need not be .complex. Introduce the ledgersheets and 
explain the debit and credit colum^ns. Introduce the calculator 
as a time and !labpr-*savi ng device. When the students use your 
. figures for making theiV records, note the nee^for accuracy, 
and neatness. 



Session three 



Caution them about problems causld by transposing 



numbers, illegible numbers, etc. 



Ask the stiid^nts to complete the trasactions and to 



total the coUmns. ; TJicy should also determine the amount of profits 
or losses. Ask thetn tc relate this activity to the need for keeping 
records of personal i income. Discuss the Voles of people who work 
with figures daily . 1 Ask the students if they would be interested 
in these types of caireers? Why?^ 



Supplemental a 
1 



ifctivi tlies : 

Students m|iy cheik other students' work for accuracy, readability, 
neatness, 

2. Bring an actcounta^nt to the class, to discuss careers , .preparation 
for career^, and liis/her opinion of his/her career. 



THE MONEY LEARNING PROGRAM 



V 



MATH 



JUNIOR HIGH 



CURRICULUM FOCUS: 



'CAREER EDUCATION FOCUS: 
(DELIA Statement) * 



K ^Using computational skills - 

1. Finding and using percentages 

3, Interpreting charts 

4, Understanding and using • 



17 Recognize rOle of education in, 
career and life goals - * . 

22 -Acquire skills, good work habits 
in preparing for career 

59 Acquire basic money management 
skills ^ ^ ■ 

60 Be able to use economic inform- . 
ation in decision-making 

51 Acquire basic consumer skills 



decimals 



ESTIMATED, CLASS 'TIME: One or . more periods 

ESSENTIAL RESOURCES: ^ _ • 

The Money Learning Program fMocluLearn Inc.) ' , . ' 

^ INSTRUCTIONAL PROCESS: ' " 

Order from ModuLearn a sample of the Money Magazine and corresponding 
learning packet. Upon inspecti^on and use you might want to have the class, 
or a portion of your class subscribe to it. The magazine is filled with 
high interest stories Concerning the use of money in business and personal 
life cind monetary issues the government faces. A separate learning packet 
is prepared for each magazine issue. The packet is fil led with mat hema- 
tical questions related to the stories in the magazine. The packets are 
designed for ind^jvidual use and progress. They provide for a comprehen- 
•^.sive use of rriathematical skills. 

Supplemental Res;ources: Game-Sim . Series 1. A packaged set of 85 
learning simulations. Emphasis is on mathematics and communication 
skills. Cost: $250.00 (estiamte) California, Learning Simulations 
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.;:/•!>■! ''ATi/S ' • ' JUNIOR IUCI^ 

: \ ?''C': : ' . CARrCR EOUCATIOpT FOCUS : 

. ^ (nriL/^' Stat9mcnt) 

■ , . " f'ocpn.nize materials, rrocGSses 

' ■ • ' " * anr! tool.s^of occupational clusters 

r^TrVTJj CLASS rif'F: Cno class periDd 

Mcir.azines ,..or other- f;icti:re sources , to clip pictures which, show various 
neorotrVc cier, ions- • " ^ 

Kjvu 7. tiidetits collGct pictures from mageizines of houses. Discuss the 
various shapes of the buildings and how they resemble different geometric 
lif aDes. The d1scus:::ion should include how different parts of the , 
buildings -^orni differ/ent l<inds of anqlos. Invite an architect to the. 
classroci-' to talk about his career and 'tbe^ types of "tools" he-uses in 
hi s caroer . 

^jilcuss how nia thematics- is important to the entire building industry. 
Stuc'ents wi Tl have' many contributions to make on this subject. 

. Supplemental Resources: PENNscri pt . More-' than 200 career profiles 
with localized information by counties. Cost: free PENi'iscri pt 
Production Center . - 

' ■ ■- , / 
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er|c 1:^?^ 



FEEDING A MOB 



MATH 

CURRICULUM FOCUS: ; 

1 . Practice in use of 
measurements-both weight 

■ and money 

2. Math skills in basic operations 



JUNIOR HIGH 

CAREER EDUCATION FOCUS: 
(DELIA Statement) 

^14 Understand interrelationship 
between education and work 
#41 Understand decision- 
making involves responsible act\on 
#43 .Recognize restrictions in the 
decisions ^ 



ESTIMATED CLASS T*IME: Two class periods . ; ■ 

ESSENTIAL RESOURCES: ' 

Newspapers-grocery advertisements, references on average number of 
ounces per serving of various" items . 

INSTRUCTIONAL PROCESS: 

Prior to start of activity have a person in the restaurant business 
. talk to the class' about the use of mathematics in his business. A 
home economics teacher is a good resource. 



1, 
2, 

3, 
4. 



Separate class into groups of four or five students each. 



Have each group plan a menu for a banquet for 

a. 100^ 

b. 250 > persons, (number of persons -can vary) 

c. 600/ 



5, 
6. 



Students must. determine how much of each item must, be purchased 
and the cost of each item plus a total cost. 

Students can then figure the cost per ticket to the banquet using 
the following information: ' 

a. Cost of food 

b. Cost of preparation ..... 

c. Cost of serving— include tipping 

d. Profit to the ^establishment serving the meal. 

Students wi IT identify all occupations related to this activity. 

Variations--You might have the students determine, a menu given ' 
a fixed pricie per ticket. 
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LET'S TRAVEL 



MATH 

CURRICULUM FOCUS: 

J. Vocabulary building 

2. Travel awareness 

3. Map reading' 

.4. ■ Budgeting money 
5. Study of Mexico 



ESTIMATED CLASS TIME: Two 45 minute c 



' JUNIOR HIGH . ' ,. 

CAREER EDUCATION FOCUS: 
(DEL LA Statement) 

#26 Determine characteristics/ 
qualifications of occupations 
#59 Acquire basic money mana- 
gement skills . 
#61 Acquire basic consumer skills 
#64 Understand interrelation- 
ships: leisure time/one*s caree^r 



asses 



ESSENTIAL RESOURCES: . , , 

Field trip to a travel agent, maps, folders, atlas, encyclopedias, 
, airline schedules, bus schedules, train schedules 



INSTRUCTIONAL PROCESS: 

Have students plan an itinerary. for a trip to Mexico (or anywhere) 
for a two week period.. The students must have some background of 
the country. Conduct a discussion of the following questions: 

1. What would you Tike to see? 

2. How will you get there? 

3. What is the cost? 

4. Do you need a passport, shots, etc.?^ 

When these questions are answered, organize the class into groups 
of four. The assignment is to plan a trip. (Include method of 
travel, route, destination, actonimodations, cost, etc.). 

Each group will report to th?^'' class with an oral report, ^-^r 
graphically, or using some other method. 

In conclusion, the entire class can make a list of all occupations 
that would be required to make tho-trip possible. When a job is 
suggested, the student must tell of its relevancy to th6 trip. 

Supplemental Resources:" PENNscript . More than 200 career profiles 
with localized infonnation by counties. Cost: free. PENNscript 
Production Center 
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PLANNING. A TRIP 



MATH 

CURRICULUM FOCUSf 

1, Using math to make consumer 
decisions ' 



JUNIOR HIGH . ^ 

CAREER EDUCATION FOCUS: 
(DELLA Statement) 

#49 Develop effective decision- 
making strategies and skills 
#60' Be able to use economic in- 
formation in decision-making 
#61 Acquire basic consumer skill 



E^IMATED CLASS TIME-: One week 

ESSENTIAL RESOURCES: * ' 

Road maps, booklets from at least a couple of motel/hotel ch.^ins 

• (e.g. Holiday Inns> Quality Inns):i some restaurant menus, price 
list of basic groceries. Price list of gasolinei oil changes, 

-spare tires, etc. 

INSTRUCTIONAL" PROCESS: - , ^ 

» .' ' r * 

Tell students they are going to plan a vacation .trip, figuring the 
time ft will take to get there (and back), how , long they will be 
able to stay at their vacation spot a:nd what it will cost^ * 

Divide class into small groups. of 6 or so students. Give each ^ 
graup a set of road maps for their trip. (Each group is going to 
a different destination). . Have other resources laid, oui on table 
for class use. Each trip is to be planned for a fami ly-^assign 
number . of ghildrent- . 

Have students figure total mileage, how far they could go each day 
• before reaching a campsite or a motel. Point out that family may,, 
econpmize by fixing some of their own meals, or* they may eat in 
restaurants. Students- can figure, cost of meals and snacks by 
using grocery ;lists and menus. Family may stay at a campsite 
(quote an average figure for staying at a campsite) or "at a motel 
if they feel they can afford it, or if weather is unfavorable to 
camping, 

- Have groups prepare a log of their trip, showing, expenses for meals, 
gas and overnight accomodations. Have each group give a presenta-- 

■ tion, showing route, places ^stopped , expenses j'nvolved, total ex- 
pense. ' Discuss additional entertainment expenses that are part of 
■ a vacation and ask students to figure in what is a reasonable amount. 
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MAKING UP 'A BUDGET 



MATH . • 

CURRICULUM FOCUS: 

1. Economic awareness 

2... Math skills of calculating 

percentages 
3. Figuring Ijudgets " 



JUNIOR HIGH . 

CAREER EDUCATION FOCUS: 
(DELIA Statement) 

#54 Understand the relation- 
ship between occupational roles/ 
personal economics/life styles 
#57 Realize wages should not 
be sole basis for career choice 
#59 Acquire basic money manage- 
ment skills 



ESTIMATED CLASS TIME: Three class periods ' ' 

ESSENTIAL RESOURCES: 

Samples of budgets for family, school, town, state, business. 
"Pies" are especially effective. 

INSTRUCIIONAi PROCESS: ' ~ V 

" Students use budgeting as a basis for developing financial 
responsibility and to learn about careers in budgeting. 

Activity One: Di-scuss- budgeting with students and at the con- 
clusion, formulate a. definition for the class to use. Ask the « 
^ class to lisr all . ways .in which a family may spend their income', 
(Shelter*, groceries, transportation, clothing, health,^' taxes, 
gifts, recreation, per'sonal, education, savings, insurance, etc). 
Discuss what is included under each. 

Activity Two: Have the students, in smalT.groups , develop a 
budget for a family of four, with $lt),000 annual income/ Establish 
.percentages for each category before using dollar expenditures. 
Discuss the difficulty of maintaining a budget. How do budgets 
get broken? Reinforce importance of financial planning and re- 
sponsibility. ... . 

. ' Activity Three: .Shoyi the class ei^mples of budgets that are used 
in schools, g^overnment, business, industry. Discuss budget. Dis- 
.CU3S who makes- them. Ask students toMdentify careers for people 
who prepare budgets, discuss preparation for those careers, empha- 
size the need for mathematics. \^ 

Supplemental Resources: Career Survival Ski\ls . Includes manual, 
student data sheets, wall chart, cassettes, index, handbook and 
professional books. Intent, is to develop a sense, of awareness in 
career development concepts. Cost: $45.00 (estiam.^e) Charles 
.E. Merrill Publishing Company 



BUDGETING 



MATH 



JUNIOR HIGH 



CURRICULUM FOCUS: 



CAREFR tDUCATrON FOQUS: 
(DELlA Statement) 



1 . Budgeting ^ 

2. Figuring annual costs 

3. Adding ^uras 

4. Multiplication by 12 



#59*"*' Acquire basic money 
management skills 



ESTIMATED CLASS TIME: One class period 
ESSENTIAL RESOURCES: 



INSTRUCTIONAL PROCESS: - . . 

Ask the students to chart their expenses for two weeks. Let them use 
whatever categories are appropriate, e.g. Food, Clothing, Entertain- 
ment., Grooming Need^s, Savings. Total these costs and determine the 
annual costs of each of these 'categories of expenses based on these 
figures for two weeks. If the students are dissatisf iedt wi th the way 
their money is spent i help them plan a budget for the following month. 

Supplemental Resources: Game-Sim . Series 1. A packaged set of 85 
learning simulations. Emphasis is on ma.^hertiatics and commuhi edition 
skills. Cost $250.00 .(estimate) California Learning Simulations, 
Career Survival ^Skills . Includes -manual ,• student; data sheets, 
wall chart, cassettes, index, handbook and professional books. ' 
Intent js to develop a sense of awareness in career development 
concepts. Cost: $45.00 (estimate) Charles E. Merrill Publishing 
Company . ^ - , 
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9 



COMPOUND INTEREST 



MATblEMATICS/ALGEBRA\ 
CURRICULUM FOCUS: 



1. Compound „inferest formula 
A = P (1 + r)" 



JUNIOR HIGH » 

CAREER EDUCATION FOCUS: 
(DELIA Statement) 

#15 Be aware of multiplicity . , 
of skills, knowledge in education 
#59 Acquire basic money 
management skills 



Estimated class time: one class period and outside time 

ESSENTIAL RESOURCES: 

Local savings and loan company or bank 

INSTRUCTIONAL PROCESS: 

Activity one: flave students visit a local savings and loan company 
or a bank to obtain various certificates of deposit plans. ■ 

, Activity two: Have students apply the formula A = P (1 + r)n to 

compute the amount of each certifi-cate at maturity. Example— find 

the, amount of a $5,000" certificate for four years at 7%^ compounded 

\ semi-annually. • \ 

. Solution - - 

A = P (1 + r)n 
A = 5.000 (KQ375)8 
A = $6,7f2.10 
^ P = Dollars invested 

n = Periods 2.4 semi-anniially o - 

, r = Rate .0375 semi-annually ' ^ 

The student may use logarithms or a calculator to compute the 
amount- v. _ 

Supplemental Resources: Game-Stm . Series 1. A packaged, set oT 
85 learning simulatigns. Emphasis is on mathematics and cornputationa] 
skills. Cost: $250.00 (estimate) California Learning Simthlations 
Cjireer Survival Skills . Includes manual, student data sheets, 
/Wall chart, cassettes, index, handbook and professional books. 
/ Intent is to develop a sense of awareness in career development . 
concepts. Cost: $45.00 (estimate) Charles E. Merrill publishing 
/ . Company 
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INTEREST FROM SAVINGS ACCOUNTS 

MATH . V. . JUNiOR HIGH 

CAREER EDUCATION FOCUS f 
(DELIA Statement) 

60 Be able to use economic 
information in decision-making 

ESTJMATED CLASS TIME: One class period 

ESSENTIAL RESOURCES: ' ' 

none 

INSTRUCTIONAL PROCESS:., • ' 

Many students may have part-time jobs such as delivering newspapers, 
jDabysitting, etc., and may have saved^me of their earnings. Show 
ithem how to figure out the interest they xan earn on their savings,, 
/usi-ng the interest rate of a local bank. Compute this interest for 
/one quarter, two quarter, three quarters , one yeac, five years, ^nd 
/ten years to show that the longer money is in a sayings account the 
more interest it earns. , • ' 

/ Show that variods banks and savings and loan associations have different 
/ rates and different 'types . of accounts. Identify which account to use 
1 when: 

1 Saving for a new. bicycle? ' *»- ^ 
J Saving for college? 

I Saving for a house? ^ 
I ' Saving, for retirement? - 

I What would be the difference in interest earned among the vanous accounts 
(ex. day of deposit to day of withdrawal, 90 day account, certificate of 
• tiegosit, etc..) with a sum of $5000 for 10 years? 
How long, would it take you to purchase a ten-speed bike which costs $149 
if you had $100 in a savings account and added no additional money? * 

• • ♦ ^ 

Supplemental Resources:. Game-Sim Series 1. A pacl^aged set of 85 
learning sim^ulations. Emphasis is oh mathematics and communication 
skills. Cost: $250 (estimate). 

Career Survival Skills . IVicludes manual, student data sheets, wall 
chart, cassettes, index, handbook and professional booksV Intent is 
to develop sense of awareness in career development concept^. Cost: 
$45 (estimate). Charles E. Merrill Publ ishing Company. 



CURRICULUM. FOCUS: 

1. ^ Computing interest 

2. Working with percentages 
3.. Consumer math 



"CALCULATING DEDUCTIONS FROM PAYCHECKS 



math' 

curriculum focus: 

, K Usin^ percentages 

2. Presenting information in 
graphs . ^ 

3. Consumer math 

ESTIMATED CLASS' TIME: One class period « * : ^ 

ESSENTIAL, RESOURCES: 

Sample' pay -checks, Transparency of paycheck and stub, Overhead 
projector 

INSTRUCTIONAL PROCESS: • . 

Exami he several paychecks sa'mpling jobs, in each accupational cluster. 
^(Perhapsr. sample checks xan be obtained ifrbtn 'local industries- rather". . 
^ than exaimining personal paychecks.) Point, out how mucK money was 
eai:ned and how much of this was taken ,homeS Hav6, the class figure 
■ out* what percentage of the money earned was taken home. Then discuss 
what deductions weige-made in the pc^ychecks and why th'ey vyere made. 
Figure the percentage of each deduction of the total paydheck (e,g. 
Federal Tax 11%, State Tax 4%); Finally, /plot a graph showing where 
the money a worker actually e^rns goes, for ^severalVjobs in each 
occupational cluster. . ^ 

Supplemental RescSlirces: Game-Sim Series -1 , A packaged set of 85 
leai^ning simulations. Emphasis is on^Sthematics and communica- 
tion skills. ' Cost: $250 (estimate). 

Career Survival Skills , Includes manual, student data sheets, ^ 
wall chart, cassettes, index, handb^jok and professional books', 
Intent is to develop sense of awareness in career development^ 
concepts. Cost: $45 (estimate), Charles E, Merrill .Publis^hi'ng 
. Company. ^ 



JUNIOR HIGH 

CAREER EDub\TION FOCUS:' 
* (DELLA Statement;) 

#60 Be able to use economic 
information in decision making 



PURCHASING 



MATH 

r . 

CURRICULUM, FOCUS-: 

» 

1 . Money management. 

2, :?*Computational skills- 



JUNIOR HIGH 

CAREER EDUCATION FOCUS:' 
(DELIA Statement) 

#50 /Develop vocabulary for . 
understanding economic principTes 
#51 Be, familiar with basic 
economic concepts . 
#59 Acquire basic money manage- 
ments skills 

#B1 . Acquire basic consumer skill 



ESTIMATED CLASS TIME: One hour ^ 

ESSENTIAL RESOURCES:, ' , 

Empty food containers and their current ^prices. ^ 

INSTRUCTIONAL PROCESS: 

Have students bring to SyChool various empty food containers from 
home. Limit the type or product to a few areas such as: potato 
chip bags or cans, soup' cans ^r p.eanut butter jars. Try to de- , 
termine the volurfie or weight or the cojitents of the product in ieach 
package. Once^assembled, begin analyzing and dis;cussing the following: 

V\ How to compute the price of the product by the pound, 

ounce, gram, 6tc. I 

2. How to determine the best buy. / 

3. How to purchase name brand products. 

4. How to determine the quality of the product. 

^>5. How buying the product in quantity may change its price 
per unit. . 

Supplemental Resources: Game-Sim Series 1. A packaged set o/ 85 
learning- simulations. Emphasis is on mathematics and communication ■ 
skills. Cost: $250 (estimate) . ^ ; / 

Career Survival Skills . Includes manual, student data sheets, wall 
chart, cassettes j i-ndex, handbook and professional books. /Intent is 
to develop sense, of awareness in career development concep-ts. Cost: 
$45 (estimate). CharleS E. Merrill 1 Publishing Company. / 



RIP.-OF.FS 

MATH ^ « . JUNIOR HIGH 

CURRICULUM FOCUS: ' . ' CAREER EDUCATION -FOCUS: 

(DELIA Statement) 

1 , Consumer math * " * 

. ^ ■ , #59 Acqu.iVe basic money 

• . ' management skills 

' #60 Be'&ble to use'' 

economic information in 

^ / • decision-making 

761 Acquire basic ^consumer 

' . skills 

V ■ *^ . 

ESTIMATED CLASS TIME: Two or three class periods 'i 

ESSENTIAL RESOURCES: ■ ' - ; ^ 

Exajnples of possible rip-off offers--e,g book clubs, encyclopedia 

sets, magazine subscription offers, clubs for recipe cards, cr"ft 
books. Offers with gimmicks or freebies. 

INSTRUCTIONAL. PROCESS: . 

Bring into class and ask students to bring into class examples of 
possible rip-offs. Divide the-c1]ass into small groups and have 
them analyze different offers and report their results to the 
class. Two examples might be: l)^n a book club offer, figure how 
much they save on ^the "introductory offer," how many books they 
must take after that' during a certain length of titne. What vital 
information has been left out (average price of --books, etc.). 
21 For a book club which offers a. series of volumes, figure what 
^ J:he total price for the whole set would be , how long it would 
take to get .the complete set.. On magazine subscriptions, ask the 
class how often they might v/ant to purchase a particTular magazihe 
if they.bojjght it at the newstand. Would they purchase it often 
enough to actually save by subscribing, or would they prefer to 
buy other magazines r/ome of the time. Talk. about how gimmicks 
such as free recipe boxes^are not really "free". 

Supplemental Resources: Game-Sim Series 1. A packaged set of 
&5 learning simula,tions Emphasis is on mathematics and communi- 
cation skills. Cost: $250 (estimate). 



DO THE.Y TELL THE "TRUTH? 



JUNIOR HIGH , 

CAREER EDUCATION FOCUS: 
(DELLA Statement) 

#61 Acquire basic consumer • 
skills 

.1129 Recognize materials/ 
l>rocesses/ tool s of crccupationaV 
clusters 



ESTIMATED CLASS TIME: From one hour to a week depending upon the number 
of products tested. ^ 

ESSENTIAL RESOURCES: . ' . ^ 

All ,kinds of products--two different brands for each product.,. 
You m^y want to use utensils, etc, for testing products. You 
may want > to introduce class to ■ Consumers ' Reports . . ' 

INSTRUCTIONAL PROCESS: 

Have pairs of students test products as they are adverti;Sed on T,V. 
Be sure to keep ^products ' names covered until all testing is 
f i nished. - ' * ' . . 

Keep char.t' on products and record results of- each test. 

1. Did the product stand up to claims on T,V.? . 

2. Which brand did students feel v/as the better of the two 
::;i:hey^ tested? 

3. Which would be a better buy for the price? 

4. Which v/ould the students buy?- 

Class will fi)repare a large chart to post in the classroom. This \ 
may be continued all year. Also, it may be revised each year. \ 

i ' ; - ' 

1 Discuss: What careers are involved in advertising? (e.g. laygut 

i artist, copywriter, sales executive, package designer, market researcher) 

1 PENNscript . More than 200 career profiles with localized information 
" ['"by counties. Cost: free. PENNscript Production Center. 
1 (Supplemental Resources). - - . 

\ " ' ' ' ' 

' Career Exploration Program. Ten films trips with cassettes. Intro-, 
duces the families of occupations and deals with each. Mathematics 
students may be interested in the-t'section on computational interest 
and in scientific interest. Cost: .$1 06 (estimate) . ' Science Re- ' . 
. search Associates, Inc. (Supplemental^ Resources) . 

- ■ ^ ' s 



MATH 

CURRICULUM FOCUS: 

1. *' Testing Commerc'ial 

. Products 

2. Graphing 
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FOLLOWING DIRECTIONS 



MATH 



JUNIOR HIGH 



CURfilCULUM FOCUS: 



CAREER EDUCATION FOCUS: 
(DEL LA Staleraen-t)- --^ ' 



1 Tc emphasize the importance 
of sequence and., ex-act 'v/ords 
-.when giving directions and. 
following directions 



#37 Develop necessary educational/ 
occupational competency 



ESTIMATEf) CLASS TIME: Two class periods 



ESSENTIAL RESOURCES: 



rulers, protractors, paper, pencils 

INSTRUCTIONAL PROCESS: 

Conduct a discussion on the different ways that we are required, to read 
directions in our daily lives (to follow a recipe., follow laundering instruc- 
tions on a new article of clothing, etc.) 

Using geometric drawings^ rulers -and protractors, ask two or three students, 
to take turns giving directions for the other students to cfupl icate the draw- 
ings. Then compare the drawings for accuracy in duplication. 

All of the students will then make. their own drawings and written directions. 
Both the drawings and correspondirg directions- will be numbered. The written 
directions are then passed to another student -who will draw from the directions 
These drawings wil 1 later be matched with the original drawings, and the stu- 
dents will be able to jutige the accuracy of their directions, 

' • . ' ■ '"^^ 

Allow students to reac^ a deci'S'ion on the importance of sequence and. exact 
words in reading, writing and speaking effectively and emphasi^ze the need for 
these skills in various., occupations . 

Supplemental Resources: Game-Sim Series 1. A packaged set of 85 
learning simulations. Emphasis is on mathematics and communication 
skills. Cost: $250 (estimate). 
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MEASUREMENT 



CURRICULUM FOCUS: ' 

1. \Working with measurements; 



JUNIOR HIGH 



CAREER EDUCATION FOCUS: 
(DELIA Statement) 

#4? '^jiow external factors affect 
decisTon-making -and vice versa 
#47 Develop a receptivity for 
new ideas/exploration of new 
ideas 



ESTIMATED CLASS TIME: One class period . . 

ESSENTIAL.-B,ESOURCES: ' " , ^ 

Graph pamper 

INSTRUCTIONAL PROCESS: 

Students are told that they have one sheet of plywood (4' x '8') 
with which to construct a bookcase. -The bookcase j*s to have no . 
- back-only sides and, shelves. Each shelf and'^side is to be at 
least eight inches wide;-.\ Students are told to. design, a bookcase 
that could be made from the one sheet q.f plywood. 

Ask students to determine how to coristruct the bookcase to ^make 
maximum use of the plywood and have the maximum shelf 'space for 
books. 

Have students compare their work with eaqh .other. Hold a .class- 
discussion to determine .which design would be most practical and 
^.rofitable to make if you planned to manufacture these ^pn a large 
scale. . ^ 

What careers are related to this class -activity? 

Supplemental Resources: Game-Sim Series 1. A packaged set of 85 
learning simulations. Emphasis is on mathematics and communica- 
• tion skiljs. Cost: . $250-,(estimate) . 

Career Survival- Skills . Includes manual, student data sheets, wall 
charts cassettes, index, handbook and professional books. Intent 
. is to develop sense of awareness in career development concepts. 
Cost: $45 (estimate). Charles E. Merrill Publ ishing Company. 
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^> U. S. CENSUS 



MATH JUNIOR HIGH •• . ^.^^ ' 

■ ■ ' / ■* 

CURRICULUM FOCUS: CAREER EDUCATION FOCUS: 

./^ (DELLA Statement) 

1. Concepts of proportion 

• and distribution #24, Understand variety and 

2. Graphing' complexity of careers 

3. Interpreting graphs. 

ESTIMATED CLASS TIME: One to two periods 

esse:ntial resources: 

U. S. Census Report, graph paper, pencils, Career Cluster Information 
(appendix) . 

instructional' PROCESS: • - ' " ' ] 

If the complete U.S. census report is fn your library, examine it 
and note the number of workers for-various job categories in your 
community . / Coijip'are thei r distribution with that of workers in a 
near-by community of the same size. Graph this information with . « 
a bar graph. Graph the distribution of these workers in terms of 
career clusters- in a pie graph. For a listing of the 15. career 
clusters see Appendix. 

PENNscript . More than 200 career profiles with localized infor- 
mation by counties. Cost: free. PENNscript Production Center. 
(Supplemental Resources) 

Career Exploration Prpgram . Ten filmstrips with cassettes. In- 
troduces the families of occupations and deals with each. Mathe- 
matics students may be interested in the section on ..computational 
interest and in scientific interest. Cost: $106 (estimate). 
Science Research Associates, Inc. (Supplemental Resources). ' 



SCALE DRAWINGS 



^CURRICULUM FOCUS: 



MATHEMATICS/ALGEBRA 



JUNIOR HIGH 

CAREER EDUCATION FOCUS: 



" (DtLLA Statement) 



1, Ratio and proportion 



#15 Be aware of mul tiplicity oT 
skills, knowledge vr. education 
#66 Develop positive attitudes 
toward value of leisure time 



ESTIMATED CLASS TIME:, Tv/o hours of class time ' 

ESSENTIAL RESOURCES: 
. ..Measuri ng tape 
Drawing board " 

,Drafting instruments ^ . • . 

INSTRUCTIONAL PROCESS: . • / 

Have students measure the athletic field. The students should express, 
these measurements in a scale drawing. Within this drawing the complete 
. field area; for javelin, shot put, discus, etc, should be designed to 
scale; Also the track should be placed in the drawing, • 

This activity- will give students practice with, the compass, T-square, 
and other drafting instruments. Many applications of: ratio and pro- 
portion will be used. 

Perhaps two orthree students could do this project and report back to- 
other members of the class'. 

.Supplemental Resources: Game-Sim Series 1. A packaged set of 85 
learning simulations. Emphasis is on mathematics and communication 
skills. Cost: $250 (estimate). , - ~ 

Career, Survival Skills . Includes mantial , student data sheets, wall . 
chart,' cassettes, index, handbook and professional books. Intent- 
is to develop sense of awareness in career development concepts. ^• 
// ■ Cost: $45 (estimate). Charles E. Merrill Publishing Company.. 
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RATIO AND PROPORTION 



MATH 



JUNIOR HIGH 



CURRICULUM FOCUS: 



CAREER ^EDUCATION FOCUS: 
(DELLA Statement) 



1 . Ratios 

2. Proportion : 

3. Practice using. a ruler, 



#21 Recognize relationship: 
school environment/larger 
society 

#39 Develop vocabulary for 
stating and identifying 
personal goals 

#65 Understand leisure time 
can provide some rewards of 
work 



tiape, or meter stick. 



ESTIf^TED CLASS TIME: Three days 



ESSENTIAL RESOURCES: . • * 

Tapes and meter stick, yardstick, ruler or any stick, Ten-Speed 
Bicycle. ' • . 

INSTRUCTIONAL PROCESS: 

^1. Take students outside to deterrrfine the ratio of objects' 

heights to their shadows' lengths during a particular time of day. 
After the students have determined this ratio, ask them to find 
the height of several objects (a telephone pole, a tree,^ another 
student, etc.) by measuring its shadow's length. 

2. Discussion of ratios: Bring a Ten-Speed Bicycle into the^class-; 
room and have the students determine the gear ratios by counting 
the number of teeth in the sproclfcets and dividing the number of 
drive teech by the number of teeth on the sprocket on the back - - 
wheel. Using this information and drawing on their own experiences, 
students can conclude whi.ch-ratio will produce the. most speed, 
power, etc. - . . " . 

.3. Discuss: What workers would need this information? Who fixes 
your bike when \t breaks?. . How can you learn to do repairs by your- 
self? Discuss the importance of math in operating your own re- 
pair shop. Example: cost of materials, rent, labor, taxes, pricing, 
etc. ... 

Supplemental Resources: Game-Sim Series 1. A packaged set of-^SB, 
learning simulations. Emphasis is on mathematics and communication 
skills. Cost: $250' (estinnate) . 

Career Survi.val Skills . Includes manual , student data sheets, wall 
chart, cassettes, index, handbook and professional books. Intent 
is to develop sense of avyarenesi in career developineDt concepts, 
s,; Cost: $45 (estimate). Charles E. Merrill Publ ishing^'Company . 



POINT PICTURES 



MATH. '_ ■ • JUNIOR HIGH 

CAREER EDUCATIDN FOCUS: 
(DELLA Statement) 

#15 Be aware of multiplicity 
of skills, knowledge in education 



ESTIMATED CLASS TIME: One class period^ 

ESSENTIAL RESOURCES: ' " 

Teacher-made worksheets 

• INSTRUCTIONAL PROCESS: \. ■ ' 

V An excellent exercise for students to practice measuring to 
the nearest fraction .of an inch is to instruct students to , 
complete a picture by following teacher given instruction. 
Students are to locate specific points on a paper by measuring 
■ from^ designated reference points. By connecting the points 
with a ruled line, a picture may be formed. 

Ask students to identify four different occupations where 
this skill would be required. * 

. The supplementary resources may include: Measure Up by 
Charles Kahn, Sylvia K. Herring, Robert Tong, Published by 
Pearsons Publishers, Belmont, California. 



CURRICULUM FOCUS: 

1., Follows directions 

2. Uses linear measurement 
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MAKING ESTIMATIONS 



f^THEtilATICS -. . OUNI.OR HIGH 

CURRiCUbUM FOCUS CAREER EDUCATION FOCUS: 

■ . (DELLA Statement) • 

1. To learn different 

methods for making "4 Understand interrelation- 

estimations. , ■> ip between education and work 

ESTIMATED CLASS TIME: Two class periods 

ESSENTIAL RESOURCES: / 

Jars filled with beans, rulers, balance and weiqhts, 100 ml, graduated 



cyl inders . 



INSTRUCTIONAL PROCESS: ^ \ ' 

■ Students should. have a knowledge of percent and how to calculate per- 
centage o.f errpr. Have each student obtain a jar filled with beans. 
Each student should complete the following procedures:' PouV outr'the 
contents 'of the jar and quickly take a guess of the , number of beans in - . 
the jar (Quick Guess Miethod). Find the^'mass of '10 beans usi*ng a balance. 
Then find the mass of all of the beans, Hovj many 10-baan masses are 
.there possible in the total mass of all of the beans? Estimate the totffl 
number of beans in the jar (Relative Masses- Method) , .With ^ i^uler divide 
the pile in half--discard one-half and keep one-half of total .pile, . 
Divide this half in half and so forth unit-1 you have halved t\Va original 
amount of beans five times. \How much of the orginal amount of beans do 
you have left? Count the number of beans in this amount. Estimate the 
total number of beans in the prginal sampTe ^Representative Sample.Method) 
Find the' number of beans in a 100 ml . space. Fill a graduated cylinder 
to the 100 ml. graduation with beans'. .Count the number of beans in this 
volume. 'Find the volume of the jar by filling it'with water using a 
graduated cylinder. Using the knowledge of the number of beans in 1*00 ml, 

. and the total volume of the ja/, estimate, the number of beans in the jar 
(Relative' Volume Method) . Count the, actual number of beans in the jar and 
calculajte_!Jie--4J^^ for each estimation method, 1, Which 

esTfmation method gives the most accura.te results? 

. ' * ,* ' ^ 

2.' People are frequently asked to make quick^ estimates of individual 
objects in a particular species in a Ifmited amount'of time. For example, 
a member of the armed forces may be asked to estimate the number of car- 
tridges in a box, the number of jeeps in a convoy or the number of houses 
in a- town. For what types of objects might an astronomer need to make 
estimates? For what types of objects might a zoologist or a wildlife ■ 
manager need to make, estimates? . ^ 



3. For what other occupations would a person. need -to-make'estimates? 



MATHEMATICAL TOOLS 



MATH . 
CURRICULUM FOCUS: 

1. Application' of math knowledge 

2. • Demonstrating technological 

skills - 



JUNIOR HIGH ' 

. CAREER EDUCATION 'FOCUS; 
(DELLA Statement) 

#1,7 Recognize role of education 
-in career and life goals 
#22 Acquire skills^ good work 
habits iji preparing for a career 
#29 Recognize materials/ 
processes/tools of occupational 
clusters 



ESTIMATED CLASSi TIME: Two or more class peri.ods and out-of-class. time, 

Essential resources: 

Math devices or explanations and descriptions of ^hem- 



INSTRUCTIONAL- PROCESS: 




"udents construct and demonstrate math devices to show how man uses 
technology. to satisfy his needs and to achieve his desires. . ' 

Acti\Mty one:' Student (or small groups) selects a mathematics device 
to construct (geo-board, dominoes, fraction wheels, base computer, • 
. abacus,\baserulers, etc). After preparing the design and gathering 
the appropriate materials and tools the student constructs a- ^ 
mathematics device. (Part of this assigrimetit may be carried on outside 
the classrot^m.) ^ 

Activity two\"When device is complete and functioning prooerly the 
student will : |\ ^ . 

1. Demonstrate the device to the class 
Explain Fi^ow it is to be u$ed ' \ 

Demonstrate the mathematics skills which are required to use 
the device \ : 

Give i'nustrd\tions of practical use outside of the classroom 
Indicate how i\^ might be used In some occupations in the world 
of work.. 



2. 
3. 

4, 
5. 



Supplemental Resources: X^^^eer E^xploration Program. Ten filmstrips 
with cassettes. Introduces the families of occupations and deals 
with each. Mathematics students m-ay be interested in the section 
on computational interest and\ in scientific interest. Cost: $106 



(estimate). Science Researc'h ^Associates, Inc 
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INDEX OF TITLES- 



JUNIOR HIGH 



SCIENCE 



B i o Jog t ca I Sc i ence 

TfiE mNY FACES OF POLLUTION 142 

WORKING CONDITIONS . ' . . : 1 43 

DOMINANT AND^ RECESSIVE TRAITS IN OUR SCHOOL. . . \ • . . . 144 

PREDICTING SEED GERMINATION ,145 

MEASURING BACTERIA - IN MILK . 147 

TESTING FOR SOIL NUTRIENTS . . \ ..... i ^ 1^9 

SIMILARITIES AMONG ENVIRONMENTS ' ' .... 151 

WHAT DO GUPPIES TELL US ABOUT ^PEOPLE? 152 

ANimLS IN THE COMMUNITY 153 

Physical Science 

ELECTRICAL .CIRCUITS. ' 1 54 

UNDERSTANDING OHMS LAW / : . 155 

POWER 156 

. A CHARGED ACTIW " . ' . ' 1 57 

UNDERST'ANDING :.A^, \ . . . ; ... 158 

LIGHT\IN NOT ALWAYS RIGHT. \ •. 1 59 

AIR CURRENTS AND JET PROPULSION. . . . ^ .161 

IDENTIFYING' PROPERTIES OF VARIOUS MINERALS T . ...... 162 

' HOW HIGH IS THAT TREE?- . ' ' . 163 

MUSICAL INSTRUMENTS. . r/; -.164 

MASS PRODUCTION. ^' V . r- ■ 165 

DO THEY TELL THE TRUTH?. •'....■.<.•.. T66 

HOW T'mFS HAVE CHANGED}. . . . ■. . . . . . • . T67 
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THE MANY FACES OF POLLUTION 



SCIENCE 

■'CURRICULUM l-CCUS: , 

1. Uodecstanding of 'the environ- 
raent^t)n a laca>, national 

and gl'obal scale. 

2. Recognize individual responsi-, 
bilities in chocs i>ig how we live 
with Dur eTiviroftnlfent. 



JJNWR HIGH 

CAREER EDUCATION FOCUS: 
(DELIA Statement) j 

#29^ Recognize materials/pro-- 
cesses/tools of 'occupational 
cl usters ^ 

#4V Understand decision-making 
involves responsible actior - ^ 
#42^ Know external factors a ''feet 
decision-making and vice versa 
#43 Recognize restrictions in 
the decision-making process 
" #60 Be able to use economic-in- 
formation in decision-making 



ESTIMATED cIasS.TIME: Two to three weeks' 

ESSENTIAL RESOURCES^: 

Local pollution studies (check with your League of Wfeman Voters), 
Check JReader's Guide for articles'^on pollution; have studeVits use 
guide when writing their papers. Check with local organizations 
which are actively involved with. pollution control: May invite 
guest speakers, particularly those whose occupations are ecological 5 
to talk about effects'of pollution. . 

INSTRUCTIONAL PROCESS; ^ 

• "Responsi bal ity^ is' the ability to respond. "-Robert Duncan, poet 

. Depending on time al lowance, '-develop a. un-it on pollution, its 
effects and the ways and ipieans of controlling it.- Use sources above. 
, It, vyould be espec^ially pertine^it to ],ocate and invite persons who 
have built a career around po^Tlution control , wildl ife conservation., - " 
etc. iCheck public service television for programs deal ing with nature 
^ and pollution. 

Break down the study into unitsi' (e:g. a'ir,. fresh water, earth, ocean,, 
stratospher^e) and discuss, the concrete effects in- each. of these areas. 

- " Discuss the economic, social and psychological effects "of, environrnental 
pallution. Emphasize that since poTlutipn affects us all, it is up 
to all'of us'to find responsible ways of .deal ing with it. Check.with 
- local recycling drives; your students maybe stimulated to^pitch in, 
; or organize their own. Discuss changes in life style that have^re- 
sulfed-^from pollution-consciousness. 'Piscuss new careers as a result. 
What do students think would.. be. subjects of study which would have - 
particular bearing on the problems of pollution, which courses would 
help them prepare ^for a career related to helping the environment? 

Have students, prepare reports, either to be presented during the* unit ^ 
"or at the end. You may want to prepare *a 1 ist of suggested topics^ 



\ WORKING CONDITIONS 



SCIENCE....... " , X JUNIOR HIGH " 

CURRICULUM FOCUS: \ CAREER EDUCATION FOCUS; 



1. Analyzing types of 



(DEL LA 'Statement) 



pollution: air, \ 57 Realize wages should not 

noise, water, etc. sole basis for career choice . 

ESTIMATED CLASS TIME: 3-5 class periods . \ ' ..' ' 

ESSENTIAL RESOURSES: 

Telephone directory, list of Chamtier of 6omnierce< members. Dictionary 
- of Occupational Titles , Occupational Outlook Handbook 

INSTRUCTIONAL PROCESS: ' ' • - > 

- . ' • : . ■ ^' ' / 

Working with tfie class as a whole, have the students compile a list' of 
the various industries in the community and surrounding areai. From this 
list the students can select thpse which may cause some type of pollution. 
A discussion at this point should, center on pollution; what it i5,.what 
kinds there are, what are its effects. The students can then make a ^ 

^ . study of the types of pollution created by these industries., ^ . . 

> " ' " . ■ . *^ ' 

When the types t)f pollution have been identified the students can be . 
divided into smaller groups for more in .depth study. .Part? of this study 
r could include: hov/ these forms of pollution affect iiiali, the health- of the ' 
workman in these TTKhjs tries, the average age of workers ip these industries 
etc. Another topic tV consider would be how w(5lild\ products be produced 
if workmen would refuse to submit -themselves to the health risks of their 
^ jobs in these industries. 

■ ' ' ■ |. ■ ^ . ■■ ■ 

Supplemental Resources: Career Exploration Program ., fen filmstrips w,ith 
cassettes, encouraging students to consider career exploration.^ 
The filmstrips introduce job /families and explore career^ in each. 
Science students m^ be int;efrested in #5, ' scientific Interest. 
Cost: $250.00 (estimate) ^/Science 'Research Associate^ Inc. 
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DOMINANT AND RECESSIVE TRAITS IN OUft icHOOL 



5CIENCE/BIOtOGY 
CUl^RICULUM FOCUS: 

1 . ' To become aware of Some 

genetic characteristics of 
man j 

2. To determine stime dominant 
and recessive traits of man. 

3. To- become familiar with doing 
population studies by random 
sampling. 



JUNIOR HIGH 

U. 

CAREER EDUCATION FOCUS: 
(DELIA Statement) 

"02 Develop 'knowledge of Trraique 
personal cl^aracteristics ' 
)?47 Develop a receptivity for 
new ideas/exploration of new 
ideas i- 



ESTIMATED CLASS TIME: Two class .periods (45 min. each) for project; 
One class period for discussion follow up. 

ESSENTIAL RESOURCES: ^ \ 
vPamphlet- Why You Are You (Scholastic News Service), paper , pencils , 
graph paper (l/2"o blocks) /5 sheets of poster board, crayons or 
colored pencils, a black mar\king pen. 

INSTRUCTIONAL PROCESS: 

First class period: Fol lowingfstudy of chapter on dominant and 
recessive traits from pamphlet \(or your own text) divide the class 
into teams of "2 or 3 pupi^ls. Ehch team with the cooperation of . ' 
administration and other faculty members -goes' to another classroom' 
in-the scHobl and studies every fifth person in that class for the 
following characteristics and rejcords the numbeG,rQ^ students within 



each category: 



a . 
b. 
c\ 
d. 
e. 



eye color - brown, grey,* green (hazel) or blue* 
hair color - black, brown, red, blonde. 
hair texttJre - kinky^ curly, wavy, straight. 
ear-lobes - free, attached. 
can they rollup thetr tongue- yes, no. 



Second class period: Teams will, compi le ihformat ion and convert ^ 
total poputetion'numbers in each category to per^jentages . Then 
they Bre"to\use the graph paper and prepare a bar graph for each 
.of the 5 categories listed above. ^Graphs can be.^mounted on poster ' 
board;'bars can be colored in and labeled with a'dark marker. These 
posters are. then displayed in the room. Glancing at .the graphs the ' 
pupils can quickly see which traits are dominant and recessive with- 
in their school population. 

A discuss^ion can follow also about why some traits which are thought 

to be recessive (such as blonde hair, or blue eyes) turned out to 

be dominant In' the school population (because of ethnic clustering, • etc . ) 
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PREDICTING SEED GERMINATION 



SCIENCE/BIOLOGY 
CURRICULUM FOCUS: 

r' 

K To learn ^the meaning 
of the term germination 
and how to predict 
seed gemination usinc) 
percentages 



JUNIOR HIGH 

CAREER EDUCATION FOCUS: 
(DELIA Statement)- 

^14 Understand interrelationship 
between education and work 



ESTIMATED CLASS TIME: One full period plus daily observations 

Essential resources re- 
packages of various seeds which will germinate within two weeks, paper 
towel or blotter -paper , petri dishes i 

INSTRUCTIONAL PROCESS: " ' 

.Di\/ide the students into groups of two. Ask each group of students too 
cut two layers of paper towel or blotter to fit the petri dish. 
^Saturate the' paper wil^h water and place. it into the petri dish. Put 
' 2$^5^eeds._.(.aVL the same type) in/ between the paper layer*;, ^hp students, 
should cover the Petri .dishes aind set them aside in an undisturbed r 
, place at room temperature. The students jn each group should alternate 
observing the' seeds *dai ly. They should add water when n ^ssa.y to 
keep the paper moist, being careful not to submerge ':he seeds. A 
record of the total number of seeds which have germinated should be 
kept on a chart: 



1 




2 ' 




i 


3 






4 






5 






6 






7 . 





Day 



Total No. Germinated 



8 




9 




to 




11 " 




12 




13 • 




14 





->Jhen the students do not dbserve any further germination in at least 
two days, ask them to tot^lV'the number of seeds which have germinated. 
Ask each group to record their results on the blackboard and their 
CoVlculated percentage of the germinated seeds. Ask each student 
to answer the following qiliestions according to their group's results: 



ERLC 
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1. If' you had a package of 600 seeds from your sample", how many would 

you expect to geminate? 
2/ If yokj wanted to have 50 seeds in each row you plant to germina^te, 

how many seeds would you plant^per row? 

Ask the students to ccjmpare each other's results. . 

1. i:hy wrjld thi^'type of information be important to an agricultural 

' ex'tension rger|t, a farmer, a florist? , ^ 

2. What other types of information about seed growth would be needed 
by 'M1 agricultural extension agent, a farmer, a florist? 

Invite a farmer an<^/or florist to visit the classroom. 

Supplemental Resources: Women in Science and Technology: Careers for 
Today and Tomorrow , Booklet. Explores; some of the growing career , 
opportunities for women in ' these fileds. Cost*? $1.50 (estimate) ■ 
American 'College Testing Publications 

Career Exploration Program ." Ten filmstrips with cassettes encouraging 
students to consider career exploration. The filmstrips introduce job 
families and explore careers in each. Science students may be interested 
in #5; scientific interest. Cost: $106.00 (estimate) Science Research 
Associates " . - 



\ 
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\ 
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MEASURING. BACTERIA IN MILK 



stiENCE/BIOLOGY 



JUNIOR HIGH 



CURRICULUM FOCUS: 

1.. To understand that bacteria 
multiply in milk as it ages 

2. To real ize that 4 t is neces- 
sary to take more^ than one 
sample in a scientific ex- 
periment in order to" arrive 
at an accurate conclusion 



CAREER EDUCATION FOCUS: 
(DELLA Statement); 

^25 Understand how occupations relate, 
to functions of society 



ESTIMATED CLASS TIME: One class period plus preparation time 
J. 

.ESSENTIAL RESOURCES: 

Several same brand milk samples of different ages,- same day as purchase, one ' 
week old, 2 weeks old, 3 Weeks old; test tubes, methylene blue solution,^ 
. pi pets or medic%ine droppers, sterile cotton, thermometers. 

INSTRUCTIONAL PROCESS: 

This activity is to accompany astudy of bacteria. Milk samples should 
be purchased .and refrigerated ahead of time. Prepare stock methylene blue 
solution by dissolving T.5 grams of the powdered dye in 100 nil. of alcohol. 
For actual use, dilute one part stock solution with 9;parts wpter. -Divide the 
•students into groups of two and ask them to do the following: label 12 test 
tubes, 3 for each of the milk samples. Record the label of each sample tube, 
the date purchased and the latest- saleable date on a chart:-- 

DATA TABLE 



Sample 

Identification 


. Date 
Purchased 


Last ; 
Saleable Date 


Time it took to return 
to normal color 


iQual 1 ty 
Rating 




• ^ 
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Sample i Date . , Last 

Identification Purchased Saleable Date 



Time it took to return 
to normal color . 



Oual i ty 
Rati ng 



Prepare a water bath at 35^ - 45^ C. , ^ 

Fill separate te^^t tubes 1/3 ^ful T- wi th corresponding milk samples. Add 1 mK 
(20 drops) of dilute methylene blue solution to each tube. Plug each with 
•steril^ cotton and place in the water bath. You may have to turn a hot plate 
off and on. to maintain the correct temperature range during the day, .Check 
the samples periodically. . When the milk returns to its normal color, record 
the time that has- lapsed on the data table. Rate your milk samples l?y using 



the rating chart. 




RATING CHART FOR QUALITY OF MILK 




Time to return to normal color 


Qual i.ty 


Less than 20 minutes '■ , ' 


Highly Contaminated 


20'minutes to 2 hours' 


Poor 


2 .to 5^2 hours 


Fair 


5^:^ to 7 hours 


Good 


Greater than 7 hours 


.Excel 1 ent 



Questions which. each student should answer in a lab report are: • 

1. Irias thisre a direct relationship between the age of the milk and its 
■qual ity? / 

2. Why do you suppose that you wer& asked to run three sampl es for mi 1 k 
of each date? 

3. What factors other than age do you think would affect the quality of 
milk? 

During a cl ass .di scussion , have the students devise .an ey^^periment to test for 
one of the other' factors that could, affect the .qual ity of\milk. Have them 
discuss why this type of information about bacteria is important to a dairy 
technologist and a food technologist. 

Invite a dairy and/or food technologist into the classroom to talk about their 
occupations and the n^ethods they use to test fnnrjs. 



3 
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TtSTING FDR SOIL NUTRIENTS 



SCIENCE • JUNIOR HIGH , 

CAREER-IDUCATION FOCUS: 
(DELIA Statement) 

« 

29 Recognize material s/processes/ 
tools of occupational, clusters 



ESTIMATED CLASS TIME: One class. period plus observations 

f ' ... "• ' 

ESSENTIAL RESOURCES: . ■ - 

Vermiculite, beakers, corn, bean, and sweat pea seeds, distilled water, 
sunny window, ruler, balance — 

INSTRUCTIONAL PROCESS: ^ ^ 

Prepare a Sach''s solutii).n by dissolving these salts in one liter of dis- 
tilled water: ' ' 
■ KNO3. - 1 gm. MqSO^ - ^.5 gn:. 

NACl - 0.5 gm. Ca^PO^) - 0.5 gm. 

CaSO^ - 0.5 gm. . FeClj (1^^ sol'n) trace (1 drop) 

Also'prepare four additional Sach's soTutionsT omitting the appropriate 
mineral: Sach's solution without sodium, Sach's solution witiiOut magnesium 
Sach's solution without phosphate and Sach' s.solution witf.cjt iron. 
- — Divide the students into gro'wps of two.-fAsk each group of students to 

complete the following instructions: Fill 6 - 250 i 1. beakers with vermi- 
culite to within one inch of the top of each Leaker. Fill another' 250 ml. 
beaker to within one inch of the top with, garden soil. Place two seeds 
each, of corn, beans, and sweet peas,' one inch below the veP^1,culite or 
garden soil surface in each beaker. "Label each beaker with d number and , 
place under well-lijhted conditions. "Water'! each of the seed containers 
as follows (using 100 ml . of appropriate solution): . 

Solution • 
Complete Sach's solut1o,n 
Scich's solution without' sodium 
Sach'r solution without magnesium . 
Sach's solution without phosphate 
Sach's solution without iron 
Dist.i 1 led water 
ni'stilled water 

The total aWount of solu^'on added to each beaker, the temperature, 
lighting conditions, etc., should be exactly the same' for all of the 



CURRICULUM FOCUS: 

1. Be able to test for the 
. affects of a Lack of • 
certain soil nutrients 
on the growth of seedlings 



Beaker 
1 
2 
3 
4 
5 
6 

7 ' 
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beakers*. The only difference should be the kind of solution with which 
the seeds in each beaker are "watered." Check the beakers aaily and add 
equal amounts of the appropriate solution to each beaker as often as 
necessary to. keep the vermicul i te or garden soil moist. Record your 
observations on a table 



,th 



th 



iSt 



On the 7 day On the 4^". day On the 21^ day 



Beaker 



height 
(cr,0 



appear- 
ance ^ 



height 
(cm) 



appear- 
ance 



height 
(cm) 



appear- 
ance 



1- Complete 
Sach's solution 

2- no sodium 

3- no magnesium 

4- no phosphate 

5- no iron 

5- distilled water 
7- garden soi 1 . 



Answer the following questions^ in a lab^ report: 

ir 

'l . Which beaker was the control? 

2. How does the lack of sodium affect the appearance and the height of 
the corn,' bean and sweet pea plants? • 

3.. How does the lack of magnesium affect the Jieight and appearance of 
the corn, bean and sweet pea plants? ' . - 

4. How does the lac^ of iron affect the appearance and height of the 
corn, bean, and sweet pea plants? . 

5. How does the lack of phosphate affect f^e height and'^appearance of 
the corn., bean, and ^weet pea plants? 

5. Hew does omitting all of tha above minerals affect these plants? 

7. Of all Che minerals tested, which one seems the most essential .to \ 
plant growth?- The least essential to plant growth? 

8. By comparing your data,' suggest the mineral content of "the garden 

. soi 1 i n beaker #7 . ^ 

Discussion Questions: ' . ' 

1. How would this type of information be beneficial to a- farmer, a 
: florist? 

2. Would a person who grows a garden' as a hobby benefit from this 
tyoe of information? - 

3. What methods do jou suppose a farmer or florist would use to test 
the mineral content of soil? 

4. What other factors might affect plant growth? • 

Invite a farmer and/or^ florist' into the classroomto discuss various factors 
that affect plant growth and methods which they use to test for those factors; 
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SIMILARITIES AMONG ENVIRONMENTS 



SCIENCE .. . JUNIOR HIGH 

CURRICULUM FOCUS: CAREER EDUCATION FOCUS: 

(DELLA Statement) \ 

1. Knowledge of fresh water "\ 

aquariums ■ 67 Develop skills \irl leisure.. 

time activi ties \ 



ESTIMATED CLASS TIME: Three class periods, plus regular observ-ation 

ES^FNTIAL RESOURCES: ' \ 

aquarium, aerator, fish, fish food, water plants, thermometer 

INSTRUCTIONAL PROCESS: ' \ 

Have the students visit a local pet store and .also write to suppliers to 
gain information about setting up a fresh water aquarium. ^With the students, 
devise a plan to set up a fresh water, aquarium in the classroom. Have the 
students set up and maintain a fresh water aquarium. 

When the aqaarium is completed, the students should study and note the 
relationships among the fish, the plants and the environment. Noting 
adaptation, acceptance and rejection.. The culminating activity should 
be a -comparison of how the fish adapt to their environmient with how man 
adapts to "his" environment. 

Supplementary Resources: Women in Science and Technology: Careers 
For Today and Tomorrow . Booklet. Explores some of the growing 
career opportunities for women in these fields. Cost: $1.50 (est^. ) 
American College Testing Publications 

Career Exploration Program . Ten filmstrips wi th cassettes.- ^ « _ 
encouraging students to consider career exploration. The film- 
strips introduce joB families and explore careers in each. Sciencie 
students may be interested in #5, scientific interest. Cost: $106i00 
(estimate) Science Research associates 

Game- Sim . Series 1, A packaged set of 85 learning simutations . 
Emphasis on subject as well as life situations. Scie'nce is one 
of the subject areafi of related, interest. Cost: $250.00 (est.)" . * 
California Learning Simulations ^ * ^\ 
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WHAT DO GUPPIES TELL US. ABOUT PEOPLE? 

SCIENCE ^' * JUNIOR HIGH 

CURRICULUM FOCUS: CARE'£R EDUCATION FOCUS: 

(DELIA Statement) 

1. Explore the concept of 

an .ecosystem #25. Understand how .occupations 

relate to functions of society 

■ . ' 

ESTIMATED CLASS TIME: Two class periods plus continuing observation 

tSSENTIAL RESOURCES: " . . 

aquarium tank, aquarium supplies, guppies, 

INSTRUCTIONAL PROCESS: ■.• 

Have the students set up a fish tank in the classroom. 'An ecosystem 
'■-^should be established in the aquarium using a population of guppies. 
The students should compare the guppy population (how it continues to 
increase in size and finally levels off) with that of the. human popu- 
lation. Over a period of time, cTiange various factors (orle at a time) 
and observe^the effects upon the guppy population, 

1. What are some of the differences and similarities between factors 
that affect the size of the guppy population and factors that affect 
the size of the .human population? . 

2, How do changes in population si2e affect the labor market? 

, Supplementary Resources: Career Exploration Program : Ten 
filmstrips with cassettes encouraging stiftients to consider 
career exploration. The filmstrips introduce job families' 
and explore careers in each. Science students may be inter- 
ested in #5, scientific interest. Cost: $106.00 ^estimate) 
Science Research Associates • . - ~t ' 

Game-Sim . Series 1. A packaged set of 85 learning simulations. 
Emphasis on. subject as well as life situations. Science is One 
of the subject areas of related^interest. Cost: $250.00 (est.) 
California Learn g Simulations 
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ANIMALS IN THE COMMUNITY 



SCIENCE 



JUNIOR HIGH 



CURRICULUM ^OCUS: 



CAREER EDUCATION FOCUS: 
(DELLA Statement) 



I. - Develop observation techniques 



#19 Reopgnize technological 
changes demand retraining of 
workers 

#16 Understand need for 
continirLng^education in a 
changing world. 



ESTIMATED CLASS_tIME: Jwo Class Periods 



ESSENTIAL RESOURCES: 

INSTRUCTIONAL P80CESS: 

Have the student choose an animal to study in the community. They 
should also select two different areas in the community that they 
would like to compare in terms of pcfpyldtion of their chosen animal 
The students should walk- through each area and count the number of 
animals that they see in a. certain time span, and record this data 
in a table. ' 

Follow-up questions for discussion: . ^ 

1, . What conditions caused the differences in the populations 

observed? ^ . 

2. How have the activities of man influenced the population 
differences that you have observed? 

3„ What do you suppose these populations would have looked 

like ten years ago? Why? 
_4. What<gkypes of activities of man have been most responsiblie 

for these changes? * " 

5. How have these activities a.ffected the. population? ■ 

Supplemental Resources: Game-Sim . Series 1. A packaged set of 
.85 learning simula.tiqns- Emphasis on subject as well , as life 
situations.' Science, fis one of the subject areas of rel.atecl .inter- 
est. Cost: $250.00 ('Estimate) California Learning Simulations v 




>• 



SCIENCE 



ELECTRICAL CIRCUITS 




JUNIOR HIGH 



CURRICULUM FOCbS:, 



\ 



CAPEER EDUCATION FOCUS: 
(DELLA Statement) 



1. Making electrical circuits' 



#26 Determine characteristics/ 
qualifications of occupations 



ESTIMATED CLASS TIMF: Two claks periods 



7 



ESSENTIAL RESOURCES: 

Wiring, box or board, light or bell, battery 

INSTRUCTIONAL PROCESS: ; > " • , . 

0 

Ask the children to demqnstrate their knowledge of electric circuits; 
by wiring an electric circuit for a game. They can construct a 
"memory" box or board on which a question terminal arid correct ans- 
wer terminal are .connected by a piece of insulated wir^ef so that a 
light blinks or a bell /rings when the correct answer is given. The 
box could challenge chi(l.dren to match career titles with educational 
requirements, or problem solving situations with titles of occupations 
concerned with finding answers or other, similar pairings, CirGtiit . 
wiring shoyld be changed periodically so that this memory box will, 
test more than the children's ability to remember what terminals make 
the, light or bell work, ^ 

Supplemental Resources: Women In Science and Technology: Careers 
For Today and Tomorrow . Booklet: . Explores some of the growing 
career opportunities for women in these fields. Cost: $1.50 
(estimate) American College Testing Publications 

Career Exploration Program ; Ten; f ilmstrips with cassettes 
encouraging students to consider career exploration. The film- 
strips introduce job families and explore careers 1n. each. Science 
students may be interested in #5, scientific Interest. Cost: 
$106.00 (estimate). Science Research Associates. 

Game-Sim . Series 1. A packaged set of 85 learning simulatlcons. ^ 
Emphasis is on subject as well as life situations. Science Is 
one of the subject areas of related interest. Cost: $250.00 
(estimate) California' Learning Simulations 



7 



UNDERSTANDING OHMS LAW 



SCIENCE 

CURRICULUM FOCUS: 

1. Understand how ohms Taw 
works and how to figure it 



JUNIOR HKiH 

CAREER EDUCATION FOCUS: ' 
(DELLA Sta.tenien-t) 

14 Understand interrelationship 
between education and work 



ESl\lMATED CLASS TIME:' Two class periods (45 minutes) 

ESSeWiAL RESOURCES: 

Ohms Law Memory Wheel, Fi lm--"electrici ty: How to Make a Circuit" ^ 
(Encyclopedia Britannica Educational Corporation) 

iflSTRUCTIONAL PROCESS: 

Present an introductory lesson on electricity in which the terms volts, 
amps, resistance (ohms) and , their relation to electricity are explained, 
Introduce the Ohms Law memory wheel and show how to r^ad it. 




That is, by^coverjng the unknowft-symbol , the mathematical formula 
for deterniTning the unknown is revealed. Using a simple circuit with 
volts, amps, dnd res i stance ;:^(ohms ), show the students how to read it. 
Using the memory wheel, have the studer^ts draw, a simple circuit with 
correct values for volts, amps and resistance. Invite an^ electrical 
engineer and/or electrician into the. classroom and ask hfm/her to include 
in his/her. discussion, why knowledge of this relationship between volts, 
amps and resistance is important in his/her career.. 



Supplemental Resources : 
For Today and Tomorrow . 



Women In Science/ and Technology: Careers 



Booklet. Explores some of ^ the growing 

career opportunities fo'r wbmen in these fields/ Cost: $1 • 50- (est. ) 
American College Testing Publications 

Career Exploration Program . Ten filmstrijs with cassettes .encour-\ 
aging students to* consider career exploration. The filrristrips 
introduce job families and explore careers in each. Science 
students may be interested in #5, scientific interest. Cost: 
^106.00 (estimate) Science Research Associates 

Game- Sim. Series 1. A packaged set of 85 TSarni ng' simulations . 
Emphasis on Subject as well as life situations. Science is one 
of the subject areas of related i nterest. Cost: $250.00 (estimate) 
California Learning Simulations 
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POWER 

SCIENCE-PHYSICAL SCIENCE J^JNIOR HIGH . ' , . 

CURRICULUM FOCUS: ^ ' CAREER EDUCATION FOCUS; 

(DELLA Statement) . • 

1. To understand how *n eVjeryday ' 

activity can relate to work #14' Understand interrelationship 

units. . between work and education, 

.j. To understand the relation- ^l*i Understand need for changing 

ship between th^ English . education in a changing world. 

^ System and the Metric System ^ . • 

■ in the., area of work. , ^ "* 

V : ... •^ ■ 

ESTIMATED CLASS TIME; Two class periods ^ 

ESSENTIAL RESOURCES: , • 

Scale, stopwatch, measuring tape, paper, pencil, conversion table. 
Metric System, English System Background on work a'nd power. ' 

INSTRUCTIONAL PROCESS: 

Instruct the s^ttjcTent to weigh himse.1 f /hersel1^( then measure and record 



the vertical height of a stairway at home or in school. Following 
this have them measure and record the time it s,takes them to 
(1) walk up the steos, (2). run up the steps. 

Hav(^ each student complete the following questions: , ' • • . . 

How many foot-pounds of work did.'you do nn wallfing ud .the steps?; 
In running up the steps? Was there a difference? .Why or why not? 

2. Compute your weight iir the Metric System. Now determine the 
vertical height' of the steps in the Metric System. 

- Hint: 1 lb. = 4. 5 newtons 

3.28 ft. = 1 meter , * 

How many newton-meters (joules) of work we? . se I" when you ran up 



the steps? 



3. ' Using the English System determine your rate of power when you ^ 
ran--when you walked. Was there a difference? Why? / 

4. Look at your answers from #1* and #2. Since the majority of 
nation^, use the Metric System- what advantage or di sadvantalge do we 
have inusing a different system? • ^ 



5. Using the figures from question tU what advantage in viork would 
there be in being, able to increase one's power? Remember/ power is 
defined as timed rate of work. / 
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A CHARGEO ACTIVITY 



SCIENCE 

CURRICULUM FOCUS 

1. AVI charnecl bodies ay^o either 
negatively or positively 
charged 

-2. Like charges repel each other 
3. Unlike charges attract each 
other ^ 



JUNIOR HIGH 

, CAREER EDUCATION FOCUS r . 
. > (DELLA Statement) ^ 

04 Understand that personal 
characteristics can be changed. 



.ESTIMATED CLASS TIMt: One class period (45 minutps)-^ . 

• ESSENTIAL RESOURCES: • • . • , 

(il^ss rod, rubber rod, cat's fur or wool cloth, silk, pith ball', ring 
stand - . . - * , 

INSTPUCTIOr.AL PPOCESS: 

Have s^tudents do several experiments with static electricity: 
1. Run combs through hair and pick up bits of paper. 2-.. Charge 
rods and bring near other charged rods suspended with thread from 
"a ring s^tand/ 3. Charge' r.o^>s, and bring^near suspended pith balls. 

■Students should re^ch these conclusions: 1,^ All'charged bodies are 
either negatively or positively charged. 2,. Like charges repel aachc 
other. Follow-up with a discussion based upon folloii^ing questions:; 

1. - What types of people are you attracted to (personality, physical 
characteristics, etc. )? ..Why? ^ 

2. What types of people are ypu "turned off'' by? Why^ 

3. Hoy could yo,u learn, to become more acceptive of the people who . 
"turn you off?*' i . . 

.Supplemental Resources: Game-Sim ... Series 1 A packaged s"&t of 85 
learning simulations. Emphasis on'subject as well as life situ- 
ations. Scienc'e i^ one of the subject areas of related interest. 
Cost: S250.00 (estima,te) California Learning Simualttons \ . 
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'. ' ■ ' UNDERSTANDING MAGNETISM 

SCIENCE • JUNIOR HIGH 

•CURRICULUM FOCUS: • CAREER EDUCATION FOCUS: 

(DELIA Statement) 

" 1. Understand rimportance and 

properties of magnetism #14 Understand interrelationship 

between education and work 
#67 Develop skills in leisure 
time activities---. 



' ESTIMATED CLASS J.IME: ■ One class period 

ESSENTIAL RESOURCES: 

Needles, corks, shallow dishes, magnets 

INSTRUCTIONAL PROCESS: . . 

This 'activity should be jmplemented as part of a unit on magnetism. 
A^fter the students have developed an understanding of the properties 
of magnetism ask them to make their own magnets (magnetized needle 
orTa piece of cork floating in shallow dishX and to discuss the 
following questions: 

1. Why would knowledge of magnets be important to a pilot, 
^ and a navigator on an airplane or ship? 

2. How could a magnet-help you or someone in your family while 
engaged jh leisure time activities fexV; driving .a car, 
hunting, etc..)? , ^ \ . , 

3. ' What are some businesses or industries that use ^electromagnets? 

Supplemental Resources: Career Exploration Program . Ten films trips 
with cassettes encouraging students to consider career exploration.. 
The fnmstrips introduce job families and explore careers in each. 
Science students may be interested in #5, scientific interest, 
^^o?^: $250.00 (estimate) Science Research Associates 



\ 
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LldnT IS NOT ALWAYS RIGHT 



SCIENCE 

CIJRPIGULUM FOCUS: 

1. Understand difference 
between watts, foot/- 
candl es and lumens 



■JUNIOR MIGl! 

CAREER EOUCATION FftCUS:, 
(DELLA Statement),/ 

14 Understand interrelation- 
ship between education and wor'k 



/\ 
/ ' 



ESi:iMATED CLASS TIME: One class period 



ESSENTIAL RESOURCES: ' , / 

f footcandle light meter, measuring stick or tape, data from local power/ 
company. General Electric, Westi nghciuse or Sylvania / 



"INSTRUCTIONAL PROCE -S; 



I 



Illustrate how to read a footcandle 1 iqht 'meter. Using the Lumen' Counter 
Method of lighting (as produced by General /El ectric Co., Inc.) hav? the 
students check the ^'1 i(3hting in several rooms in the school. Proced' ^^: 
(1) find area of room i n' square feet. {Zjf multiply this area x./rLuom- 



mended lumens. (3) Check the lumens givqi'n off by the existinn l^iciht 
^n the lumen output* t^ble. (4) Add the £otal number . of lumens g'iven 
by the light bulbs and compare with the' total of recommended • lumens . 
you think'the recommended amounts of lumpns- are necessary? 



bulbs 
off 
Do 



Exnl^.in . 



Using the candl epower 
fall on several surfaces 
('1 ) find candl epower! of 
table*. (2) measure the 



(This surface must be perpendicular 
lumens). (3) Calculate amount of 
^fdotcandl es=Candlepower • (di stance 



foot, candle method,* calculate how many foptcandles 
such as school desks, gym floor, etc.! Procedure: 
the light bulbk using lumens from lumen output 
distance from light-source to surface/in feet. 



to the light source in ordfer to use 
fooflcapdles on surface usin^'q forrrula: 
in f^.)^ 



lighting recommendatibns in the chart, 
received on the same surfaces for which 
factors could affect the actual effecti 
bulb? How is this injformation helpful 
a television. 1 iy"hti ng crew? 



)^ (4) Compare your^/values with 
(5) Check the actual/ footcandles 
you calculated footcandles. What 
'e lighting received from n light 

:o an architect, a photographer and 

■ . / 



jhting Recommendations In Lumens J 



location 

Livilng Room 
.Dining Room 
Kitcpen 



lumens- 

30 
45 
80 




of floor Space 



cation 



Classroom 

Hally/ay 

Bathfroom 



Lumens 

70 

45... 
. 65 
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Type of Light Bulb 



WattaoG 



Lumens 



Incandesces 



frosted bu' 
frosted, bulb' 
frosted bulb 
3-v/ay bulb 
3-way bulb 




Fluorescent 



Warm 
Warm 
Warm 
Warm 
Warm 
Warm 
Warm 



*whi te 
whi te 
whi te 
whi te 
v/hi te 
whi te 
whi te 



15" 

18'" 

24" 

33" 

36" 

48" 

96" 



Flood lights ^ 
spot 1 iqhts 

, spot or flood 
spot or flood 
reflector flood 



60 ' 

75 ' 
100 ' 
3C-70-100 
50-100-150 



14 
15 

20 
25 
30 
40 
75 



50 

150 
1000 



1180 

1750 . , 
280-910-1190 
580-1670-2250 



. 460 
505 
820 
1320 
1480 
2180 
5800 



430 
850 
1950 
24,000 



*cool white fluorescent TrglTt'bul bs have about the same lumen ratina ^s 
warm white. 



Note: The lumen output is reduced if the liqht bulbs a^e colored as follows 
Incandescent bulbs - pink = 75'- of rated lumens 

blue = 40'' of rated lumens 



Spot or Flood 1 ight s- 



yellow=80': of rated lumens 
of rated lumens 
50'- of rated lumens 
35 of ratf^d lumens 



amber=5i; 
pink = 
blue= 



Lighting Recommend a tions in Footcandles 
Area ' 



basebal 1 seats 
■ during game 

major ^?ag,ue infield 

basJ- >■ Ji'C 1 ] gymna? s i -ini 
ki lc:;en 

school classrooiii 
drafn'nq roor; 



Footcandles 



125 

5-0 

or 

50 



Area 



baseball seats 
before and 
after game* 

major league 
outfield. 

football field 

fine work are.; 

study "ha 1 1 s 

laboratory 



Footcandles 



100 



50 
75 
•15 

40 
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AIR ClJ^'^t^ilTS AiiD JCf PROPULSION- 



SCIENCE 

CURRICULUM FOCUS: 

1 . Study of air '..urr{:'r;r^' 
2. Study of jet ;'r^o;3u 1 s ion 



JUNIOR I'IGH ^. 

CAPtER . EDUCATION FOCUS: 
(DELIA Statement) 

24 Understanci variety and 
copiploxity of occupations and 
careers 



ESTIMATED CLASS TIME: Thr(?e class periods (45 ninutes) 



FSSENTIAL RESOURCES" 

Model planes, materials to' bulla a model air[:or 
■ . ' occupational Titles, Occupationa l Outlook Wai. ■ 

INSTRUCTIONAL PROCESS": 



Di ctionary of 



Followincj a unit on the study of air currents and jet r^tropul sion , ' have 
some of the students in the class bring in model airplanes and jets. If 
they have not been assembleo, the students may work in groups to do this. 
Discuss the principles of jet propulsion. Then set up a modpl airport 
showing runv;ays , hanqers, terminal, air control tower, restaurant, etc. 
A field trip to an airport could be planned. After the model, has been 
completed', discuss what workers would be needed to maintain a service such 
as this. Involve workers for maintenance of the buildings and grounds, 
mechanics, pilots, stewardesses, workers in the terminal, restaurant work- 
ers, etc. The claims could discuss the relevancy of education- to these 
jobs, as well as -the educational requirements for them. ThiS'.activi ty 
could also be used in setting up a space base such as Cape Kennedy. 

Supplemental Resources: Career Explorat i on Program . Ten rilm- 
s trips with cassettes encouraging students to consider career 
exp -oration. The filmstrips introduce job families and explore 
careers in each. Science students may be interested in #5, 
scientific interest. Cost:.' $106.00 (estimate) Science Research 
Associates 

Game-Sim. Series 1. A packaged set of 85 IcuPni ng simulations . 



Emphasis on subject as well as life situations- 
of the subject ^^reas of related interest. Cost: 
California Learning Simulations ■ 



Science is one 
$250.00 (est.) 
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IDENTIFYING PROPERTIES OF VARIOUS MINERALS 



SCIENCE . . 
CURRICULUM FOCUS: 

1. Identify ^ types of n:inerals 

2. Learn thu properties of minerals 

tSTIMATErj CLASS TIME: Two class., periods 



JUNIOR HIGH 

CAREER EDUCATION FOCUS: 
(DELLA Statement) 

#29 Recognize materials/processes/ 
tools of occupational clusters 



ESSENTIAL RESOURCES: 

Radi"a.:tive minerals , (uranium, carnotite, vanadium, etc. ), ore mineral s 
(hencitite, galena, silver, etc . ) , .^qei ger counters, scratch^ plates , black 
•Tight 

INSTRUCTIONAL PROCESS: . ' 

This activity is to accompany a unit on minerals. Divide the students 
into groups of two or thVee students each. Teach students to use a . . 
black light, geiger counters, scratch plates and other methods for 
identifyinq^minerals. Provide each group with sample^ -of minerals* 
"which they are to ide^ntify. Each group should write a report on their" 
•minerals which includes the following: methods and results of testing 
mineral s , where and how these minerals are obtained, and what these 
minerals are' us^d for. , 

Mark off an area on the school grounds. In thes area bury samples of 
radioactive and ate minerals. With geiger counters and metal det-jctors, 
students will find and identify these minerals. . ' 

Have students rd^earch the, importance of minerals in the occupations 
of a mineralogist , a geologist, and'an environmentalist. 

Supplemental Resources: Women In Science and Technology: 
Careers For Today and Tomorrow . Booklet. Explores some of 
the* growing career opportunities for women in these fields. 
Cost: $1 .50 ■ (estimate) American College Testing Publications 

Career Exploration Program . Ten filmstrips with cassettes 
encouraging students to consider career exploration. The 
filmstrips introduce^ job families and explore careers in each. 
Science .^udents may be interested in #5, scientific interest. 
Cost: $10£ 00 (estimate) Science Research Associates 

Game- Sim . Series 1. A packaged set of 85 learning simulations. 
Emphasis is on subject as well as life situations. Science 
•is one of the subiect areas of related interest. Cost: 
$250.00 (estimate; California Learning Simulations 
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HOW HIGH IS THAT. TREE? 



SCIENCE 

CURRICULUM FOCUS: 

1. • Heights of distant objects' 
can be measured with a 
Drmula. 



JUNIOR HIGH * . . 

CAREER EDUCATION FOCUS: - 
(DELIA Statement) 

#29 Recognize materials/pro- 
cesses/tools of occupational, 
clusters 

#35 Be aware of the val ue o^* 
acquiring marketable skills 
#35 Aware of own multi-potentiality 
as to marketable skills 



ESTIMATED CLASS TIME: One class period (45 min.:) 

ESSENTIAL RESOURCES: 

A card-V x a 1 foot ruler, wall clock, trees 

INSTRUCTIONAL PROCESS: 

I ndoors : ' ■ 

Hold up a 1" square card at arfn's length so that the object (wall 
clock) is just covered when you close one eye; Have someone else 
measure the distance between your eye and the card, then measure 
the distance between your eye and the object. The distance from 
your eye to the object will be five times greater than the distance 
from your eye to the card. The object will be five times larger 
than the height of your card. 

■ Outdoors : ' ^ 

Using the same procedure with a 1 foot ruler, compute the height of 
a tree, building, etc. The-formula is the same. Discuss" how scientists 
can measure the .diameter of the moon, sun, etc. What other workers 
can use .this technique? (engineers, farmers, etc.) 

Supplemental Resources: Game-Sim. Series 1. A packaged set of 
85 learning simula.tions. Emphasis is on subject' as -well as life 
situations. Science is one of the subject areas of related inter- 
est. Cost:. $250.00 (estimate) California Learning Simulations 
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MUSICAL INSTRUMENTS ? 



SCIENCE/PHYSICAL SCIENCE 



JUNIOR HIGK 



CURRICULUM FOCUS: 



CAREER EDUCATION FOCUS: 
(DELIA Statement) 



3. 



2. 



Production of sound by various 
methods-strings, air columns, 
percussion . \ 
Develop an understanding of 
one method of sound production. 
Develop vocabulary relative to ■ . 
careers in sound. 



7!'41 Understand decision-making 



r32 Realize one's success 
in work is affected by one's 
atti tudes 



#17 Recognize role of edu- 
cation in career and life goals 



involves responsible action 
#42 Know external factors 
affect decision-making and 
vice versa 



#48 Understand the need to 
take responsibility for own 
decisions 



ESTIMATED CLASS TIME: 

ESSENTIAL RESOURCES: o ' . ' 

Overhead transparencies of vibrating strings, vibrating air column- 
open ends, vibrating air columns-one closed end, and percussion 
instruments. P'ages 190-209 of Energy and the At om by Navarra and 
Carona, cp. 1956, on production of sound. Cluste)^ Resource Guides.^ 

INSTRUCTIONAL PROCESS: 

1. Instructor-based demonstration and group discussion, using the 
transparencies on the production of sound by vibrating strings, 
vibrating air co'lumns, and percussion instruments to show how each 
group functions. 

2. Following this the student v;ill select a form of sound pro- 
duction which he 'is interested in and/or would like to know more 
about and v^ake a workable musical instrument (already in use or 

of his/her cv?;; design) demonstrating this method of . sound produotioi*. 

Note: Students should be advised that the instrument they selecv 
should be sui ted to thei r skills and talents. Instruments that 
require lextensive power tool work should be discouraged unless 
proper supervision is , provided. 

■ 3. Upon completion of activity each student must bring the in- 
strument to class in order to demonstrate it to the other class- 
mates end explain the theory behind the musical instrument. 

4. Each student should be able to associate several occupations 

involved in the production of each. ' ' 

» 

5. Set up a clossroom display. 
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17 



1 



MASS PRODUCTION 



SCIENCE/PHYSICAL SCIENCE 

CURRICULUM FOCUS: 

. 1, Different careers require 

different knowledge, abilities 
and attitudes' ' 

2. Relate education to work skills 

3. Develop vocabulary relative to 
careers in manufacturing of 
instruments 

4. Self-evaluation and appraisal - 
of one's work 



JUNIOR HIGH 

CAREER EDUCATION FOCUS: 
(DELIA Statement) 

#14 ■ Understand interrelation- 
ships between education and work' 
#20 Develop basic attitudes 
needed for entry/success in a 
career 

#23 Acquire vocabulary for- 
describing the world of . work 
#24 Understand, variety and 
complexity of occupations 
and careers 

#41 Understand decision- 
making involves responsible 
action 



ESTIMATED CLASS TIME: 

'ESSENTIAL RESOURCES: 

Student made a musical instrument in a prior exercise which he/ 
she designed to produce a sound and be aesthetically pleasing. 
You may want to use the O ccupational Outlook Handbook . 



•INSTRUCTIONAL PROCESS: - ' 

•Have the students complete the following worksheet: 

Follow this activity with a class discussion based upon the , 

students' responses, on the worksheet: 

T. Describe the instrument that you made. (Diagram and then 
prepare statement so that ethers may visualize finished" product. - 
Indicate materials, dimensions, etc.). 

2. Give an honest appraisal of the type of work and amount of 
work that you did to produc^e this instrumei>^ Then explain any 
work which required a "Helper." 

* 

3. Do you feel that the- instrument you chose to make was suited 
to the type of skills that you haye? Do you feel that you did 
the best job? Explain. - . - 

4. If you had to mass produce your musical instrument for sales, 
what jobs-(careers)-would be involved? Please make a list of 
these careers from the acquisition of raw materials to the sale 
of the finished product. 

5. Outline the set up of the assembly line necessary to mass 
produce this Jnstrument. 

Follow up: Group discussion of worksheet where students may 
share ideas and appraisals. 
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DO THEY TELL THE TRUTH? 



SCIENCE 



JUNIOR HIGH 



CURRICULUM FOCUS: 



CAREER EDUCATION FOCUS: 
(DELLA Statement) 



1. Testing Commercial 

Products . 

2. Graphing 



skills. 
#29 Recognize materials/ 
processes/ tools of occupationa 
clusters 



i?61 Acquire basic consumer 



ESTIMATED CLASS TIME: F n one hour to' a week depending upon the number 
of products tested. '- J 



ESSENTIAL RESOURCES: - ' 

All kinds of products--two different brands for each product. ' 
You may wanf to use utensils, etc. .for testing products. ^ You 
may want to introduce class to Consumers ' Reports . 

INSTRUCTIONAL PROCESS: 



Have pairs of students test products as they are advertised on T.V. 
Be sure to keep products* names covered until all testing is 
finished. 



Keep chart on products and record results of each test. 

1. Did the product stand up to claims on T.V. ? 

2. \Whichbrand did students feel was the better of the two 

they tested? 

^3. Which would be a better bay for the price? 
4. Which would the students buy? 

Class will prepare a large chart to post in the classroom. This 
may be continued all year. Also, it may be revised each year. 

Discuss: What careers are involved in advertising? (e.g. layout 
artist:, copywriter, sales executive, package designer, market rp 

Supplemental Resources: Game-Sim . Series 1. A packaged set o^ 
85 learning simulations. Emphasis is on subject as well as lif^-: 
situations. Science is one of the subject areas of related inter- 
est. Cost $250.00 (es^timate) California Learning Simulations 

Career Exploration Program . Ten films trips with cassettes 
encouraging students to consider career exploration. The filmr 
strips introduce job families and explore careers in each. 
Science students may be interested in #5, scientific interest. 
Cost: $106.00 (estimate) Science Research Associates . 
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HOW TIMES HAVE CHANGED! 



SCIENCE 



JUNIOR. HIGH 



CURRICULUM FOCUS: 



1 



The technical inventions and 
discoveries of the past 40 
years. 

2. The vocabulary of. these 
technologies, ^ 

3, The scientific principle upon 
which each invention is based, 



CAREER EDUCATION FOCUS: 
(DELIA Statement) 

#16 Understand need for con- 
tinuing education in a changing 
world ' " 

#19 Realize technological changes 
demand retraining of workers 
#23 Acquire vocabulary for 
describing the world of work 
#25 Understand how occupations 
, relate to functions of society 
#29 Recognize material s/pro- 
cesses/tools of occupational 
cl usters 



ESTIMATED CLASS TIME: 15 (or more) 45 minute class periods (3 weeks) 

ESSfNTIAL RESOURCES: 

Tape recorder ;-casselte, reference n.aterials from school or public 

' library. . - 

INSTRUCTIONAL PROCESS: 

Each pupil. is to interview a grandparent' (or a person of 50-70 
yrs. of age), a parent (or a person of 30-50 yrs. of age), a 
"brother or sister (or a- person 16-25 yrs. of ag^ aD<fa friend 
on tape about inventions or discoveries they remewer in their 
lifetime. (Some of these may overlap). v 

Each pupil should listen to his/her tape and try to get two im- 
portant discoveries or inventions from each generation. HjRemind 
them* these can include "unimportant" items such as styrofoam, 
fabric softeners, etc.). ' . - 

: Each pupil should write a brief report about each item (using 
library resources) including, if possible, the inventor, a 
technical explanation, of how it works or how it is made and the 
' scientific principles. upon which it is based. 

Then for each invention the pupils should try to^ list as many 
new words that have been added to their vocabulary because^, of 
: that invention. Example: 

Airplane : airport, aerodynamics, aerospace industry, 

airfoil , etc. - ■ 

When the- project is coqpplete, the pupils may play their interview 
for the class to initiate a discussion.. "Ttre rest or the port 
may be a written composition, a tape presentation -or an oral re- 
port at the discretion of the teacher and sj^dents. 
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1 /'il 



TECHNOLOGICAL CHANGES AFFECT INDIVIDUALS 



SOCIAL STUDIES 



JUNIOR HIGH 



CURRICULUM FOCUS: 



CAREER EDUCATION FOCUS:. 
(DELIA Statement) 



1. 
2-. 
3. 
4. 
5. 



Current events 
Technological change 
Automation, computers 
Energy crisis 
Economic principles 



#19 Realize technological 
changes demand retraining of 

worker^''' 

#50' develop vocabulary 

for understanding economic 

principles * ^ 

#53 Understand the relationship: 

technology/world of vfcrk 



ESTIMATED CLASS TIME: Variable r 

ESSENTIAL RESOURCES: ' ; . 

Listing of local businesses, industry and professions', brochures 
from local Chamber of Commerce., encyclopedias 

INSTRUCTIONAL PROCESS: . ^ ' ' . ' 

Following a lesson on technology and its effects /on society, have 
students select a local bu^ness, industry or profession which 
they believe shows evidence, of having beeh changed by technology. 
The purpose of this activity is to determine i/ people employed 
. in these fields are affected. If so, how? 

When the business or profession (occupation) has been selected, the 
students will need to do research on wihat type af work is done. Also, 
if 'changes have been made, then what was^it like before, and what, 
will it be like in the future. In adSition to library material, j i 
interviews *with workers will provide an excellent source of information. 
Observations of working situations will help orient students to the Work 
now being done. . ' ; 

Finally, students should consider 'if this is a field in'which they 
may one ctay be working. \* 



ROLE PLAYING BUYER AND SELLER 



SOCIAL STUDIES/rCONOMICS 
CURIRICULUM FOCUS':' 

1. Learning how to buy for value 

2. Vocabulary growth 

3. Selling as a career 

4. Examining role pVaying in 
consumer education 

5. Developing concepts of per- 
sonal morality in business 

6. Ci ti'zenship 



JUNIOR. HIGH 

CAREER EDUCATION FOCUS: 
(DELLA Statement) .-.^ 

#01 Develop vocabulary of 
self -characteristics 
#05 Recognize relationship: 
self -character is tics/decision- 
making 

#06 Understand and use the 
concept "role" 



ESTIMATED CLASS.TIME: Three-four class periods 

ESSENTIAL, resources': 

Small Business Administration, (Public Information, 1441 L. Street 
Washington D. C. 20005) 

INSTRUCTIONAL PROCESS: ' 



N.W 



Pre-lesson activity: 

1. Invite an experienced salesperson to class 
and demonstrate sales. techniques. 



Have them explain 



2. Suggest to students they observe*^ salespersons in various stores, 



Lesson : 
Buyer-- 



Sel Ter- 



Role-playa buyer and seller in a hardware store 

/Ypu decide you want to paint your bedroom. You' have to use your 
own money and you have ten dollars. ''You would like to have a 
bright, clean room. You could -wash the walls and clean the wood- 
work, but the colors are not your favorite. You don't know much 
about paint, except that it will take one gallon to cover all the 
walls. A salesperson walks over to you. What do you say? 

You work in a hardware- store. The more you. sell, .the higher the 
price, the greater is your commission. You also want satisfied 
. customers. Paint sells at $5 per gallon for the least expensive, 
"■.$7 for* the good, $9 for the better, and $11 for the best. Your 
' est customer appears to be uncertain about color, price, and 
quality. How do you handle^- this situation? 

Discussion: 

Students comment on the role-playing. Then the discussion centers 

how to 'sell and how to buy. Define what is meant by "a good 
uuy." . 

Follow-up: . 

Students may observe selling-buying situations .In actuality.. A 

' report can be done in writing or orally . The purpose of the re- 

port is to "consider selling as a career. 
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WAR AND THE ECONOMY 



SOCIAL. STUDIES/HISTORY/ECONOMICS 



JUNIOR' HIGH 



CURRICULUM FCCUS: 



CAREER EDUCATION FOCUS: 
(DELLA Statement) 



1. Effects of wars on jobs 
and the tconomy. 



i!41 Understand decision-making 
involves responsible action 



ESTIMATED CLASS TIME: Two class periods ., . 

ESSENTIAL RESOURCES: . ■ 

Encyclopaedia, Dictionary of Occupati6nal Titles v" 

INSTRUCTIONAL PROCESS: 

Following a unit on a war, (any war^ , ask the students to guess what 
happens to all the jobs people lead before the war started? What 
happens to jo^when the war ends? (Remember a}l those jobs iw the 
, iniTitary) ! When were the workers in the best economic situation? 
Who decides where people work during a war? 

' The second aspect of this activity relates to economics. Where does 
^ ' the money come from to wage a war? How much does a war cost? Was . 
everyone eager to -help our government to win? (Joan Baez draft 
evaclers, etc.;). Does anyone have a voice' in deciding whether or not 
to.pay for ei. war? How much does e^ch . family pay to maintain the • , • 
military? If"-mil itary spending was reduced; what effect would it 
have on the jrb market? Sho'uld the .government provide jobs? Why? 
^This is a discussion to^stimul ate -thinking rather than to reach 
^ conclusions. Free expression; with "opportunity for al l points-of-. 
view should be allowed. 



DEALERSHIP TOURS 



SOCIAL STUDIES , 

CURRICULUM FOCUS: 

, 1. Learn" how a business 
operates 



\ 



JUNIOR HIGH 



CAREER EDUCATION FOCI 
(DELIA Statement) 

#14' Understand, interrelation- 
ship between education ^nd 
work } 
#19 Realize technological 
chSnges demand retr jining\ of 
workers ; 
#29 Recognize material s/ 
process^s/tpcls of occupational 
clusters ' i 
#32 Realize one'ls succfs 
work is. affected iby one*: 
attitude , 



ESTIMATED CLASS TIME: One day for a field trip and one or two periods 
for a class discussion 

■ESSENTIAL RESOURCES: 

Arrange' a field trip to car dealership 

INSTRUCTIONAL PROCESS: ' " ^ 

^ake the students on a field trip to a large car rie^iler. These 
dealerships will give-tours through their entirte establishment, 
they will show the students aTl|the jobs that are essoclated with 
large business establishments, plus the jobs that deal with every 
aspect of motor vehicle. Ask trie person conducting tlie tour to 
. state <ialaries for each particular job, as well. as responsibilities 
' ■ and enpy level skills. ^ 

When you 'get back to sclmcfl discuss the jpbs which the students are 
interested in, and the new jobs they became aware of on the field 
trip. ' . * 



INTERVIEWING 



SOCIAL STUDIES 

CURRICULUM FOCUS: 

1, . Learning to interview 

ESTIMATED CLASS TIME: Two class periods 



JUNIOR HIGH 

CAREER EDUCATION FOCUS: 
(DELLA Statement) 

#45 Recognize the need for 
making a meaningful career choice 



ESSENTIAL RESOURCES: \ 

A list of jobs advertised in the locaV paper 
Resource person from placement office (optional) 
Copies of job placement forms 

Kit--Career Decisions: Finding, Getting and Keeping a Job, (J, C, Penne 
INSTRUCTIONAL PROCESS: . . ' . 

Students will set up a "mock employment service," Students will make 
■ applications for advertised jobs using this service. In turn, the 
service will provide students with hypothetical job offers. The 
students will have the opportunity to accept or reject these offers 
based on what they knc' ' about themselves and what they can find out 
^ about the job. Incorporate interviewing into tlie program. Prior to 
this role-playing you might want to invite a speaker from a job place- 
ment service. 

Consider videotaping these interviews. 



IS THERE SEC" :TY WITH SOCIAL SECURITY? 



SOCIAL STUDIES ; JUNIOR HIGH 



CURRICULUM FOCUS.: ' 

1.. Develop written aad orvl 
communication skills 

2. Develop proper social 
.attitudes 

3. Develop an awareness of 
the social security program 



CAREER EDUCATION FOCUS: 
\ (DELLA Statement) 

#13 Acquire vocabulary for 
f-^clucational planning 
#23 Acquire vocabulary for 
" describing the world of work 
MZ 'Know external factors 
affect decision-making process 



ESTIMATED CLASS TIME: One class period 

ESSENTIAL RESOURCES: 

A social security representative to speak to the class. Application 
forms for a Social Security card. Pamphlets and brochures on social 
security. 

INSTRUCTIONAL PROCESS: 

'Have each student write a short paragraph describing his concept of 
social security. Encourage some students to read their statements 
to the class. After everyone has h=id an opportunity, discuss any of 
the following that has not already been discussed. 

1. Need for a social security card. 

2. Uther uses of social security numbers (Armed Forces, income 
tax forms, by colleges for student recorcls, etc.) 

3. Explain how .to get a social security card. 
4- Explain what to do if. you lose your card. 

5. Discuss any other benefits or disadvantages of social security. 

After students are more aware of how social security works, invite 
a social security representative to speak to the class. 
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MAKING UP A BUDGET 



SOCIAL STUDIES ' JUNIOR HIGH 

CURRICULUM FOCUS: CAREER EDUCATIOiN FOCUS: • 

(DELIA Statement) • 

'1 . Economic awareness 

2. Developing skills in budgeting .^54 Understand ie relation- 

ship between occu|)ational roles/ 
personal economico/1 if e styles 
#57 Realize wages should not 
be sole basis for career choice 
#59 Acqui . basic money manage- 
ment skills 



"ESTIMATED CLAbS TIME: Three class periods 

ESSENTIAL RESOURCES: 

Sa:nples of budgets for family, school, town, state, business. 
"Pies" vire especially effective. , . 

INSir; >.'IONAL PRO^^^^' ' ' 

Studp' . ug:. uing as a basis for Jevr:loping- financial 

r^-sp^.nsitii li ^ to le^^^rj about careers in budgeting. 

Activity One: Di^'-rus.^ budreting with students and at the con- 
clusion, formulate e. cef'rrtiop ^or the class to use. Ask' 
the class to l"Jst c' • ^ wavr. in wliich a family may spend their 
income. -'Irer. 'groceries, transportation, clothing, health, 
UxF.s, gi' 05 r^^.creat :cn, personal, education, savings, insurance, 
-H'tc.). Li^CL'.ii v;h t i:: included under each. 

AcLiVity Tw(>: .ave the students, in small groups, develop a 
budget ""or a fam of four, witn $10,000 annual income. Establish 
percentages f.;^ jacr) categof"::/ be'^o>'r: u'^ing dollar expenditures. 
Discuss the J'^TIculty of mainta. ing a budf:et. How do budgets 
get Drok'n? kcintorce importance " fincinci.'^.l planning and 
response'" 1 ty . 

'■"ti^'Hy Three: Shew thf: class er:arr e.s of budg^^cs that are 
'.sc'c in scrool'^, governfr.ent , bjs'iness^ industry. Discuss budget. 
Discuss whc' mai^t^ Ask students vo ide'^tify career:; for 

p?c;^l''j who prepare budgt- cs , discuss prepaivition for tho^e Crreers, ■ 
fj: pha^ize the n.' ed for r athematics . 

Supplemerta. i Re'" ^-jrce:. The Consumer's World . A syst^.n that pro- 
vides a s^rLK.tu.ed cou'se of study. Includes a modo- r.tor '.s ouidr, 
cassette / rkboc'^s. acvivit; shez::-^, mini quizzes ano a resource 
manual.. Iniovativo Sc"ir'N:c::, Inc.' 
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PAY DAY 



^iOCIAL STUDIE'"^ 
CURRICULUM FOCU'- 



1 . 



Undct ':tdnu im how sojne of the 
.Lic'.bic econoinic influences 
'"n society if foot ir !ivid:;al 
^.noices and decisi.. -;uiking 



JUllIOK HIGH 

CAREER EDUCATION FOCUS: 
(DELIA Statement) 

fr'42 Know external factors 
affect decision-making and vice 
versa 

,J44 Rccog.ni.G that decision- 
making involves some risk 

'taking 
f;51 Be f amil iar wi th basic 
ecoroniic concepts 



ESTIMATED CLAS 



S TIME: 



Two--three class periods 



ESSENTIAL RESOURCES: 
. Pay Day^--game by 



Parker Brothers (-y .u may 



want to divide class into 



Teams or have several sets so groups 
INSTRUCTIONAL PROCES,S: 



of students can play indi viduaTlyj 



Present the game, explaining 'set-up and rui s. Set a certain 
numhPr of "months" and divide class into groups to play. You w II 
prfbaMy want to devote more than one class period to PlaVJ^g^the 
S^nP so that studPnts will-beccine ad'ept at playing ano able to 
a?as' 'ome of tl ^ basic strategies. Point out that in this game 
each''De?so-^'s results are dependent upon chance .and the individual 
choices-he game is designed so that what one player does will 
no? influence ?he. outcome for the other player; each player is 
"on his nwn." 

f.,-^ n, >,vinq,-have students analyze and discuss various elements 
of tL q m ? 'nat is a good deal, when is the best time to 
niake d 1 sod on time allowance and n.-nber of ..oves . what 
do they think of borrowinj, savings, accounts, intere'.c, etc.) 



ETHNIC CONTRIBUTIONS TO AM. C .N SOCRAL STRUCTURE 



SOCIAL .STUDIES/HISTORY 



JUNIOR HIGH 



CURRICULUM FOCUS: 



CAREER EDUCATION FOCUS: 
(DELLA Statement) 



1 



Study of U. S. immigration 
and migratio.'f movements such 
as 1890-1910; migration 



#56 Recognize that society need 
labors of all its people 



movements ''such as the 
California Hold Rush 
2. Study the effects 

immigration »and migration 
on the labor market 



ESTIMATED CLASS TIME: Two class periods 

t. 

ESSENTIAL RESOURCES: ' ^ 

INSTP.UCTIONAL PROCESS: 

Ask the students to try to find out when their ancestors came to 
this- country, what occupational skills they possessed' and. what jobs 
they found. After most of the students have obtained t'his information, 
discuss the relationship between certain occupations and various 
ethnic groups during the migration novements to this country, Explain 
how individuals and groups contributed to ^.he industrial and c Itural 
wealth' of the United States.. 

A method for obtaining this informat^' n 1:i ' . se ?.n ancestor career 
trace, (see attached) The students con c:l'e these forums home and ask 
parents to assist in completing them u -is. pussihle. When the 
forms have been returned, a discuii v * .^c*: hns been learned-^ about 
ancestors can be -^'-^i tiated. Sugges.. .iiestiuns or uopics: 



What ha/e yo '^v^-^ed ^bout your ancestors? 
What is erf et^ * ;.t. .i/: 

How did anr-.^: '^:nt;^iuLto to cultural and industrial wealth, 
of •) ^e r.:tion? 

Did you find c. f..'iret:r or hobby that^you might lik-? to pursue? 

Supplemental Resource: American Worker > Inrludes three filmstrips 
with cassettes and teacher guide* Examines tne compl ex problems 
of worker dissatisfaction end what is being done about it. Cost: 
$59.50 (estimate) Westi 'vife j^se Learning Press 



great- great- g^'eat- great 
A-grand- B-grand- C-grand- D-grand 
mother father mother father 



great- * great- great- qreat- 
E-grand- F-qrand- G-grand- H-grand- 
mother father -mother father 



1-grand- 
mother 



J-grand- 
fathpr 



M-mother 



K-grand- 
mother 



L-grand- 
father 



N-father 



0-studenl 



A-Where born 

Education-trai ni ng 
Jobs or career 
^ dcial hobbies or 
skills 

D-Where bOrn 

Educati.on-training 
Jobs or earner 
Special hobbies or 
skills 

G-Where born 

Ed uc a t i 0 n - 1 ra i n i ng 
Jobs or career 

. Special hobbies or 
skills ' 

J-Where born 

Education-training 
Jobs or career 
Special hobbies or 
skills 

M-Where borp 

Education-training 
Jobs or career 
Special hobbies or 
skills 



B-Where born 

Education-training 
Jobs or career 
Special hobbies or 
skills 

E-Where born 

Education-training 
Jobs or career 
Special hobbies or 
skil 1 s 

H-Wh-^re born 

Eaucation tn.ining 
Jobs or car^^r 
Special h bries or 
skilTi. 

K-Where borr 

Education raining 
Jobs or career 
Special hobbies or 
skills 

N-Where born 

- - Educaui on -training 
Jobs or career 
Special hobbies or 
skills 



C-Where born 
Education- training 
Jobs or career 
Special hobbies or 
skills 

F-Where born 
Education-training 
obs 0^ career 
Special hobbies or 
skill: 

i -Where 
Education training 
Jobs or career 
Special hobbies or 
skills 

L-Where born 

Education training 
Jobs or career 
Special '^obbies or 
skill 

0-./*^er(i born 

Eour . tion-training 
Jobs or career 
Special hobbies or 
skills 



(Complete the above information on a separate she'^t of paper) 
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MY OLDEST LIVING RELATIVE 



SOCIAL STUDIES/HISTORY 



JUNIOR, HIGf' 



4UR4H-eULUM FOCUS: 



CAREER EDUCATION FOCUS: 
(DELLA^ Statement) 



American Cultures: 



1. Students will understand 

ttiat .various ethnic groups 
went through difficult 
employment times following 
their immigration 



^14 Understand ^tie interrelation 
shi-^ between ed ation and work 



ESTIMATED CLASS TIME: One and one half weeks 



ESSENTIAL RESOURCES: 

.INSTRUCTIONAL PROCESS:. 

Each pupil will be asked to hold a conversation with the oldest 
available relative in the family. The questions must be presented 
to the parent before the interview. They would include: 

1. Who was the first in our fa^mily to come to the ted States? 

2. Where did ' ley come from (ration) and why? ' . 

3. Whaf was it like to work when you were my age? 

4. Wha - are the biggest changes in jobs, today a^s compared to when 
you were my age? „ " . 

The pupil will then write out a summary of the answers obtained 
and be ready to discuss them in class. The teacher will list the 
varfot. .nationalities OP the chalkboarJ and ask students to state 
their findings. Descriptive adjectives will then be written to 
he^o explain the problems overcome by various groups. The teacher 
c^n conclude by .dealing with, the melting pot theory and how it 
-applies to minorities and jobs. * ' 
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STEREOTYPY Nn 



SOCIAL STUDIES 
CURRICULUM FOCUS: 

1. Study of Women's role in 
American society. 

2. Biographies cf famous women 



JUNIOR HIGH 

CAREER EDUCATION FOCUS: 
(DELLA Statem^t) 



#56 hecognize that society 
needs labors of all its people 
*43 Recognize restrictions in 
the decision-making process. 



ESTIMATED CLASS TIME: Four class periods 

ESSENTIAL RESOURCES: ' ' , . 

Biographies of famous women. Women's Da y and Family Circle , magazines, 

newspapers 
INSTRUCTIONAL PROCESS: 

Ask ^he students to read a biogranhy of a famous woman."^ Some suggestions 
are: Oh! Lizzie by Doris Faber, Shirley Chisholm by Susan Brownmille/, 
' AlwaTs^Wa nted to Be Somebody by Altnea Gibson, the anthology, l^odern 
Short Bipgraphies and Don't Fall Off JJi_e Mountain by Shirley MacLaine. 
Have the class share their thoughts about what they read through a 
0 class discussion and by creatiag a book jacket, mobile or diorama. ^ 
Perhaps the students would like to role-play their characters by acting 
o out r: scene from trie book, or by creating a new situation and role- 
p"' ving the behavior they would anticipate their character to have 
based upon what they read. * J 

Ask the class to gather data from magazines ^nd newsp.apers about prom- 
inent women today, locally, nationally or internationally. 

' Define ster-eotyping,. sexism, discrimination and chauvinism. Ask: 
What sterr types exist and have existed about women? Why? How do "you 
feel about theni? 



Discuss- the 
the home, 
outside the 
p lai '*ng epi 
needs, etc. 
feel? Did 
situation? 
th?i- dec is 



advantages and disadvantages of mothers working outside 
Role-play a familv discussion about a mo'.her getting a job 

home, r^mp'ica e the family situation in different role- 
sodes bv addino factors such as a new baby and/or economic 

As; what are^a mother'^ alternatives? Hcwwould^you 
any of the women you read bioaraphies of, face a similar 
. fiow did they resolvo it? Why? W^at factors e^ ered into 
ions? 



SupplementaT Res':>urces: Women To day. A sound/f i Imstr i p. 
(estimate)- Guidance Associates. 



Cost: $25 



Women In Sc ience c- d Technol ogy ^-/Book.let. Cost: $K50 (estimate) 
American Cofi ege Te:. Li^ng Publications. - ^ - ■ 



FAMOUS AMESftCAnS: EXAMPLES FOR STUDENTS 

SOCIAL STIJOICS- - JUNrOR HIGH 

CURRICULUM FOCUS: CAREER EDUCATION FOCUS: 

(DELLA Statement)- 

1. Historical bioqraphy / / . 

' 2.,^elf-awnreress " ^09 Recognize that development 

of self is constantly changing 



ESTIMATED CLASS T! I: One class period at a time. The total number is. 

determined by the number .of profiles the teaiiher 
desires to explore. 

ESSENTIAL RESOURCES: 

Bibliographies of fiimous Americans, Prot i les in Courage by John F. 
Kennedy. 

INSTRUCTIONAL PROCESS: 

Student presentations of character profile lead to discussion of the 
presentation and of ways to understand s'elf. Individual studentSvwiM 
research the ijves.of outstanding Americans. The purpose is to pt^V- 
pdr'c a presentation for the total class. The student will select the 
mea^^. of presentation and mus4-t>e careful ,to develop the theme that 
acct. tance '-of self is a first step toward establ i shing a personal life 
goal. This is- a continuing activi ty which is a changing p -^cess, be- 
cause it leads to and is caused by life experiences. » 

The second point to be made is that the self-image is constantly being 
changed by life experiences. This need not ^e done in depth but is 
easily illustrated by experiences that individuals have as they go ' 
through life. The series on public television entitled the "Adams 
Chronicle" is a good illustration of how this can be done. 

The dirscussion following the | esentatioh by the individual students 
^ should concentrate on specific experiences and^how they. .have changed 
-the peoplo who have been f..mous in AmeriTar" The obvious follo//~up 
. is to .^sk students to consider experienced in' their own lives tj^t 

nave ^^o•Jght about changes in self image^^ad bej^t'er acceptance of- self. 

As a follow-up activity, have students read Profiles in Cou agg^and . 
discuss John ^. Ken'^...dy's self-image. , . .• 

\. . • ■ ■ ■ 
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THE PLANTATION 



JUNIOR HIGH 

CAREER EDUCATION FOriJ^,- 
(DELIA Statement) 

?'54 Unierstand the relationship, 
between occupational roles/- 
personal Gcono"iics/l ifestyles 



ESTIMATED CLASS TIME: One class ncriod ■ ' ■ 

ESSENTIAL RESOURCES: 

• tanley Elkin's text entitled Sljyev^ (or teacher's reference)', 

INSTRUCTIONAL PROCESS: 

The teacher will draw a map of a plantation on the chalkboard. The 
stuc^nts will be :zked to list the jobs that must be performed to 
make :he plantation function. These jobs will be listed on tKte 

'.r:. and, the class will be asked to_state the "occupatiok 

^^^=^l^)i^^^r.by,th&:3Qhlt^x.. Shoeing hor'ses-bla'cksmith) . Stud'ints 
-~ wllJ tfve.i be asked" to state which occupations had the most 
prestiqe and the consequences of such status. 



/ 



SOCIAL STUDIES/AMERICAN CULTURES 

CURRICULUM FOCUS: 

n . /'Students will infer and 

/ hypothesize that Blacks on 
^ * a Southern plantation had 
different occupations which 
> provided them with varying 
incomes and lifestyles. 
2. Pre-1865 analysis of jobs ■ 
and occupations o'n the 
Southern plantation 



NEWSCASTS FOR LEARNING 



SOCIAL STUDIES/HI5T0RY 
CURRICULUM FOCUS r- • 

1. Colonial American History 

2. Recognition of 'lersonal 
characteristic:. 

3. Historical awareness 

4. Self-expression 



JUNIOR HIGH 

CAREER EDUCATION FOCUS: 
(DELLA Statement) 

#02 Develop knowledge of unique 
personal characteristics 



ESTIMATED CLASS TIME 



Preparation, two periods 
Disc sion, one period 



ESSENTIAL RESOHRCES-: . ' ... 

films., film str'ips, historical books, novels, and other materials available 
from the 1 ibrary learning center which are concerned with the historical period 
••of Benjamin Franklin. . ... _ 

INSTRUCTIONAL PROCESS: 

Through examination of life patterns and characteristics of others, students 
learn to recognize their own charactcr-:sfics and' life patterns. A group of 
students will do the. research and write a -script for a news :&)eoadcast.- It 
can be in the same format as some of the picentennidl materials now being 
pr'oduced on radio, and labeled "The Way It Was". The purpose of the newscast 
would, be to pick a d,ay in the life of two people, a boy and a girl who are ' 
the same age as the members 'of the class preparing the newscast. Two char-. 
, acters wi.ll be descr^i bed as 1 i ving at the same time as Benjamin Franklin. 

They should identify^^ge, cblony, cityor rural, personal characteristics, per- 
sonal... habits, personal interests, education, r-ecreation. 

Present the newscast^ to the class as an audience. The class wni make notes - 
during the presentations. The notes will assist in the following discu"^sion. 

The discussion of th? newscast is to concentrate on how the modern student 
, IS similar to, but different from, the teenager who- was depicted in the news- 
cast. Observations should be on how people are different but the same In- ' 
terestsare varied but not as different as would seem'. Society influences the 
individual. The indtviduals influence the society around them. A study of 
histor-.cal futures cdn help us .better understand this society in which we live - 



/ 
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HISTOKY THROUGH' A MONTAGE 



SOCIAL STUDIES/HISTORY 



JUNIOR HIGH 



CURRICULUM FOC'US: 



CAREER EDUCATION FOCUS: 
(DELLA Statt-'Hipnt) 



1. Changes L ' o&n Cojonial/ 
Conteinporar America 




ESTIMATED CLASS TIME: Two weeks 



ESSENTIAL RESOURCE^ 
Magazines, pfisjt 



e, tagboard, Textbook of 



iRiertcan History 



INSTRUCTIONAL PRQQSSS: 
■ [I 

The students vJill complete a study of one phase of Colonial h'.':*loiy. 
When they finish, each student will select a particular facet of 
this subject matter and will rela.te that to contemporary society 
with a montage. The procedure to be followed will include. 

^^-'^ a. They will have a central theme. y 
^, b. They will present the. theme of this period and reiate/it 

to the present day. — — ' 

c. The student will have magazines and 'other resources to collect 
mater'ial for the mantaqe. --^ 

d. The student will then present his montage tp the class? 
contrasting, social values, political values and economic 
values of the two ages. 
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THE PURITAN WORK ETHIC AND DEFINING LEISURE TIME 



SOCIAL STUDIES/HISTORY_ 
CURRICULUM F.OCU§: 

1. Study of Puritan culture 

2. Influence of Puritan work 
ethic on today's national 
;ionsr ience 



JUNIOR HIGH 

CAREER EDUCATION FOCUS: 
(DELLA Statementy 

§66 Develop positive attitudes 
toward value of leisure time 



ESTIMATED CLASS TIME: Two class peoriods • . 

ESSENTIAL RESOURCES: o. 

Fi1m--"Co1onial /^^merica i n, the 18th Century" , (McGraw-Hi 11 Textfilms) 
Work in America > Dept. of HeaRh, Education and Welfare., U, S. 
Government Printing office, Work.i nci ; Studs Terkel , 

INSTRUCTIONAL PROCESS: 

Activity one: Following a unit an early colonial history* present 
^ to the students the concept of the Puritan work ethic and their use 
of leisure time. Encourage a discussion of what work was done, what 
was a working day, who worked and the variety of activities. Use - 
the film to reinforce or to introduce the subject. Ask for suggestiorrS 
on how Puritan attitudes and habits could affect contemporary work 
' attitudes and habits. 

Activity two: With the- students , develop a questionnaire that they 
caii use to determine current atti tudes toward work and leisure. These 
questions may be asked of parents, and adul t friends. Questions may 
include: 



Do you enjoy. going to work each day? ■ 

D6 you like the people. you work with?/ 

Is there some other job you would prefer? 

If so, why don't you seek another one? 

What do you do with your leisure time? 

Do you like to have much free time with no restrictions? 

When responses from the questionnaire are available, the students can 

vwork in groups of five to compile the data. Later, a report to the 

/entire class will. provide information for a reassessment of attitudes 

atid habits that were expressed during the first period. Some' questions : 



,.WhJli..ls s ur e..„tij]^^^^^ 

What sounds like a good job to you? 
Are most people happy at work? 
Why do people work? 
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THREE CAREER WEEKS- 
JOBS OF THE PAST, PRESENT, FUTURE 



SOCIAL STUOIES 



JUNIOR HIGH 



CURRICULUM FOCUS: 



CAREER EDUCATION FOCUS': 
(DELLA Statement) 



1 . Vocabular-y building. 

. 2. History of local town. 

3. Cf-eative writing. 

4. Reading. ^ 



§56 Reco'gn.ize that society 



#07 Develop an understanding 
of the concept "life style" 



needs labors of all its people 
#45 Develop criteria for judg 
how"carc?ers meet Life- goals — 



EST imiED' CLASS TIME: Three- weeks 

ESSENTIAL RESOURCES: 

Workers in the community, history books, science fiction books, 
Dictionary of Occupat ional Title^. films, slides, filmstrips 

INSTRUCTIONAL PROCESS: 

First Week- Jobs o f Long Ago 

(Blacksmith, sheep shearer, soap maker, candlemaker , logger, etc.). 

1. Make candles, butter, etc. in the classroom. 

2. Conduct a class discussion about these jobs. 

3. Have children research and write stories abou-t these jobs. 
A.lsp, ask students to illustrate their stories. 

4. Have students interview older people in the community. 

5. Use new vocabulary words as a spelling list. 1^ 

6. Write a short play involving these careers. 
Second Week- Jobs of the Present 

1\ Ask parents to visit school and discuss their jobs, interview 
other workers. Visit job sites. 

2. Students may be able to spend a day with a person of their 
choice. If so, ask. students to take pictures, interview the 
person, and report back to their class. 

Third' Week-J obs in the Future 

1. Students should bo imaginative. Ask students to invent new jobs 
and list the careers these new jobs would replace. 

2. Have the students write stories about these new jobs. 



18? 
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3. Build some new machines-robots, electric boards to be used 
with the new jobs. 

' 4. Again, use new vocabulary words for a spelling lisi. 

5. Prepare a puppet show, or play* This may be adapt(?^ to any 
of the three job eras. 
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..CHARACTER TRAITS AND SOCIAL ROLES 



SOCIAL STUDIES/HISTORY/GOVERNMENT 
CURRICULUM FOCUS: •• ■ 

1, Biographic", sketches of histori- 
cal J eaders • ^ 

2. - Biographical awareness of • 

contemporary government' 
1 eaders 

3. Awareness of society's needs 
for 'governrnent 

4, Awareness of individual role 
in a den'iOcratic society 



JU^J•IOR HltSH 

•CAREER EDUCATION FOCUS: 
(DELLA Statement) . . 

03 Understand relationship: 
sel f-characteri s tics/performance 



ESTIMATED CLASS TIME; Two-three class periods 

ESSEt-ni/lL RESOURCES-: " ^ , ^ 

A list of ten or more cl^aracter .traits. 

IfiSTRl^CTIOriAD PROCESS:' - _ " 

■"I . ■ ■ . . 

:/^tudents study character traits of recognized social leaders to 
'X , understand that character traits affect soccietal^ roleKfor all 
■ pisrsons. The purpose of the lesson is to carry on a discussion 
eit^er with t^e class as a wh.ole or the^class in smaller groups, 
depending upon preferences of the teac-her. Preliminary work is 
required in that all students should have read a biography or are 
aware of detailed information about thekey person whose character 
- traits. will be discussed. Students should be 'prepared for -this 
. discussion with previous identification of personal characteristics. 

•1- On^e student wi-^ll present a brief description of a selected 
leader^in world history. Other students will ask questions 
so that in a^brief time, approximately five minutes, they will 
have, identified character traits' of that person. 

(?. When traits have been identified, with the assistance of the 
person wlio has specifically prepared this biographical sketch, 
the group will determine how these outstanding traits affected 
th'^ q^rformarce of the subject. 

?. Next in the d i scusst on vn i 1 be the determination of how these 
traits lead the siibject nf the dis'CLSsion to become recognized 
as a loader or as beir(^ successful. 

4. Conclusion cf t.!iu ^di sciission : Identify whether or not comn^on 
trciiti aro rmjnd fn^all leaders. 

5. Discuss: Whot is p-eai^t byboinn an outstanding leader?' 

C. l-ow^ces thi s {.irdeYztii^KAr:^] of character traits help you to 
better understanci voursolf? 



PLANNING FOR CHANGE- 



SQCIAL STUDIES • 
CURRICULUM FOCUS: 

1 . Time 1 ine 

2. ' Rapidity of technological 

change cind its ramifications 



JUNIOR HIGH , ' . 

CAREER EDUCATION FOCUS: 
(DELLA 'Statement) ■ " _ 

19 Realize technological changes 
demand retraining of workers 



ESTIMATED CLASS TIME: One class period " . . 

ESSENTIAL RESOURCES: ' . ■ ' • 

■ Future Shock by Alvin Toffler , 

INSTRUCTIONAL PROCESS: i . 

This activity revolves around- a'class discussion of predictions of what 
'life will Be like in the year 2000. 

> • • 

Ask students to prepare a time line on the chalkboard. 



50 yrs. past 



present yr, 



50 year future 



The discus^'Gion can begin with a look at occupations 50 years ago. 
Nov/ would a w.orker: . ' 

get to 'work get paid 

eat lunch spend vacation 

learn the job etc. - 

Wh-n are the jobs like-ly to be held by men? ■ ' 

What are the- jobs likely to be held by women? ^ 
What are the jobs lively to be held by children 12-18 years? 

The second step would-be to compare today with 50 years ago. Use the . 
same, questions about, the workers: 

The final staoe would be' to project the same, thinking i'nto jobs of ' the 
future. This time, ask them to write their answers to these questions 
■ and encourage imagination. A follow-up to this may be a synthesized 
report for all to consider. / • 



N. 
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CAREER CLUSTERS 

0 



SOCIAL STUDIES 

CURRICULUM FOCUS: 

]\ Cominunity awareness 



JUNIOR HIGH 

CAREER EDUCATION FOCUS: 
'(DELLA Statement) 

If^l3 Acquire vocabulary for 
\ed«cational planning 
0^24 Understand variety and 
complexity of occupations and 
caaeers . „ 

#29 Recognize materials/ 
processes/tooVs of occupational 
clusters 



ESTIMATED CLASS TIME: T-wo class periods 

ESSENTIAL RESOURCES: 

3X5 cards, a community resource person 

^INSTRUCTIONAL PROCESS: ^ / 4 

• Invite a communi ty^member who is familiar with local employment 
•to meet with the class and discuss the types of jobs available in 
the communi ty ' • ^ . * 

Oi^^^^S X 5 ,f lashcards , write general headings of various, occupations ; 
such as, Restaurants, Construction, Grocery Stores, Shopping Centers, 
Hospitals, School s Nature-Outdoors , Municipal Employees, etc, , 

■ " Instruct each student (or small group of students). to draw'a card 
from /a hat or box. . Each student (or group of students) shall write 
as .many occupations as possible which will fall under eaqh particular 
^ * heading. ' . 

Encourage the class to share ideas about each category. Prepare a 
master list for eadi heading which is approved by the class. 
Compile a file for the various "headings." Include a brief job 
descriptioji for each occupation. 



SOCIAL- STUDIES 
CURRICULUM FOCUS: 

1. Learning research methods 

2. Developing career awareness 

3. Identifying the purpose of 
■education. 

4. Community study. 



JUNIOR HIGH 

CAREER EDUCATION FOCUS: 
(DELLA Statement) . 

#15 Be aware of multiplicity 
of skills, knowledge in.education 
. -.^ " #16 Understand need for con- 
tinuing education in a changing 
worTd 



ESTIMATED CLASS TIME: Basic activity three class periods plus outsid? 
, assignment. Alternate activities require at least one class period. 

ESSENTIAL RESOURCES: ' 

Dictionary of Occupational Titles , Occupational Outlook Handbook , 
Literary reference materials, guidance office resource materials. 

INSTRUCTIONAL PROCESS: 

1. Using various resources, students will prepare a list of no 
less than 25 careers that ane related to the social sciences. 
Each' student will select two or more careers from the final, 
edited list. (Editing is to avoid duplication, to eliminate un- 

. desirable roles, to be certain of relatedness to the social sciences 
field), 

2. Through intev^views and research, the student will determine a 
definition ' of o.ne of these careers, the education needed in prep- 
aration for entering that career, the type of work involved, and 
the average salary. They should indica^te the appropriate high 
school curriculum to complete. 

The students will prepare a report based upon this research and 
interviews. This^report may be (at the' discretior. of the teacher)^ 
^/ a written report for developing writing skills, or an oral report 
'.-.to develop skills in speaking to groups. , 

3. Divide the class into groups to determine the careers related 
to social studies which are avai labile in the community. From 
these group listings prepare a finaf listing of careers in the 
community which .are relat^ed. to social studies . 

■ Alternative-' Activities : ^ "a, 

1. Part of activity two can be modified to invite adults into the 
classroom, who are employed in an appropriate career area. 

2. Students may be released- from school* to spend an entire d^iy at ■ 
work with an adult in an appropriate -career . An oral report to 

the 'class should follow this type of experience. ^ 



3. yAct^ivity three could include the preparation of a Jfst with 
ktudent-developed desgt^ptions of each occupation which can be 
made available to^.al l.students through tho school library or 
guidance office. 



CAREtiR INTERVIEWS 



SOCIAL STUDIES ■ 

CURRICULUM FOCUS: 

1 .. peveloDtnq S(ic i -i 1 

A'ocabul ary . 
2. yCoininunity study 



/ 
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JUNIOR HIGH 



S - 



CAREER -EDUCATION'FOCUS: ' ' 
(DELIA Statement) 

'^13 Acquire vocabulary for 
educational planning 
,rl4 "Understanding, interrelation- 
ship between education and work. 



ESTIMATED CLASS TIME:. 4-3 class periods (varying due to number of interviews) 

ESSENTIAL RESOURCES:'^^ ' 

Dio tionarx of Occupational Ti tl es , O ccupational Outlook Handbook , 
r'eVource'^ peVs'ons V^DrVsenting various careers, 1 ibrary resources " 
, ' for careers, guidance office career related materials,* » 

INSTRUCTIONAL PROCESS: / # . 

Session one: Through discussion, the class will develop a plan to- 
\ gather inforfnation about careers in this area. The eventual., product . 
of the discussion period will b e ,a formtb complete when information 
\ -is *qath'^red* Items on the form may include: title, descri ptlon', type 
of labor, physical requirements, educational requirement, s^pecial 
v^pcabula^ry , need for. workers, potential for the future, 
\_ ■ * 

Session ^two: Select a number of persons to visit the class to discuss 
their, careers . .See Inte^'^view Sheet (appendix)) for questions the. ^' 
speaker should be prepared to answer. The potential person? to be 
invited. to the class*' may include; College admission, off icer, high 
school work-^study coordinator, Union Representative , .business represent- 
ative. State employment,off icer , selected adults withynteresting . 
careers . \ 

'v 0 ' ^ ; ■ . *"'\ 

'\- Session three': During the interview, the students will take' notes 
\ V to learn thpsp thinns: fl ) vocabulary in career related areas, 
\ .\(2) ways in which the government -can assist .in career planhing; 
\ . "'Is), career and education related programs of local governmetit 

\ Agencies, *' . . . ^ ' " \ . . - 

V . '■ ■■ ■ . 

.\Session four: Reports on in/ormation gathered oould be assembiled 
\y class fqr future references. This. may be a. continuing activity 
each year, with new careers or updated careers recorded and filed 

fox use by all students. May be filed in. library and guidance 

•ofr|tes, \ • ' . .." 

<i 

Supplemental Resources: y Career .Kits . Thumb-nail sketches of career 
opportunities. Desk top Cai^eer Kit includes more than 1000 items. 
Cost: $142. Careers, Inc.\ ' . . • 

PEN N scrip ts-. 'More than 200 career profi 1 es wi th localized informa- 
t ion by coHnties: Cost: Free. PENNscript Production Center. 
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'ci\m:n [:xplokation prdgram 

SOCIAL STUDll'S . , ' ' ^ ' ' , JUNIOR HIGH 

CURRlCUl DM FOCUS: . CARE-HR EDl)CATIOr^ FOCUS : 

• ' (DLL LA Statement) 

M .. Lotter writing ' ' , 

2. Telephone techni(Vje5 ' it02 Develop knowlcdc)G of unKjue 

3. Verbal communication ' 'personal characteristics 

' 4. Social awareness . ' #Q6 Understand and usp the con- 

^ ' cept "role" 
. * ^ flO Develop a sensitivity toward 

_ • and. an acceptance of others 

: ii'lA Understand interrelationship^ 
' ' bet.weerv education and 'work 

if20 Develop basic attitudes 
■ ^ ' •' ' needed for entry/success in a ^career 

jj?] Recognize relationship:- 'school 
, . environmentVlsrger society ^ 

• i?24 Understand variety and com- 

% W ^ ^ plexity of occupations artflcaVeers [ 

^ #26 Detern-.ine characteristics/' 

qualifications of occupations 
§30 ReaN2e: " Avork Is an integral 
part of the total life style 
■ . #46. Recognize tFie need f or . making 

^ - . : ' a meaningful career choice 

#47^ Develop, a receptivity for. 
new^'ideas/explorqtion of new ideas 
#53 Understand the relationship: 
. * ^ ' technology/world of work 

ESTIMATED CLASS TIME: Two classes for preparation, one day visit, '0.pe 
class report and discussion. 

'ESSENTIAL RESOURCES: « . • 

Chart for f^lanning places to visit (attached) 
Sample letter (attached) 

List of businesses, industries, government offices 
INSTRUCTIONAL PROCESS: , ; 

In order to organize and operate a career a^nd occupational exploration 
•program, follow these five easy steps. . - 

Step 1; Construct a list of volunteers from the communi ty who might 
be interested-in participating in the program, (Allow your students 
to suggest places they would like, to visit). Setid these prospective 
participants a brief letter explaining your objectives (see sample 
letter attached). This way they will have a chance to decide whether 
or not they wish to become involved before you contact tliem by tele- 
phone or visitation to receive a commitment to the- program. : , . 

• Step 2:- Construct a list of, parents and/or college students who would 
be Interested .in participating. Parents* might be recruited through 
newspaper articles-, telephone calTs, the' local P.T.A. or by mall. The 
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coHoge student!; could bo roacliod -through a Donn or a professor at 
a local conccio. Once again a brief description of thi) program 
should be made availably before conimi tinents are made. 

Step 3:. Construct' a list of children interested in participating, 
i After step one is coinple-ted, the teacher might-inoti vote additional 
' students by 'l istihg the places to be visited. • l-lhen places such as' ; , 

the animal hospital, a local florist and McDonald's appear on the^ . 

list, there will be no problem getting children to volunteer.. ^ 

Step 4- Coordinate a schedules of names, dates, t^'iiies and Laces 
Jor all those invd.lved in the program. 'A sample chart is attached. 

Step 5: After a child" ,a group of two or three children ha-s chosen 
a place to" visit, the "educational experience actually begins. Now 
the student preparation' begins. As the chi.ldren prepare for their . ' 
visits, they must compose a list of questions to ask.' They also 
sfiould know how to operate- a cassette tape recorder and a camera. 
Dur-ing the visit the student or group„ is -required to-find the ansvyers 
'to their questions by corfducting inter\?iews, observing and partici- 
pating. They also are required to take pictures or slides. Upon re- 
turnfng to tRe classroom, these slide presentat"ions and photo stories 
can be shared with the other members of the class. ^ 

Ways of evaluating your program incl ude-^surveys inteHiews and' viewing 
the audio-visual presentations. The ;possibil ity also exists that the o ^ 
visits may serye as motivation for other mini-units of study, such as 
flower arranging or terranum building. 



SAMf^iE -LETTER 



Dear ' • . 

The term "Education" means different, things to-different people- As 
a teacher'df ^oung people I am concerned that these future J eaaers learn 
about the environment in which 'they wi\ll be assuming roles and responsi- 
bilities. To give them a better understanding of their environment and, 
to acquaint them with the careers avaiU^ile to them, I am inviting you 
,to allow theste cFiildren to'Jearn through *N^irect experiences^ ^ ^ 

I would like tp send one eleijienfe^ry student ranging in age from 10- 
12 years and a college student to experience, one working day in your 
business establishment. Hopefully, these two people would be able to 
spend the equivalent of a school day (9:0C - 2:00) learjiing in a different 
educational setting- 

■ * . ' . ^ ' ' ^ ' 

If you are interested in participating in this program, please call 
the school and give your name to. th? secretary. Upon receiving your name, 
I will contact you' to clarify further details.' * 



" Tha^nk you, , 



Teacher 

Sybject-Gr^de 

School 
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* ■ ■ , ' CHART FOR PLAM'IING PLACES TO VISIT 





a 


Date: 

Time of visit : 


Name of Studenti Name of Adult 




Class :--.^ ' 

Teacher: 


Telephone:. 


1 




Business, Industry, or 
Gov't office.: V 
Address: ^ 
Telephone: 
Contact person: 












\ 




\ '• . ' 

c? 


— — ' 


0 

t 


\ 












0 - ■ 
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OPTIONS FOR BROADCASTING 



SOCIAL STUDIES 



JUNIOR HIGH 



CURRICULUM FOCUS: 



CAREER EDUCATION FOCUS: 
(DELLA Statement) 



2. 
3, 



1. 



Repognlzing. responsible 
citizenship ; 
Reporting current, history 
Presenting ideas to others 
with emphasis on certainty of 
understanding . 



#25" "~Uriderst'an"d~how occupatians 
relate to Functions of society 
#26 Determine characteristics/ 
qualifications of occupations 
#27 Understand process of 
developing a "career" 



ESTIMATED CLASS TIME: Fiveclass periods (or longer) * 

ESSENTIAL RESOURCES: 

Optional recprding equipment and props for demonstratioh or pre- 
sentation of programs on radio or television. Field trip to radio 
or television station 

INSTRUCTIONAL PROCESS: 

Session one: The first part of_ the-pixto r a m invol ve-s-ta- kin g stbf- 

dents, to tour a television or radio station. Before taking the 
tour, 'the students develop a list of questions they want to ask 
and observations . they want to make about how the news reports are 
produced. Specifically, how are the wo^ds and texts written and 
edited. How are the audio-visual parts of the presentation pro- 
duced. Some sample- questions are: 



iT^" What aT^ the specific steps by which a news story progresses 
from an historical event to a- news item on television or radio? 

2. Who is responsible for doing each task? 

3. Who decides which events should be written about, photographed, 
and broadcasted? 

4. What guidelines are followed in writing the news to insure 
that the informatipn is presented as objectively as possible? 

5. Is there significant minority, political, religious and sex 
representation among the staff producers of the programs? 

\.6. How dd you decide where, and how often, to insert commercials? 

To prepare for the field trip, students spend severaT evenings , or 
tluring school if it is. possible, listening or watching the news 
broadcasts of the station they will visit. There will be an op- 
portunity for them to get answers to their questions from obser- 

' vation, questioning staff members, and listening to what's, being 
said. After the tour, the class develops a chart of the \srteps 

■involved in producing a news program. Students can then begin to 
develop their own news' program. 

Session two: There &re many formats and styles newscast simulation 
can take depending on the amount of time you have to spend on the 
activity and the availability of audio visual facilities. Ideally, 
several small- groups of students tape their o.wn separate news 
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broadcast and compare. and analyze the results. If this ts not 
feasdble, it may b.e a basic presentation to a class simulating 
microphones, recording equipment and so forth. Another approach 
is to use tape recorders and play back for various audiences. 



There are various options available: 

Option one: Can be a newscast of a past historical event. 
This is history-oriented and can be of one of" the various formats 
which are frequently found on television and radio. It requires 
students to research an historical event in enough depth so that 
students can role-play the historical characters and replicate 
the event. It may be that you may want to have two groups pre-^ 
senting the same historical events and compare the results. This 
enables the class to learn how news can distort reality because 
no two groups are likely to give identical presentations of even 
thje same historical event period. ■ 

Option two: Consists of narration, primarily. This involves 
the reporting of a current news event. The text can be prepared 
from r^esearch through whatever news media is available; magazines,. .. 
newspatjers , television, and radio. School news is an exciting 
-top4cT-p^ar-tTctrl-ar-Ty " whe rr-i-t ~h as" been r e s e a r ctr-for new and drfferent" 
angles ' ^ ■ - \. . ^ 

Option three: -Use a strictly sectional or anticipated event. 
Students^ can select a current event that has been taking place 
for some time and project a likely ending for the event. This 
predicted "outcome would.be the basis for their newscast. 

Session three: Presentation of the finished material can be ^ . 
delivered to a varied audience. The importance of an audience is to 
get reactions based on specifications that the grouf;^, was attempting 
to achieve. The audience-may have check 1 isbs presented to them ■ 
before the presentation and from their observations check the 
list and discuss the results. Some possibl e topics would- include: 

Was the news ""presented'accurately? ; 
Was the evidence .of bias shown? ^^—-'^'"^'^ 
Were there any examples of propaganda in a newscast? 
Were there examples of editorializing in^what was to be 
an objective news broadcast? 

Were facts presented from various^ points of view? 
What jobs were involved in produc'ing the newscast? 
What wer^^ some of .the unusual, satisfactions of these jobs? 
What skifls are needed to perform these jobs? 
What kinds of pressure operate on the news media? Can - 
this affect the type, of presentation and the quality 
of information? 

There are several- resources which are not essential fpr the pre- 
sentation of this exercise, however,^ they^might be suqqested as 
. follow-up for individuals who are specifically interested., . - 
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2. 
3. 

4.. 

5. 
6. 
7. 

8. • 
9. 
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Resource Listing: 



1. Society of Television Pioneers, 

P^(L.3n)^JA73 - — 

Lubock, Texas 79408 

2. National Association of FM Broadcasters 
420 Madison Avenue 

New York, NY .10017 

3. National Association of Broadcasting 
485 Madison Avenue 

New York, NY 10022 , f 



Supplemental Resources: The Fascinating World of Work Career Aware 
ness Series . Three volumes of student materials plus lifestyle 
evaluation forms. Cost: $96 each volume (estimate) CRAM, The 
George F. Cram Co., Inc. ' 




'\ ■ / ) . HERITAGE EXCHANGE • • / 

V ■ / , ■ . 

SOCIAL STUDIES \ JUNIOR HIGH 

CURRICULUM FOCUS: " -i CAREER EDUCATION FOCUS: \ 

^ — ' ( D ELLA- Stat ementt— : 

1 . Librciry. skills ' 

2, Writing skills #07 Develop an understanding of 

the concept "life style" 
*' #16" Understand need for continuing 

:--.v-j-.:^ education in a changing world 

i "^.-^ ^ ^ #18 Recogpize developmental 

V - processes occurring in and out 

of school 

' . #11 Develop tol erarice/f 1 exibil i ty 

in interpersonal relationships 
. . #12 Develop the necessary social- 

ization skill s 

#22 Acquire skills, good, work 
■ - - habits in preparing for a career 

#23 Acquire vocabulary for 
describing the world of work 



ESTIMATED CLASS TIME:.. Ongoing for one year 




ESSENTIAL RESOURCES: 

Library, museums^ historical places, local people 

ir^STRUCTIONAL PROCESS: - ' - 

- It is ihe intent of this- activity to help the students to become 
aware of their own environment and that of others in America, • . 

A. Find a school in another part of the^country or^ state with 
which to exchange information. 

B Pick areas of interest to exchange information about, 
• ^ ■ . •■ . ' . ' 
1 . Local histories. * . 

.'2. Types of peoole who settled this area. ~ ' 

3. Customs -of this area. 

4. School-activities, sports, classes, etc, • • 

5. Occupations. , 

6. Etc, 

C. Have children make reports, collections, interviews (tape), . 
^ draw pictures, take pictures, etc. describing their own school 

. and coiTimunfty. » 

D, Make an oral report of the information collected to the class, 

E^ ~ Send this information to the' cooperating school, 

F. Display, listen, and read material s sent to you from the " 
cooperating school. 
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' DECISION-MAKING, ALL THE TIME 



SOCIAL STUDIES/GOVERNMENT 
^ CURRICULUM FOCUS: 

1. Examine purposes and 
respohsibil ities of ^ 
government 

2. Examine the government's 
influence on our lives 



JUNIOR HIGI-f 

CAREER. EDUCATION FOCUS: 
(DELIA Statement) 

#41 Understand decision-making' 
involves responsible action 



ESTIMATED CLASS TIME: Two class periods 

ESSENTIAL RESOURCES: ^ . 

Newspaper or. magazine articles (editorials) which directly affect 
the everyday living of citizens 



INSTRUCTIONAL PROCESS: 



Following a unit on American government and how it functions, tH^e 
activities suggested should encQur^|^;vthe students to consfder a 
personal role in . d e c i s i o n -ma k i n g : ■ 



Activity one:- Stimulate class di-s^ussion by asking for responses 
to these questions: .... 

1. What clothes do srtudents buy and wear? , . ' . \ 

2. Who selects the-xlothes? • Makes the decisionsZ- • - V- 

3. If the student makes the decision, is the student responsible 
for how the clothes look? Wear? Cost? • " 

4. Are these major decisions^ now? 

5. How were the decisions made? . ~ 

Activity, two: The students have explored how to make decisions. 

Ask them to respond to the feW owing questions in a written paragraph. 

They should explain their responses. . 

1.. What is a major decision to be made when you go to high school 

2. What is a ma^br decision to...6e made when you leave high school 

3. What is a major decision to be made 5.years after you have 
graduated from high school?- ■ ^ . . 

As time peripits the s*:ud;ents can present tbeir responses to the class 
for its reactions. ' .^r " 

Activity three^' All of us are influenced by decisions made by other 
people: Members of congress, and the President, make decisions that 
affect all of us. The. teacher will read headlines or brief articles 
reflecting recent decisions. Students can respond to, questions such 

as: ' ^ ''<..... 



1. 
2. 
3. 
4. 



How does this affect your plans for the next year? 
Are yqu satisfied with this decision? 

If yoir.are dissatisfied can you do anythtif)§ about it? How? ' 
Will your decision be to act or accept? Does it matter? 
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CANDIDATES FOR 



OFFICE 



SOCIAL STUDIES/PROBLEMS OF DEMOCRACY 
CURRICULUM FOCUS:- 

1. Workings of the Amancan 
political system 

2. The' election process 

3. Current events 

4. Current political issues 



JUNIOR HIGH 

CAREER EDUCATION FOCUS:' 

(DELLA Statement) , . 

#12 Develop the necessary 
socialization skills 
#24 LinderstSnd the variety and' 
comple}<ity of careers' 



ESTIMATED CLASS TIME: One week, or five classes over several weeks 

ESSENTIAL RESOURCES: -'^^^ . 

"The Making of a President" by William White, newspaper articles, 
newsmagazine reports, Film--"Campaign American^Style," Parts .• 
1 ^nd 2 (BFA. Educational Films). - 

INSTRUCTIONAL/PROCESS: / 

Students wilKdo background reading, from .the suggested, resources and 
others available in the school J ib^ary, The-intent is to gain a 

• basic understanding of what an election campaign may be. -J 

..As an entity, the class-will follow "a candidate foe elected office 
during a primary period, It-would be better if a candidate' for local , 
office ^as well as national office were included. 

During the class period selected, students will be responsible for 
- collecting data about what has happened in the campaign since the 

last class meeting, projection of probab-l'e plans for the jie^t week, and 
prognosis of election results based on current data. Contributions 
from all xlass members will be welcomed.. Identification of. roles by 
those who participate in the campaign activities is essential for the' 

• . subsequent a-gtivity/ Observation -oT local campaigning should be 

encouraged. ^ 

The culminating activity is ^a debate,. The selected students will 
argue t'he various strengths and weaknesses of the candidates and the 
individual- members of the class will make their decisions. Voting . 
.by ballot will give an indication of what the members of tKe class 
have decided. - ^ , . 

Are any students interested in entering politics when, they finish 

• school? If so, they can practice by taking part in school elections. 
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CLASS COURTROOM 



SOCIAL STUDIES 

CURRICULUM FOCUS^: 

1 . Examination of the Judicial- 
System 

1. Develop understanding of the 
. ..Constitution 



JUNIOR HIGH 

CAREER EDUCATION FOCUS: 
(DELLA Statement) 

14 i Know external factors 
affect decision-^making and 
vice^versa 

#48 Understand the need to 
take responsibility of own 
decisions 

#21 Recognize relationship: 
school «environment/larger * 
society 



ESTIMATED CLASS TIME: Three class periods (45 min.) - . 

ESSENTIAL RESOURCES: 

Job descriptions, copy o*- laws (any kind, to s;how what they look 
like) 

INSTRUCTIONAL PROCESS: ' ^ ^ ^ ■ . 

■ ^SelPct a crime (e.g. stealir>g television pictures) to be tned in 
°a courtroom si tuationr---Assign the foil-owing roles so that all 
students are involved: ^^^^--l^ • * 



Judge 
Jury ' 

Defense Attorney 
Prosecuting Attorney 



'Defendant 
Spectators 
Bailiff 



Po~H cema n 
'Witnesses^ '"-^ 
PHaintiff 
Stenographer 



Before beginning the trial, provide a brief job description for the 
above, as well as a statement regarding correct courtroom procedure 
When, the trial is concluded, discuss common problems which are. 
frequently settled through .the , judicial system, (e.g.- non-payment 
of debts, consumer frauds, libel) > 

Reference to the. Constitution ^should follow these discussions to 
show 'the relationship of all local, and state laws to the federal ^ 
law. 

Job descriptions: 

Judge - A person who decides, questions • , ^ 

Defense Attorney - A. person who opposes the claim of the proseciiter 
Prosecuting Attorney -'A person who investigates and accuses * . 
Stenographer - Records what is said . • . 
Bailiff - A minor court officer 
•Policeman - A person who enforces, the laws 



LOCAL ORDINANCES 



SOCIAL STUDIES/CIVICS , 

CURRICULUM FOCUS: 

1 . LocaV government 

2'. Discussion and Vole play 



JUNIOR HIGH 

CAREER- EDUCATION -focus-: 
(DELLA Statement) 

#28 Understand the relationship: 
occupational role/life style 
#54 Understand the relationship- 
between occupational roles/ 
personal economics/life styles 



- ESTIMATED GLASS TIME: Three class periods 

^ ESSENTIAL RESOURCES: 

Copy of the municipality's ordinances 



INSTRUCTIONAL PROCESS: 

Read the ordinances' of 
following subjects: 



a selected community dealing with the 



1 . The curfew. , 

2. Lot size requiremeritSofor one family dwellings 

' • 3. Requirements for the construction of apartment houses. 

The class wiTl be divided into committees, the size t& he determined 
by the number of students in the class. Each committee will represent 
a special , interest group. Each group will examine and' developed 
position on the ordinances from the special point of view of the grlDup 
they represent, the groups rep^ces^nted should include the following: 



1. 

2. 

3. 




A committee of downtown merchants" 

A group of senior citizens, supported mainly by social 
security . " 

A group of young married couples (no older than 25) who 
represent a crossrsection of the job opportunities 
A real estate agents ' association * . 

The municipal . council ; .- 

Middle income families (aged 30-50). earning between $15,000 
and $25,000. 



Each cDiiTmittee should present to the class their arguments for or 
against rhe ordinances and the reasons why. 



EKLC 
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SIMULATED DECISION-MAKING 



SOCIAL STUDIES 
pURRICULUM FOCUS: 

1. Individuals need to be 
competent ,in decision- 
making skills. 

2. Personal evaluation of 

own decision making quality 



JUNIOR HIGH 

CAREER EDUCATION FOCUS: . 
(DELL/^' Statement) 

#49 Develop effective decisi'on- 
niakinq strategies and skills 



ESTIMATED CLASS TIME: Two-thr,ee "tilass periods • 

ESSENTIAL RESOURCES: 

Community members . . , - 

INSTRUCTIONAL PROCESS: 

Below are examples of activities to develop decision-making skills. 



1 



2. 



Life Style Planning : Small groups of .students (3-6) will plan a 
'typical week ia. a hypothetical student's life. This Life style' 
plan will include classtime, leisure activities, interaction with 
others,. and daily responsibil ity. Each group will plan a graphic , 
presentation of their student's week, explaining how they us^d the. 
decision-making process in their group experience. 

Educat-or-For-A-Day : In this activity, students assume the roles 

of school personnel for one. da'yv^ Students -must decide the role- 

for <which they wil 1 apply and'why they feel they can fulfill that 
role:, The counselor/teacher will work with the>tudent to^establish 
and carry »out procedures for this activity. These will include: 
methods of applying for positions, interviewing and selection pro- 
cedures. Those Selected -^wi 11 plan with tjieir role model the acti- 

' vities for the day,. Three types of -evalu-:^tion5 will, culminate 

v.this activity: 

a. The students who assumed roTfes wi 1 1 e^/^aluate their 
roles in terms-^bf the advantages and disadvantages 
of that role as a future occupation for jtheirv. 'They 
will also identify decisions they made in fulfilling 
their role. * « \ ' 

^. S;tud,ents in classes will evaluate their activity iri terms . 
of their feelings about the "Educator^ -Tor-A-Day" program. 

c. The counselor and staff will evaluate -the overall value 
of the "Educator-For-A-Day" activity. 

Career Simula^tion, ;,; !^^ -activity will take place for a 'period 
• of one , week during VhTch students will project themselves into 
the world of ''work. * ' 
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students will simulate the role of i workeKdn terms of the following: 
interests,^ personality^, characteristics, aptitudes, training require- 
ments, employment opportunity,- and job entry p'rocedures . At the end 
of the week, students will, reach* a decision of acceptance or rejection 
of this worker role in terms of an occupational possibility for them- 
selves. Solicit help, from community members to serve as role models for 
tlie^tudents . • * • , 

Suppletnental Resource: Deciding . These books, with a leader *s guide, 
present a course of study in the develcn3TTTent~a7id~applTca1narr'^ — - *^ 
cision-making skill-S. . The prograrn. can /serve as part of subject areas 
such as social studies and is especially appropriate for grqup settings. 
Cost: $2.50 each, (estimate) College Entrance Examina^tion Board. 



\ • 
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A NEW BALL GAME 



■SOCIAL STUDIES . ° JUNIOR HIGH . ■ 

CURRICULUM FOCUS: / CAREER ^EDUCATION FOCUS: . 

y (DELLA Statement) 

1. To examine creativity in /' ' ' x-* j 
approaching leisure activities. „ #66 Develop positive attitudes 

2. - To examine" attitudes toward x.^ - '.. toward value of leisure time 

the nature and purpose of /■ • #67 Develop skills in leisure 
leisure activities. . ' ( .time activities , 

EStlMATED CLASS TIME.: One class period-possibly two 



,^v:'V-E4S;Er{TIAL RESOURCES: 

, .,. -^Imagi nati on /' . 

INSTRUCTIONAL PROCESS; ■'l . ' . . 

Set up the following situation: You are on a -group picnic with five 
other' people of your age. .One member of the party has a volleyball 
in the trunk of his car,' and there is a large grass field available - 
for use. •• Devise a new game and write the rules for that game. 

' Compa/'e the various, games invented and discuss., a ; few of these V-'ith 

the class. 

' Some of the fol lowing questions car^^3^^--c^>^ 

Was your game n>eant solely to pass time in a^'^ijn" v/ay, aV-was there 
a provision for a definite vvinner? 
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Was "your game highjy competitive? 

Wa^ it designed to test or exhibit certain skills? 

Wa$ the game designed to end at a particular point (score or time 
requirements), or could i.t proceed as long as the group cared" to play? 

Was' enJioyment of the group a factor you considered before devising 
your rules? " ^ >^ ^ 

Coujd everyone participate? > 

THe answers to many of the questions might reflect or indicate a desire 
or drive to instill a "work type'" effort into the game. Our tendency 
to.*'work" even at play could be examined here. Likewise, you could . 
examine the inability of many of us- to truly relax in "play" situati^ons. 

The concept of- recreation as re--creation can also be dealt with. 

If there is a desire to keep this activity to a single period the^. . . 
development of the game itself can be given as, a an overjiight assign- 
ment. This would save considerable time.;. . ^ 
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AND WHEN I 



SOCIAL STUDIES 

'CURRICULUM FOCUS: • 

1. To have students consider 
their, obvious characteristics 
in relation to what they 
consider a meaningful life 



DIE 



SENIOR HIGH . • . 

CAREER EDUCATION FOCUS: 
(DELLA-Statement) 

#02 Develop knowledge of unique 
personal characteristics 
#03 Understand relationship: 
self -characteristics/performance 
#06 Understand and use the concept 

"role" . . 

"#07 Develop an un"d^rsLdridiriy uT 

the concept "Tife style" * 
#09 Recognize that deveTop^ggnt 
of self is constantly changing 



ESTJMATED CLASS TIME: One or two class periods 

ESSENTIAL RESOURCES: • 

.Ditto sheet with a list of characteristics, (included) 

INSTRUCTIONAL PROCESS: -■ 

Present the students-with the folding list. of personal characteristics: 
. (use any 10 or 15 you choose) \ 



Fair 

Honest 

Intellectual 

Versati le , 

Competjtive 

Athletic 

Popular* 

Witty 

Humorous 

Agressive ' 

Gentle 



Loyal 

Femine/mascul ine 
Individual istic 
Rel igious 

Successfully employed 

Wealthy 

Dependable 

Cooperative 

'Open-minded 

Hard-working 



A good parent 
Creative 
Well-known 
His/her own person 
Easy going 
A good listener 
Fun to be with 
Excellent in ' 
Patriotic 

Concerned about others 



Tell students to ijnagine they are on their death bed many years from ■ 
now. Instruct them to rank the characteristics 'listed from 1 {most 
important. to 10 or 15 (least important in terms of how they want 
others to remember -them. / " * 

After the students have asssigned- a rank to each of the characte.ristics 
given; form a circle and have students share their first and last * ^ , 
choices (if they wish to give this information) with the loss. Compile 
a class 1 ist. <? ^ " 

(For purposes of rapporti and.^so as to not giv« this impression of 
taking information without giving, the teacher should participate 
in fhis" activity equally. 0' 



When. this phase of the activity is concluded ask students to pick 
their top 10. cho.ices from the. compiled class list and pla'ce'tjiem 
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' somev/here on ti.e .continuum below as tliey would apply if the students 
were to/die tomorrow. ■; \ ., j . 



r 



Fits fne .perfectly Possibly me Not me,, at a'Tl 



Questions to discuss: . . ... ■ . 

Is. the second phase compatible with tne f irst7~(ii~^at^we-want to~ 
be" compatible wi th what we presently .are?), / . • ' 

If not--how do we 'get from where we are to where ,we want tt) got. 
Which factors afe within our control --which are not? - Why? ^ • • 



VOCATIONS AND AVOCATIONS ,r 



SOCIAL SYublES ■ _ 
CURRICULUM FOCUS; 

1. Learjiing how one's interests 
can be used to plan and 
make decisions 

2".^ Learning ways to explore and 
develop one's own interests 



JUNIOR HIGH . 

CAREER EDUCATION FOCUS: 
(DELLA Statement) 

7^6^ Understand interrelation- 
ships: leisure time/one's career 
#65 Understand leisure time can 
prpvide some of the rewards of 
work c 
^ § 7 Develop an understanding of 
the concept "life style" 



ESHMATED CLASS TIME: Two class periods 

ESSENTIAL RESOURCES: 
Dictionary 

INSTRUCTIONAL PROCESS: 

Look and write on board for class the main definitions of "vocation" 
ahd "avocation." Discuss these concepts with the class and list 
supplementary .definitions that they give under each dictidnary 
definition. Jalk a||Kit the old-fa^shioned idea of a "calling" and 
how it relates to knowing ourselves and finding ways to express and , 
exp:and ourselves. 

' With'students, list major and-mnbr'ac'tilTi'^i'es which involve the same. 

• interests*"(e.g: truck farmer, home g'ardener, artist, Sunday painter). 
Discuss Jiojv ^me people have occupations and hobbies that are very* 

• closely related, while others use avocations to carry on interests 
which are'^very; different from what they do occupational ly. ^ Discuss 
hbw a person might choose to make a hobby of something he is deeply 
inte^rested in, but which would require skills and . aptitudes he does 

' not po'ssess in order to follow this interest occupational ly. Discuss 
the opposite: how a person's interests and avocations ca^n lead the , 
individual ^nto acquiring other skills needed in order to lead into 
.a profession- Discuss ways people use their vocational and avoca- 
tional interests to achieve greater harmony and balanqe within their^ 
own 1 ife style- 
Ask students to write a brief paper on how they feel about their own 
interest's, and how they relate these to the twin concepts of vocation 
and avocation. 

\ Supplemental Resources: Leisure. Time : Busy or Bored . - Six filmstrips 
with cassettes- It d'eals with the problem and need through individual 

• people. Cost: $59.75 (estimate) Eye Gate House. ' >. • 



BACK TO BACK 



SOCIAL STUDIES JUNIOR HIGH 

curriculum: FOCUS: , . 

. : _ . (DELIA Statement) 

1. To demonstrate the' -importance . ' u 

of feedback in communication #12 Develop the necessary 

with others. , ; socialization skills 

2. To develop listening skills. o • 

3. To increase confidence in others. 

4. To increase communication skills. , 

ESTIMATED CLASS TIME: One class period ■ 

ESSENTIAL RESOURCES: ■ , . t V. -4. \ 

. Multiple copies of block drawings. (See attached sheets-) 

INSTRUCTIONAL PROCESS: 

■ ' Divide the class in pairs. Ask that students pair^up with someone 
ti.ey do not" normally see r!iyul arly i n. a Social setting. 

Have students turn their chairs back to, back. 

Give one student in each pair one of the easier drawings (attached). 
I nf orm the cl ass that cnlv tl^e- person v^h tlie dravnng_ i s al 1 owed 
to speak. TI.e otlier ii7n-:c7n ra'sr rr.i,-.-in iota llv si lent The other 
:per<;on is giveiK^blank !:!,GGt of paper and a nencTl. The ones witli 
the dr.—inn cvfe told to qu.ide the other person through detailed 
di'rections''tQward reprodiici iig a duplicate drawing on his own paper. 

'It is iiv.per.-!tivc that only, the person with^the draw-ing. before him 
is a1 lowed to spea.kl / ' ° . 

' The instructor siiould i.ionitor the. process, l.'hen a pair is finished 
they arc to raise their liauds, and the instructor marks the time 
. rec|uircd on a slicet of paper. ^ ... 

' Wh'^ii tfiis rnund is completed for everyone, the two members of each 
■ . group rcver;-.t roles, and new drawings are handed q,uf. The process 
■ remains the sjai;;0.-.,:\ ■ . - 

'• After "this- round is completed a. more difficult type of drawing i.s 
■. passed to each pair (attached). Tn this second phase the person 
attempting to duplicate the drawing is all owed to ask questions ^ot . 
the other person. Both members of the pair should go through the 
exercise also. The instructor ^viTl note the time reqiiired for this 
phase al so . . . ' 

After this second phase is completed for everyone, it should. appear 
that the more difficult drawings were done more accurately and in a 
quicker time. 

. >>»' ■ ■ . ^ 



As a summary ask the class why this was so.' The obvious answer/t~s-^^ 
that feedback helps make communication more effective and efficient. 

'Note: If you find that in the first phase students tended to com- 
municate against..the rules you could guard against this in the future 
by grouping in „three's with the third person responsibTe for monitor- 
ing the process. This person could also time the activity. All three 
should have a chance to enaaqc in the process, however, in all forms 
(director, drawer, observer). This will require more tiRie being allowed 

The attached drawings are only examples. Other shapes can be in- 
cluded for more or less difficulty. Turning these drawings sideways • 
or upside-down can give \:<^i\y different cpjnbi nations, however^ so few ; 
are real ly needed . 
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ERIC 



VmAC' UITERVILW- 

(.■ . 

JUNIOR HIGH 

CARf.LR rDucATior: rocus: 
(DIILA Statement). , . . 

f'-Ol Develop vocatiulary of 
..self- c.h a ra c te r i s tics 
■■^r02 novok)|) kiiov/lGcicie of unique 
. p e r s 0 ! 1 a L c h a r a c t c r i s t i c s 

/■■'lO Develop a sensitivity: . 
^ . tov/ard . and an acceptance of . 
others 

//1 2 Develop the necessary 
sociali/:ation skills 

ESTIMATLD CLASS- Tll'F- : I'ive to ten minutes - a good 'filler activity 
to end a class that- runs short- 

ESSENTIAL RESOU.-lCSS: " ' ' ' ^ 

INSTRUCTIONAL PROCESS: ■ ' ■ . * . ^ . 

. -This is , a typo of oHtjoing activiiy that can be used thix^ughnut the 
year whcLCVC:r a row r.parc ninutc^; arise. 

' ' " J- - ' ' . ■ 
The rules of the public interviev/ simple. 

■ Anv stu^Iciii iray vojurit.ccr to be int'crviev.'cd by the class. The student 
iirv chounc: 'particalar category of q;iesl'ions (family relations, 
ac-dr^mir r-).il-j, carL-er jflarrS, leic-ui^o acli vi tif^.; , etc.) or he or 

. ' * she May sii.iply chouiLC "potpourri" (^jiy type of/questions are. acceptable 
' horr. .)' Ally 'sturierit h-iv a?!; whatever qiier4ion he or she cares. Fhe^ 
person luji;,;; ir;i.orvf( v:ed ni^n' .dev:l i r:e to ans\;er ar.y particular question 
Ijv* li^J-roiy sayinn ''i p-J^^. . -hen l.hQporson being i ntcrvlev^'ed wishes, 
to teriirinote the iiVLurviow he 'or she siiriply says "Ttiank ^;oa" and 

■ steps .down., . ' - . ' 

Ro one rliould vcc:! v.hreator.erj by this format as any question may be 
disiiiissed if it is too personal or embarrassing.^ . ' . . 

If a. long time elapses between interviews the teacher should review 
the rules befpre aslcing for vo'^UnteerS. • ■ . . -■ 

The teacher may volunteer first, to get the- pnpcess moving and t9 build 
rapport. 



CUIUUC'JLUM rOC'JS: . 

Q — 

1. To al lov/'ut!iors to l.now^ us bettor 
?./ To express our porroiU'V foelifKjS 
.attitudes, itlcjs, ai'.d values 
openly 

3. To coir.-^Linica 10 orfec lively in 
•front of ()t.l.:M^s 

4, • To respond to personal- questions 

on the spot 



2 
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ROLE -PLAY I NO FQR SOCIAL UNDERSTANDING 



SOCIAL STUCIES • 

CURRICULdl^v^-FOGaS. 

1 . Rol e / -.OCX i> nd fac i a 1 
sterct:.«p£.':',j?xi St anc' 
affect Reople's behavior, 



JUNIOR HIGH • 

CAREER EDUCATION FOCUS:- 
(DELLA. Statement) 

1^6 Understand and use the 
concept "role". 



ESTIMATED CLAS5. TIME: Two t;1ass periods , ' . • • 

tSSEhlAL' RESOURCES: ' ■ . / , . 

. JxFilni: "How About Billy Kilson?" (Federal Aviation Administration Film 
■'•V'" Library--AC-921 ) ... 

IhisTRUCTIONAu PROCESS: . ■ ' . . ■ . 

i ■ 

I Usinq roie-playing, conduct two simulated job interv.iews, The^ second 
interview shou^ld contrast the first b^y involving prejudice and stereo- 
types. For oxap'ple, the second interview might involve a black or 
woman applicant faced with a prejudicial interviewer, .Discuss, 

Role-play on the jot^ behavior. .Ask a t)oy to^act out the role of a^ . 
shop foreman directing activities of several workers. Tell a previpusly 
selected girl in the class to note all actions and mannerisms of the 
,boy as he acts his role. Following the boy's portrayal of a foreman ■ 
have the girl dupl.icate the role. Discuss in terms of role and sex 
stereotyping. ' , , 



0 
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MAKINf. NEK' ACQUAINTANCES 



SOCIAL STU.C I ES 
CURRICULUM FOCUS: 

1 . Social and business situations 
require peop'le to be able to 
meet new people and to fonn" 
relationships o 

2. P.ol e .p1 ay>nc 



JUNIOR HIGH 

CAREER EDUCATION FOCUS:' 
(PELLA. Stat6.ii:ent) 

^12 Develop the necessary 
socialization skills 



ESTIMATED CLASS Tlf^^E: One cl ass^ period 

ESSEMTIAL-' RESOURCES: ^ 
none > ' - . - 



INSTRUCTIONAL PROCESS: , , . . - 

1. Discuss. and list the situations Vhere one would prpbably encounter 
new friends and acquaintances. 
- 2. Ask what;.approaches could be used for uieeting new people? 
3'. Dis.cuss the reasons, for developing new relatfons.h^ips . 
- 4. Rdle-play various social' situations For exar^ple, meetinq someone 
new, or being part of a qrcup and feeling left out.. 
5. In the role-playinq situation try out the approaches for^nieetinq 
people, that have beer discussed by the class." " , 
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STEREOTYPES 

SOCIAL STUDIES 
CURRICULUM FOCUS: 



JUNIOR HIGH 




CAREER EDUCATION FOCUS: " 
(DELLA StatenePt) 

f'30 Realize: work is an integral 
part of the total life style ' 
#34 Reco'qnize. that occupational . 
stereotyping is undesireable o 



1. Learn meanino of tenn/ "stereo-, 
type," 

2. Awareness that many characters 
in literature are stereotypes, 

3. Realization that real life . 
roles 6r occupations should 
not be stereotyped. 



ESTIMATED CLASS IWE: Two or thrfee class oeriods and homework research 

ESSENTIAL RESOURCES: 

Newspapers, magazines,' instamatic camer.as ana films, art paper or * 
. poster' boardr paste, markers . . _ _ 

INSTRUCTIONAL PROCESS: 

^ Explain/the term, "stereotype." Poi nt^ out/-the stereotypes in the 
'^ literature read thus far in class, 
\ ''.'„"-■ » " / ■ , 

Have each pupiil make a "collage or scrapbook *of pictures depicting 
. what they think is the stereotype of one of the following cate- 
■' gorres: . (or 'make up your own categories) "hippie," "teacher," ^ 
"lawyer," '^politician," ''cop," "lard hat," "hero," "crook." 

\, Display and discuss what the pictures in each collage or scrapbook 
have in comm^on, and -how accurate ' they are, etc. 

Teams of four pupils are then to go into the community with a camera 
and take . pictures of 5 teachers irr.the district, the policeman in 
thecommunity, 5 men with "hard hat" occupations, 5 students who 
are considered' school heroes, 5 local lawyers, 5 pel iticians (here 
, perhaps they will have to resort to newspapers), newspaper pictures 
-of apprehended "crooks," (even a- "hippie" cult if you have them , 
around). 

"Film is developed =and/each team then prepares a collage or scrap- 
book of the "re^il" pictures, 

..Compare the "real life" pictures with the stereotypes. Unlimited 
discussion can follow. Ask: 

1. How are the. pictures alike or different? 
- 2,, Are oiie'clasS' of people real ly different from another? 
- .. 3, Is stereotyping^ fair? : 
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^ SOCIAL "CTUDIES 
CURRICUliUM^fOCUS:" 



WHY DO PECd^llt"' GO ■ TO WORK? 

I ' j 



Understanding the place of 
wOrk i n society / 
Relating work to the individual's 
capabilities txM interests 
^Learning mo/e about ourselves 
-^from what w^ do 



JUNIOR HIGH • 

CAREER EDUCATION FOCUS:' 
(DELLA Statement) 

#55 Recognize role of work in 

economic independence 

#56 Recognize society needs 

labors of all its people 

#57 Realize wages should not 

be sole basis for career choice 

#158, Recognize worker productivity 

is influenced by ^rewards 



ESTIMAIf^D GLASS TIME: Two class periods 

ESSENTIAL RESOURCES: 

Occupational Outl oo k Handb ook; , , 

INSTRUCTIONAL PROCESS: ^ ^ ' 

• Purpose of this activity is to help students to "think big"" about 
work and develop positive concepts about work, its value to the in- 
dividual, and the working, individual's value to others and society 

i n general • . 

*> ' . ■ 

Talk to students about the difference between p*^sitive and negative 
attitudes. Show how peopl e can r.change their attitudes by concen- 
trating on positive aspects of what they are doing and learn to 
•ignore or minimize negative influences. Discuss why it is not nec- 
' essaty to. be negative, in order to be realistic. " ■ .- 

TaU about-, money as a measure (but not the only one) of value. Use 
the Handboo k to 1-ook up at random or at the -students ' suggestion, 
careers' that make up part of this society. Glance over' an occu- ' ^ 
pational write-up and give them some of the pertinent facts. Keep 
discussion free-flowing, allowing students to. ask questions that 
cover' a wide range. „ ' \ 

Ask them to write a short paper on whatHhey would look for in a 

• career, what they woiild be prepared to do\^what they would, prefer 
not to do.^ 

Supplemental Resources: Afnerican Worker : Threes filmstri ps with 
cassettes and teacher guide. Provides ' i nsight ii^o the complex 
' problem of worker dissatisfaction. Cost: $5S. 50 >f stimate) 
Westinghouse Learning Press. 
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PROPOGANDA TECHNIQUES 



SOCI<._ STUDIES 
CURRICULUM FOCUS: ; 

1 . Study of mass nie|'dia 

2. Study of advertising^ and 
persuasive techniques." 



JUNIOR HIGH „ • 

CAREER EDUCATION FOCUS: 
. (DELLA S^tatement)^ 

#61 Acquire basie consumer skill 



ESTIMATED CLA'SS TIME: One-two periods 

ESSENTIAL RESOURCES: ... , 

materials for bulletin boards and posters ,\advertisements from magazines 

INSTRUCTIONAL PROCESS; 

In. a discussion with the class, identify variouVtypes of methods used 
in'advertising: Jhe students should do the identtf^ng and. developing 

• of definitions. > . . • 

^ ^ Distribute the advertisements and have the students separate '^them acqord 

* ing to the method used in each ad. , \ 

D.iscuss the value of advertising. Ask for students' reactions on how td 
separate truth from falsehood (or propaganda).- . 

' . Supplemental- Resource: Livelyhoods : Careers for Your Lifestyle . Six- 
teen filmstrips with sound and guide. Acquaints students with lively. 



less farT)il iar careers that afford special personal satisfaction. 
Cost: $150 (estimate) Houghton Miff l in Company 



222 



SOCIAL STUDIES 

CUft^lCULUM FOCUS: 

!• Vocabulary building 

2/ Travel awareness 

3, Map reading ' 

4, budgeting money 

5, Study of Mexico 



JUNIOR HIGH 

^ .. 

CAREER EDUCATION FOCUS: 
(DELIA. Statement) . 

#26 Determine characteristics/ 
qualifications of occupations , » 
#59 Acquire basic money mana- 
gement skills 
• #61 Acq(^ire basic, consumer skills 
#t4 UrTder5:tand if»terrelation- 
ships: leisure time/one's career ^ 



.ESTIMATED CLASS TIME: Two' 45 minute classes ; 

ESSENTIAL RESOURCES: 

Field trip to a travel agent, maps, folders, atlas, encyclopedias, 
airline schedules, bus schedules, train schedules 

INSTRUCTIONAL-PROCESS: — ^ . ' • ' ■ 

Have students -plan an itinerary for a trip to Mexico (or anywhere),: 
for a two week period. The students must have some ba(Ckgrouhd of - 
the country. Conduct a discussion- of the following questions: . 

\ 

1. What would you like to see? - 

2. How will you get there? 

3. What is the. cost? : <. 

■> ^ . 4. Do you need a passport, shots, etc.? 

When ^these questions are answered, organize the class into groups 
* of four. The assignment is to plan\a trip. ^(Include method pf- 
^ travel, route, destinatipn, accommodations, cost, etc.). 

__Ej£h_groufi_vn.l l_r.BAQrt„tQ-±he-u:Jas^ ) ~ 

graphically, or using some other method. / _ 

In conclusion,:* the entire class can make a list, of all occupations ■ 
that would be required to make the trip possible. When a job is 
' ■ suggested, the student ftiust tell of its relevancy to the trip. 

■ / 

■ . / . • 
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WORLD WIDE O^UPA^TIONS / 



SOCIAL STUDIES 

CURRICULUM FOCUS: 

K Awareness, of social roles 

•r- ■ in foreign places 

2. Commonality of social needs 

3, Variety' of ways to express 

concepts^vthrough fine arts 



JUNIOR HIGH ' . 

.CAREER EDUCATION FOCUS:' 
(DELLA Statement) 

^3 Understand relationship: 
self-characteristics/performanc 
#6 .Understand use the concent 
Vole" 

#12 Develop the necessary 
socialization skilvls 



ESTIMATED CLASS TIME: Three class periods 

ESSENTIAL RESOURCES: 

Dictionary of Occupational Titles . . Occupational Outlook Handbook 

INSTRUCTIONAL PROCESS: ' . . ' 

Students learn about the heed for work through studying world-wide 
occupations. - 

1. Ask students to develop a list of occupations that people do 
in all parts of the worl^'{e.g. mailman, teacher carpenter , 
etc.). 'Divide students fnto groups and ask' each group to 
develop a list of character traits for one of these workers, 

2. ** Ask groups of students' to research how this job (chosen in 
Step 1) is performed in the qnited States and in another 
country. Have ecich group prepare. a . chart of it^ results. 

3. Studeiits identify how th^y thtnk they would feel perform|^ng 
the tasks of the selected occupation. Expression of , this 

^ feeling.will be accomplished through onf of the fine arts. 

4. All art work will be displayed. Students will explain and/or 
interpret their work. Discussion may relate to the fact that 
everyone approaches tasks differently. 



INDEX OF TITLES 



JUNIOR til I'M 

Rf LATlID ARrS/FIN!" ARTS 



ART 



SOU^JD P/CUTREH^ . . ■ 
CAFETERIA CRAFT FAIR 
ORGAtJTC DESIGN. . . 



TYPEFACE COLLAGES \ 
TILE- DESIGN (REPEAT PATI 
•WOOD AND LINOLEUM BLOC}'. 

CLOTH BAT IKING 

SAND CASTING CANDLES. 
CIAY PICTURE^ FRAMES . 
PA P lER-lA CHE' pitcher . . 



PR 



CREATIVELY DECORATING FIE. 
STUFFED DOLLS WITH USES 
CHRISTl-tAS' TREE /MOBILE . 

ft 
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im 



'A KING 



227 
228 
229 
230 
23T 
232 
233 
234 
235 
237 
238 
239 
241 
.242 



HEALTH • . • , . . ■ . 

emergkncy:. o/l^ 

EMERGENCY ROLE-Pl^rilNC: . . . 244 

PERSONAL PROBLEl-r BUCKET . . . . • • 245 

■ : BALANCED DIET . . . . ' , -246 

CAREERS In foods. ^ . * ^ * 247 

HOME ECONOMICS . • - ' 

CAFETERIA CPAFT FAIR. ^48" 

"DRYING FLOWERS. ' ' ' 

PIPE CHAIR i 25U 

FABRICS: CONSTRUCTION AND CARE .. .. . 251 

■. ' STUFFED DQLLS WITH USES . . . v' 252 

CAREERS IN FOOD V . . . , 253^ 

BREAKFAST NUTRITION . .' •. ......... 254" 

MAKING AND BAKING CAKES . . . . . . . . . -255 

DOUBLING AND HALVING RECIPES V . . . ^. . . . 256 

RESPONSIBILITY , v • • • • • '^S? 

HOME MDE ROOT ^ BEER .■ t 258 

VEGETABLE COOKING . " 259 

INDUSTRIAL ARTS ^ ' ■ . ^ 

' - USING A . JIGSAW v •.. r ■ 260 

USING A ^ JOINTER . ' r. ; f • -"261 

USING A BANDSAW... . .-. 262 

" . 225 



^ 'using OWES Am CMMPS. . . " -. . ... ... . . I. 263 

■ CONSTRUCTING HOLES) ' / . . . - • • .-|. '264 

CABPENTRY OCCUPATIONS- . . 265 

PLASTICS.'.' . , f 266 

■ - ; SKILLED AND UNSKILLED WORKERS IN ASSEMBLIr 

.. LINE .PRODUCTION . . . . ....... ^. ........ 267 

CAFETERIA CRAFT FAIRJ ..... 268 



, MUS I.C 

" « - ... ' . .' 

HISTORY OF MUSICAL^ INSTRUMENTS. '. '269 

EXPRESSION OF VALUES -IN MUSIC . ^ . 270 

• BICENTENNIAL BALLADS. . \ i 1 271 

VOICE STORY IMPROVISATION 272 

NAMESOUNDB. 273 

PpETRY PLACE. 274 ' 

. -WORD CANTATA.. . . «275 

MU,SIC MACHINE '. . ." 27-6 

MAGIC SQUARE. . . V 277 

■ STONE AGE IMPROVISATIONS. .................. 279 

CRAZY 'CA^DENZAS. .,. . . .v280 

MIRRORING . . . . ' 281 



PHYSICAL EDUCATION ■ . " ' ■ 
: ' ' ^ " . ' 

THE IMPORTANCE OF EXERCISE. . . . . . T . 282 ■ , 

DEVELOPING PHYSICAL ADEPTNESS 283 

■OBSTACLE COURSE^ . . 284 • | 

'PRODUCING A SPORTS EVENT. ^. ......... ^ ....... 285 / • 
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WINDOW ON MY WORLD 




CURRICULUM FOCUS: 



1. To help students identify stJme 
of their values 

2. To help students express- these 
values in concrete terms 

3. To make students aware of peer's 
values. - 



JUNIOR HIGH 

CAREER EDUCATION FOCUS: 
(DELIA Statement) 

#02 Develop knowledge of 
unique personal characteristics 
#04 Understand that personal 
characteristics can be changed 
#08 Develop a positive ^ elf-- 
concept . • 

#10 Develop-a sensitivity 
toward and an acceptance of 
others 

,#U Develop flexibility .in 
interpersonal '^relationships^ 



ESTIMATED CLASS TIME: One class period (45 minutes) 

ESSENTIAL RESOURCES: 

One 20'^ x 24" sheet of white construction paper per pUpil 
or -charcoal, crayons^, colored pencils, markers pr paints 

INSTRUCTIONAL PROCESSr • . . , - 



pencils 



If this lesson is used in a Language Arts class, work without concern 
for artistic results. If, howeVer, it is to be incorporated in an 
art lesson, more attention may be given to -medium and form of expression 
used. - : V ^ 

A^k the students to. divide their art paper into nine "window panes" 
with" a: pencil»or piece of charcoal. 

In the firs t-;:two panes, draw (and color) pictures of two things you 
fee^ you do w^^^^ In a third section ,v draw the place you feel most 
"at home." In another pane, draw a scene depicting your greatest 
success "so far in life. In a fifth section;, draw a scene depicting 
what you Would do with your life with only ori^ year, left to live. 
In the sixths seventh, and eighth panes,; drSiviP-the three people most 
influential in your dife. In the ninth, draw "what you would like 
to b€." Display these windows. Perhaps pupils could guess whose 
windows are whose, or they could interpret how they "see thrdugh"^ \ 
each other's windows. Unlimited discussion'can follow from .the pictures 
This eliminates a child's hesitancy to tell verbally about his 
feelings,, because the eye focus of the class is on the picture rather 
than on the child. , ' 
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SOUND'PICTLIRES 



ART 



JUNIOR HIGH 



CURRICULUM FOCUS: 



CAREER EDUCATION FOCUS: 
(DELIA Statenient) 



1." Interpret a painting by 
using sounds 



#47 De\!^e1op a receptivity for 
new ideas/exploration of nev/ 
ideas 



ESTIMATED CLASS TIME: One' week . , - . . 

ESSENTIAL RESOURCES: " . ' ' ^ 

Xolleetion of Impressionist ^rt reproductions, large variety of sound 

sources • . 

^.INSTRUCTIONAL PROCESS: . ' ' ' 

Explain and discuss Impressionism. Draw attention to the -use of 
dabs of co.lor and 'shimmering-, vibrating qualities. Ask the-students 
to search a .picture for things that suggest nioverrent ind therefore 
impTy sound. Propose a few samqle .sounds for things found in- -the, picture. 
Particularly note the time of day and its relationship tcsoynd. 

Organize the students into small groups of 3,- After chodsing another , 
painting, let each group practice their sound picture, the indivfcluals 
planning and'talking about what they'll use. Don't interfere or offer 
> much advice, f'orce them to make their own decisions within their group. 

■ . • * ■ * ■ 

Evaluate each performance by asking the players to explain how each 
' particular ^portion of the. painting inspired' their sounds. Take time ... 
to enjoy the reactions and responses of listeners, 

Siippl'emental Resources: Art For' Young Americans by Carl J, Heyra, A. 
book. Cost: $9.21 Charles A., Bennett Company, Inc, 



s 
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Cffl^ETERI-A CRAFT FAIR 



A 



ART 



JUNIOR HIGH 



CURRICULUM FOCUS; — ' CAREER EDUCATION FOCUS: 

■■ ' (DELIA Sta^tement) 



ESTIMATED CLASS TIME: Variable . , 

ESSENTIAL RESOURCES: 

Tables, poster board, art suppl ies , sign up sheets 

INSTRUCTIONAL l^ROCESS: .\ ' . ' 

A cafeteria craft fair can be the culmination of many projects, in 
art> home economics and industrial arts, "t^lanninq arp.ong teachers ' 
to coordinate this activity and to set a date, is necessary. 

Announce to' students that a craft fair will be held in the school 
cafeteria. They may v/ish to bring crafts they made at home, "^S'^ 
welT as at school, to sell or just to display." Students who- wish . 
to participate should sign up,' indicating what they will bring and 
the quantity. ' 

' ^ \ 

Ask students-'to volunteer to make posters announcing the faV, and 
for tables, to set up tables and to clean up. 

The era f^- fair can be scheduled for^an evening so parents .can come, 
or during an afternoon school period. Students shouldsit at tables 
where their crafts are. displayed so they can answer questions and' 
. sell their own wares. ' 

' After the craft fair, discuss with. students how they felt about the'. 
' craft fair, whether they felt it v/as worthwhile enough to jnake an . 
> annual event. - -'^ 

Supplementary Resources : Career Discovery Series/Peop-1e Who Influ - 
ence Others . Four filmstrips with cassettes or records . ^ Cost: $55.00 
(estimate) Houghton Mifflin Company \ 



2. Planning, coordinating, working 
with others. ' ' 



1. Acquainting students with a 
variety of crafts which 
require numerous skills. 



#^15 Be aware of multiplicity 
-of skills, knowledge in education 
#29 Recognize materials/pro- 
cessesv too]s^of.\ occupationaT 
clusters 

ff35 Be aware of the value of 
acquiring marketable skills 

Develop effective decisions- 
making strategies and skills 
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ORGANIC DESIGN 



ART ■ JUNIOR. HIGH . 

CAREER EDUCATION FOCUS: 
(DELL/P Statement) 

#27 Understand process In 
developing a career . 
#67 Develop skills in leisure 
time activities 

CLASS TIMp:: Approximately one week 
RESOURCES: 

Overhea,d projector, biology texts, geology texts^ etc. Pictures 

of modern weayings, pottery, craft design. Cardboard,, white ' 

glue, staplerl string,, yarn, fabric, "stuffing material. ," - 

INSTRUCTIONAL PROCESS: 

■Using the pverhead projector, show students a variety of interesting 
organic shapes (e.g. leaf veins,. single cell animals, plant structures, 
etc.), as weTl as pictures of modern cr.aft arts (weaving, pottery, 
etc.). Discuss with students how organic design might be used by 
a craft artist. in . al ping to select colors, textures and shapes in. 
or:der to achieve decorative art. Discuss the stages ^ modern artist 
might go through in developing an idea frorti nature, from preliminary 
sketches to a. small study using actual materials ~ intended for the 
final product. ■ ' 

• Have students make a preliminary desig,n sketch. Distribute S'heets 
of corrugated cardboard and a-.llow them"^.t6 carry out their designs 

.;by giving and stapling bits of yarfi and string, stuffing fabric, 
adding actual bits pf bark, small stones, etc.* Have each student 
give a presentation describing his/her organic design source, and 
how he/she chose to interpret it. - 

Supplemental Resources: Art For. Young Americans by Carl J. Hevne. 
A book, . .Cost: .$9.21 Charles A Bennett Company, Inc., 



CURRICULUM FOCUS: 

>\ 1. Art -as a means of experiencing ^ 
' and interpretilig nature. 
2> Nature as a major source of in- 
^ spiratipn for today's craft 
artists. 
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TYPEFACE COLLAGES ■ ; ^ 



ART 

CURRICULUM FOCUS: ■* 

1. Developing a sense for 
layoirt.and design. 

2. Awareness of design in 
^ typefaces. 



JUNIOR HIGH ■ ' \ 

CAREER EDUCATION FOCUS: A ■ 
(DELIA Statement), 

#23 Acquire vocabulary for 
describing the;wpr1d of work 
#29 Recqgnize materials/pro- 
cesses/tools of occupational 
c1 usters 

#53 Understand the relationship 
technology/world of work 



ESTIMATED CLASS TIME: Two class* periods and field-trip 

ESSENTIAL RESOURCES: ■ ' \ 

Wood and metal type pieces-these c^an be obtained at a local printer's 
or newspaper office. Stamp pads and ink, construction paper. Catalog 
of transfer lettering or other booklet giving examples of different 
styles of typefaces and sizes. Pictures of type col U^ges. 

INSTRUCTIONAL PROCESS:^. .'^ ^> -A 

Discuss the origin of typefaces. and show examples of current popular: 
styles of type. * Discuss the design ;of a new typeface, the' parts of 
the design. (e.g. oval , stem, serifs) . -^Show examples of type .collages. 

'Give students construction p$iper and stamp pads and let . them make 
their own collages.. Students may. wish to rule off different sized 
Vectangles on the paper to aid them in arranging the collage. Use • ^ 
art gum erasers to remove lines after the collage is. finished. 

' Arrange a field, trip to a local printer's or newspaper -off ice. - (See 
Interview Sheet, Appendix). Have students observe some df the pro- 
cesses used in printing. 

Afterwards, discuss field trip and ask students to list other oc- 
. cupations which are relat-ed to selecting typefaces (e.g. package ^ 
designer, directional sign designer, book jacket designer, adver-^. 
tising layout artist; advertising copywril:er,. etc.). ^ 

" ■ . - ^ '"■"T ■ . • . 

Supplementary Resources: Livelyhoocls : Careers For Your Lifestyle.' 
-Sixteen filmstrips with sound and guide. Atquaint students with 
lively, less familiar careers that afford '.special personal 
satisfaction. Costi $150.00 (estimate) Houghton Mifflin .Company 



TILE DESIGN (REPCAT PATTERNS) 



ART 



JUNIOR HIGH 



CURRICULUM FOCUS: 



1. Using basic design tools 
Z. Developing a sense for 
design 



CAREER EDUCATION FOCUS: 
(DELLA Statement) 



#22 Acquire skills, good work. habits 

in preparing for a career 

#25 Understand, how occupations 

relate to functions of society 

#35 Be aware of the value of 

acquiring marketable skills 



ESTIMATED CLASS TIME: Three class periods 



ESSENTIAL RESOURCES: 

Tracing paper, colored marking pe-ns, ruler, straight edge, colored 
paper, rubber cement, scissors, white paper, examples of tile, design 
consisting of four repeat patterns on each tile. 

INSTRUCTIONAL PROCESS: ■ \ ' 

Show the class examples of tile. design and talk about how a repeat 
pattern" js developed and used. Divide a tile design into quarters .. 
and show how each quarter is the same. Have students, make their ' 
own tile design: 



1. They may fold a square piece of paper into quarter^ and cut 
. out a design with scissors. Jhen lay this design over a 

different color paper and mount with rubber cement. 

2. Design a, motif; using tracing paper. Transfer this motif 
four times around an axis. . Color it with markers, or cut 
pieces^of colored paper., and .paste them-in position. Use 
markers to add deta'il. 

Ask students to -list occupations in- which people work w|th repeat 
designs, (e.g. wallpaper designer, linoleum, fabric^ etc.) What - 
are some of the basic points to consider in.-doing this type of design? 

Supplemerrfal Resources: Explore/Unit 2 . Four sound/fi Imstrips j 
student log books, teacher guide. A four part study: personalities 
and jobs, job^ that fit peoples' needs and ski 1 Is , type\.a.n.d:.du.ration 
-of training, and the reasons why people work. vCost: $99.50 (estimate) 
Scholastic Book Services 



•WOOD AND LINOLEUM BLOCK PRINT .MAKING 



ART 

CURRICULUM- FOCUS: * ^ 

K View, respond to, and 

investigate art made by others 
2. Design and cut a niini-wood ■ 

cut, 1 ihol eum block 
3.. Print a proof orint and 

a series of five 
4; " Display work ^and view 

others 



JUNIOR HIGH 

■,CAREER EDQCATION F.OCUS: . 
(DELLA Statement) " 

#10 Develop a sensitivity 
toward and an acceptance of 
others 

■^#21 Recognize relationship:, 
s.chool environment/larger . 
society ^ 
#23 Acquire. vocabulary for 
describing the world of v;ork 
#32 Realize one's success 
in work is affected by one's 
attitudes 

#67 Develop skills in leisure 
time activity 



ESTIMATED CLASS TIME: One-two class .periods 

ESSENTIAL RESOURCES: ' . 

Commercial- printing examples: wood and linoleum: rubber stamps, etc 
Stamp pads, inks, hrdiyer, printing paint surface, paperj wood and 
linoleum sections, wood and linoleum cutting' tool s 

INSTRUCTIONAL PROCESS:- ■ . ' - ■ - . r * 

. 1. Teacher-student introduction and discussion: What type of- . 
printmaking haVe you done in the past? Were you' pleased with 
the resultsr.the''pror.ess? .Have you tried wood and linoleum block 
printing? How .is it used in a^t, in school, in society?. What 
' ' safety factors do you have. to consider? How can'you use it? 

2. 'Teacher demonstration of the safet^^ rules, selection and 
simplification of /.an idea, technique of. cutting and printing. 

. 3. Student participation independently. Teacher h6lp when needed, 

4." Student-teacher evaluation arid discussion. Did you ■ enjoy this • 
process? What . are the good .ahd bad points about it? Where can 
you find suppl ies if you want to print on your own?'.- Where- can you 

.learn more .about it and see* other examples? How can you use the 

. process in the future? 

, 5. What careers are available in- the; printing. field? Discuss 
lithography. Visit an .art gallery or store to see lithographs. 

..If. there is .a, .lithographer in the local ^community ask him/her to 
come to speaK anri show examples of his/her work. - ■•. 



CLOTH BATIKING 
ART ■ . . JUNIOR H'lGH 



CURRICULUM FOCUS: ,. 

1, - Viev;, respond to, and 

investigate art made by 
others 

2, To plan, simplify a complex 

shape into an, abstract form 
suitable for batik 

3, To achieve harmony through. 

limiting color 
4- To recycle art supplies 
' from home 



. CAREER EDUCATION FOCUS: 
(DELIA Statement) • " 

#10 Develop a sensitivity 
toward and an acceptance of 
others 

#17 Recognize role of education 

in career and 1 if e goals 
: #23 Acquire vocabulary for 
■ describing the world of work 
. #29 Recognize materials/ 

processes/ tools of occupational 

clusters 

#44 ' Understand decision- 
making involves responsible , ^ 
action ' x 

#57 Develop skills ^in 
. leisure time activity ' 



ESTIMATED CLASS TIME: Two-three class periods 

ESSENTIAL RESOURCES: — 

.Planning paper, pencils, chalk, cloth, batik tools, wax, melting 
pan, iron, newspaper, dye, scissors, : (Art materials for transforming 
the finished batik fabric into a functional product: Dowel -rods, 
. sewing machine, stapler, yarn, etc.) (Wall hanging, notebook cover, 
pillow cover, flag, banner ^ soft sculpture) 

INSTRUCTIONAL PROCESS: . ' - • ■ 

K Teacher-student discussion: What are textiles? Fabric design?;. 
Why?. Who? How? What is a batik? Why is it popular in the 
Orient? In the United States? How is it done? 

2, Teacher demonstration of batik*. Examples of functional use. 

3. Student participation: step-by-step. .teacher help when needed. 

4^. Student-teacher discussion: Do you J ike this process? How 
can you/use it? , Where can you find your own art supplies? Where 
■ can you learri'.more c^bout .it? Where' can you find other examples? . 

As siipplementary resources use: 

Film, video, slides of the process: step-by-step 

Field trip to an artist's studio, commercial user of batiks. 
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SAND CASTING CANDLES ' - • 

ART • . JUNIOR HIGH 



CURRICULUM. FOCUS: 

K Participate in recycling 
home/natiiral materials , 

2, Use additive and subtractive 
sculpture techniques - 

3, / Create a sculpture that is 

.. both- decorative. and functional 



CAREER EDUCATION FOCUS: 
(DELLA Statement.) 

#24 Understand variety and 
complexity of occupations 
and careers . 
"- #29 Recognize material^/ * 
processes/tools of occupational 
clusters 

#15 Be aware of mul tipl ici ty 
^ of skills,, knowledge in edu- ' 
cation 

7t3Z Realize one's success in 
work is affected by one'S' 
attitudes 

#47 peyelop-^a receptivity for 
new ideas/exploration of new 
ideas 

#67 Develop ski.lls in leisure 
time activities r ' 



ESTIMATED CLASS JIME: Two classes 

ESSENTIAL RESOURCES:^ ' / • 

Week One : Shoe" box fi lied with sand, pebbles, driftwood, ..assorted ^ 
objects, candle wax a'nd wicks, burner^-and melting^ pans for wax, 

newspaper for tables. x, 

■ \ . . ■ ■ 

Week Two : Cast candles from week one. Wood'^sarving tools, nylon- 
stocking for polishing, matches for testing can^^les,. newspaper, 
display -area . 

INSTRUCTIONAL PROCESS:. . / • 

■* 

Out of school . preparation: student collection of sand, wax, wicks, 
pebbles., wood, other objects to embed in pandles. 

» -■ ■ ^ 

• Week One : ' , ^ . 

i\ Teather-student discussion.- What.is casting?. Sand casting? 
. -How is it^ used? Today? In the past?^ In the future? How- can 
we use it in school? At home? What decisions must you mak*e? 

' 2. Teacher demonstration of forming a stone-drif twoo.d^oth'er 
- . materials in the mold, adding the wick, and pouring ..wax, 

.3. Student participation in . creating their own' mold and' pouring 
wax with teacher supervision, %aving projects for the second 
week (letting the wax harden). * 



-2- 
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Week Two : , , 

1. Student removal of candles from the sand mold." Student- " 
teacher discussjon. Whac has happened to. your casting't-. What 
changes can you^make next? l^ifiat materials and methods can you 
use? (Carve'and polish, pairit if desired). - 

. " ■ ' ^ 

2. - Student participation in changing their candles. ^JJlean up; 
viewing others and displaying their work. 

3. Teacher-student discussion cind eval uation of the process and 
.results. What part did you like? Dislike? What would you change? 
What .other piaterials can you use? Where can you find the materials 
so you can do this oh your own? How did you' learn from others? 
Where can you- go for more information? 

As;suppTemfjntary resources us^e:. 

1. Field trip, video, movie about a trip to a; candle manufacturing 



company. 

I ■ ■ \ . • Ji 

Slide set, pictures of decorative candles and other sand cast 

icts. ; . ■ \ ■ - V 

Reference books on sand casting. '^Examples: (Art History) . 

Fie>>d trip to a metal foundry, silversmi thing casting > shop . 

' 5. A'otualXexamples of sand cast candles, and other objects made 
from metal ,\concrete,/plas.tic, wax, etc:. * . . 

Supplementary.\esOurces: Livelyhoods: . Careers Tor Your' Lifestyle , 
Sixteen jrn"istriDS with sound and guide. . Acquaint students with 
lively, less famr^iar careers that afford special personal satisfaction, 
Cost: $150.00 (estimate) Houghton Mifflin Company 
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CLAY PICTURE FRAMES 



ART '., JUNIOR HIGH 

■ . * • 

CURRICULUM FOCUS: * CAREER EDUCATION FOCUS: ' 

. (DELiA Statement) 

1. Developing manual dexterfty. 

2. Developing a sense of design. #15 Be aware of multiplicity 

^ of skills, knowledge in^ 

education . ^ • 

#29 Recognize materials/pro- 
cesses/tools^of occupational 
clusters 

#67 Develop skills in leisure 
' . " time activities 

ESTIMATED CLASS TIME:' Four class periods ' ' 

FSSENTIAL' RESOURCES:. ' I' 

The Discovery Book of Crafts by Jann Johnson, Readers * Digest Press , . 
page 61. Cornstarch, baking soda, saucepan, hot plate, cookie cutters 
(optional), table knivSs, cardboard. ' ^ 

INSTRUCTIONAL PROCESS:/ ^ 

In this .activity jstudents create their own style of picture frames 
using a home-made self-hardening clay; A recipe 'for mciking this 
c^^ be found in^ The Discovery Book of Crafts . - The picture frames 
^ be created by cutting the clay "fnto strjps and braiding 
Or /..eav .r.g i t. Also, cookie cutter shapes could-bei-averlapped . 
or designs could be pressed into the. smooth surface of the clay as 
decorative. touches. " . * . 

•^^ "... ^ 

Have t he children bring, ..in a favorite picture or'a small mirror for 

which they would like to make a frame." During- the fjrst class, 

have the stude?its design their frames on paper. (They may design 

■ several and choose the one. they like besT). During the second cl^ss- :^ 

. ^ period, they c? i maJ<^— the-ir frarpes, The"^ third period can be uSed to 

paint these frames. Fi.na_lly, the students can shellac their frames 

during the fourth period and display them around the classroom"^ 

■ • . " ■ ■ ■ ■ ^ ' ■ f ■ " ■ ■ ' 

As a follow-up activity, discuss the type^s of craftsmen*s skills, 
which were "needed to jna.ke these frames-manual dexterity, patience^ 
a good sense of design, an awareness of what can and cannot be 
done with .materials , etc. Also discuss: What careers are related 
.to. this project? ' Where could someone receive training ih these 
careers? ^ . : 



PAPIER - MACHE PITCHER 



ART * 

CURRICULUM FOCUS: , . 

1. % Learning manual dexterity . 

2. ' Learnifti about folk crafts 

3. Developing a sense of 
design 



JUNIOR. HIGH 

CAREER EDUCATION FOCUS": 
(DELLA Statement) ■ ^ 

V.' 

#66 Develop positive attitudes 
toward value of leisure time ' 
#67 DeVelop skills. in leisure 
time activities 
r #21 o Recognize relationship: 
schp^l environment/larger 
socifety 



ESTIMATED CLASS TIME:. Seven class periods " ^ 

'ESSENTIAL RESOURCES: ' 

The Discovery Book of Crafts , by \lann Johnson. Reader's Digest Press . 
Newspapers, oatmeal box, ca-rdboard, white glue, examples of folk art 
. motifs \^ ' ^ 

INSTRUCTIONAL PROCESS: 

1, Have students, bring oatmeal or other round cardboard cartons to 
class/ Explain how the process of using cardboard andipapier-- 
mache' can be used to turn these:cartons into pitchers ^for holding 
dried flowers, wooden spoons and other "kitchen' utensils, etc, 

2. The students will use papier-mache'' techniques to form pitchers. 

3: Have stu4ents coat their pitchers with 'gesso and allow to dry 
overnights y " ■ . - 

• 4. The pitchers should be coated with^pa^int and allow them to dry 
. .. overnight. . \ 

5. The students will decorate their;^^itGhers with a folk mo^tif • 
which they may create with a stencil or by free, hand.^ 

6. Finally, the pitchers should be coated with a clear shellac. 
After the pitQhers,are completed they may>be displayed in a 
glass display case in the school. .. • . 

7. " Review with students the steps in creating the pi tchers. ; Ask 

the following questions: . . 

What skills were needed? . . . 

does learning these skills in qne project transfer to. 
greater ability in similar projects'?- - 
' What careers are' related to these skills? 

" . -Where could you receive further training^ in these skills? . 
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CREATIVELY DECORATING PIES, 



ART • 

CURRICULUM FOCUS : ' 

1. Develop motor control: 
construction-painting. ' 

2. Use patterns and motifs 

3. Achieve harmony through 
limited shapes and colors 

^4.- View others and* respond to 
diffe>^ences and similarities, ^ 
psychological effects or; you- 
and others-. 



JUNIOR HIGH 

CAREER -EDUCATION, FOCUS: o ' 
, (DELLA Statement) 

\#10 Develop a sensitivity 
\towaT^d and an acceptance of 
otherjs <i 
#32 Realize one's success in 
Work is affected by one's 
att^it'udes 

' #47\ Develdp a receptivity for 
new Mdeas/exploration of new 
ideas^ 

" #67 Develop skills in leisure 
time activities 



ESTIMATED CLASS TIME*: One-two lessons depending on involvement and time 
ESSENTIAL RES(?URCES:. ^ 



EATABLE PIES 

'Ingredients for a two crusted 
. ' pie and filling (apple is good) 

" Assorted paint brushes 
Assdrtecj colors of food coloring 
cookie cutters, scissors, small 

. knives, /fork 

Pie'plc^tes, rdljing pins 
' Oven for baking 



PAPER PROPS OR SCULPTURE - 

Aluininum/paper pie plajtps . 
paper mache clay mixture for 
the bottom crust. 

Assorted. papers for the top 
crust, giue^ scissors, water 
colors, tempera, acrylic ^ 
paints . ■ ' " ■ 



(choice of) scrap paper -fori planning 

Examples-of finished products for student 'evaluation of techniques : 
to use: resuTts , ^ 

INSTRUCTIONAL PROCESS: ' ' ^ 



1< Teacher-student 'discussion of the psychol'ogical effects of foo'd 
arrahgements--decoratipns (commercial and home use). Why arrange*, 
and decorate food? Who. does it? Can'^-you do it? "Where do you find 
special supplies? How do you do n't? 'V 

2, Teacher demonstration of decorating an actual p>e crust and 
working on a paper model. Reference to planning", use of motif. ^ 
and pattern, harmony, craftsmanship. 

3",- ^Student participation independently with. the teacher's help 
when needed. Viewing others 
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.4, Teacher-student discussion of the effects andl^eeling about 
th&* project: How do you feel about taking a To' of time to 
decorate something tfiat you can't keep for a long time? (You eat,) 
Will you use these id as- on your-^own? What would ^ou change? 
Where can you find Ouher examples and go for Information? 

As supplementary resources use: Slides/pictures of| decorated foods 
and/or videotape/field trip/mbvie of decorating process\in a bake 
shorp. Examples of use of patterns and motifs, . \ 

Supplementary Resources: Explore/Uni t 2 , Four sound fi Imslrips , 
student log books, teacher guide, A four part study: personalities 
and, jobs, jobs that fit peoples' needs and skills, type and\ 
duration of training and the reasons why people work. Cost: $99,50 
(estimate) Scholastic Book Services 
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STUFFED DOLLS WITH USfS 



ART 



CURRICULUM FOCUS: 



V." Sewing 
-^2/ -Design 
3. Craft 



skil/ts 

skills in quilting 
sRills 



JUNIOR-HIGH 



CAREER EDUCATION FOCUS: 
(DELLA Statement) ' 

^ Develop positive attitudes 
toward value of Leisure time 
^67 Develop skills, in. leisure 

time activities '. 

^29 Recognize material s/proces 
tools of occupational clusters 



ESTIMATED CLASS TIME: oSeven class periods 

ESSENTIAL .RESOURCES; 

The Discovery Book of Crafts , Jarin Johnson, Reader's Digest Press . 
Muslin, permanent markers, thread, stuffing material (polyester fior 
pillow dol'ls, sand for doorstops and bookends) Large embroidering 
hoops are useful for quilting by hand, (optional) . 

•INSTRUCTIONAL PROCESS: ' 

^Fn-troduce .students to this pro(ject by / plaining that "Stuffed Dol 1 s" 
do not- necessarily have to be/ dol 1 s — they can be anything the students 
want (e.g. a large apple, a tree, an ice crean. cone,, a. log cabin), - 
Pillow dolls are /stuffed with polyc: r: ..orsrops and bookends 
^ire filled with sand, or bears hean b'-qs. Students design their 
own shape and, using carbon raper, transfer desicn to muslin. 
Using permanent markers , the design is colored. .Afterwards, the 
design is quilte'd fof^ a three-de-ien- ' ^nal ef'ert. The seams are' 
then Sewn on a sewii^g machine --^nd the pHlows.^re stuffed. . 

Discuss with students the skills and care that were needed at each 
■ step. What other ac^tivities require the samf^ skills? What careers ^ 
require thes^ skillsV Wh^re could yoii qo to find out more about . - 
these careers? \ ' 

/ ^ ■ ■■.)' ' 
Supplementary Resources: i Explore/ Unit 2. Four sound filmstrips, 
student log books, teath^r guide. A fogr part study: Personalities 
and jobs, job^-that fit peoples' needs and' skills, type and 
duration of training, aVid the reasons why people work. Cost: $99.50 
(estimate) Schblas ti c biok. Sej^rvices , ' 



CHRISTMAS TREE/MOBILE 



ART 

CURRICULUM FOCUS: 

1. Contribute and share materials 
^ from your environment: man- 

made, natural (repycle) 

2. Create patterns hj/ selecting, 
'wrapping, and att/aching a 

variety of materials to a base 

3. Achieve harmony through limiting 
color 

4. Pay close attention to crafts- 
. gianship ' \ 



JUNIOR HIGH 

CAREER EDUCATION FOCUS: 
(DELIA Statement) 

#10 Develop a sensitivity 
toward and an acceptance, of 
others 

§32 Realize one's success in 
work, is affected by one's 
attitudes 

#48 Understand the need to 
take responsibility for own 
decisions • 
#67 Develop skills, in leisure 
time activities 



ESTIMATED CLASS TIME: 



1-4 class periods 
and complexity of 



depending on student interest 
art projects 



ESSENTIAL RESOURCES: . 

. Student contributions : assorted yarn's, threads, ribbons, strips 
-pf cloth, rope, assorted shapes from home and school: blown-out 
eggs, small bottles, jars, styrofoam shapes , clay forms, wooden 
shapes. ' 

^ Teacher contributions : ^ Elmer's glue, scissors, storage area, 
desk coverings, beads, wire for loops,. wood for mobile's base, 

INSTRUCTIONAL PROCESS: '^V / ^ - 

1. Teacher-student discussion of the importance of wrapping: 
natural (plants and animals) and man-made (functional and 
decorative). Who uses wrapping? Why? Where do you find ma- 
terials to wrap with? How can you change basic ideas and learn 
from others? Where can you find- ideas ancj/go for laeTp? What 
skills must you pay close attention to and develop?\ What de- 
. cisibns must you make? Attitudes? 

\ 2. Teacher demonstration of basic decisions and skillsX How 
\ do you achieve harmony? 

\3v Student works independently , viewing others, help from te^er 
• v^hen needed. Art display/show when finished. 

4\ Teacher-student evaluation and di'scussion at the end of the 
lesion?. What did you like and/or dislike about this .project? 
^What\woul d you change? How can you use this skill in other areas? 
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JUNIOR HIGH 

CAREER EDUCATION FOCUS: 
(DELLA Statement) 

#24 Understand variety and 
complexity of occupations and, 
careers 

#26 Determine characteristics/ 
qualifications of occupations 
#28 Understand the relationship 
occupational role/life style 



ESSENTIAL RESOURCES^ 

Oceupationajl Qj^ltlook Handbook^ PENNscripts--Filmstrip-"Assistant 
Medical Prdfe^^sions" (Eye gate) 

INSTRUCTIONAL PROCESS: 

Establish the health class as a hospital community. Perhaps a T,V, 
excerpt from Emergency, Marcus Welby, or Medical Center could be 
used as a take-off. Each student can select a position in the 
hospital from a list which the students produce. This can be' a 
comprehensive list and cqv^erjTTany^careers.^^^^^^^ ^ 

-research on *the se^ Each student can report 'to the 

others on that role in the hospital and what preparation would be 
required for the real position. The students could conclude the unit 
with a field trip to a hospital. 



* emergency! 

he;alth ^ 
curriculum focus:.. . 

1. Develop understanding ^ 

of hospital careers knowledge 
of job clusters 



ESTIMATED CLASS TIJE: One to two weeks 
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EMERGENCY ROLE-PLAYING 



HEALTH 

•CURRICULUM fOCUS: 

1 ... Practicing the skills of first- 
.. ^ai<^or 'various emergency situa- 
tions. 

2. Developing a logical sequence of 
thought in approaching emergency 
situations. ' 



■JUNIOR HIGH ■ 

CAREER EDUCATION FOCUS: • 
(DELLA Statement) 

Ml "Understand decision-making 
involves resp.onsible action. 

Understand variety and com- 
plexity of occupations and careers.... 



ESTIMATED CLASS TIME: One week 

ESSENTIAL RESOURCES: 

Bandages, blankets, poles, thermometer, general first aid kit, scissors, 
resource persons. You may want to include: fiwns: The Standard First Aid 
Series-American National Red Cross ; First Aid-Resusci tation ; Treatment of 
Fractures (BFA Educational Films.) 

INSTRUCTIONAL PROCESS: ' , - ■ 

Have the students role-play 'different professional jDe opte jjiy^^^^^^ — — 
general emergency/^drjlT^^.Ask.^^^^ physicians, para-, 
me d1x:7"RN7~CPN7 rescue squad, ambulance driver, life guard, etc. 

The "patients" can make up a 3" x 5" card describing what is wrong with them 
(example, fracture of left leg, shock, laceration of right arm,' etc). 

^^Invite people to speak to the class. For example, the Rescue Chief of the- 
Fire Department, a representative of the American Red Cross. These agencies 
''-may have films dealing with first-aid v/hich you may borrow. - 
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PERSONAL PROBLEM BUCKET 



HEALTH 




JUNIOR HIGH 



CURRICULUM FOCUS: 



CAREER EDUCATION FOCUS: 
(DELLA Statement) . 



■1. All people have/personal 
prq^blems, , / 



2. "Consulting othfers often offers 
ijCW solutions \o personal 
problerris.. ] 



\^10 Develop a sensitivity ^towards 
and an acceptance of'Jthers" 



ESTIMATED CLASS TIME: Five class periods 



ESSENTIAL RESOURCES: 
- a bucket - , 

INSTRUCTIONAL PROCESS * • . ' 

Set up a "personal problem bucket''. Students can anonymously submit problems, 
described fully, toithe bucket. Without 1 ooldjig_,_draw^-f>robT-emsH'ror^^^ 
ket. AsJ<_Jjdivldual--s-tudent'S-or^^^ tcJ verbalize their understanding of 

-"-^^Iff'Tpecific problems and to offer a- possible solution. 
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BALANCED DIET 



HEALTH 



JUNIOR HIGH 



CURRICULUM FOCUS: 



CAREER EDUCATION FOCUS: 
(DELLA Statement.) 



1. How and why the four food groups 
were identified and grouped by 
nutritionists, government special- 
ists, doctors , '.dieticians J, and home 
economists. 



#33 Develop personal habits which, 
are socially valued 



ESTIMATED CLASS TIME: Two periods 



ESSENTIAL RESOURCES: ; ' , . . . 

Materials from the: . 

Dairy Council/Food and Nutrition Information and Educational Materials Center 

Nat'\:ral Agricultural Library 

Ro.' 304 ' r '^-^ 

Beltsville, MD jg7Q&__ - : ^ , . 



Films: Balance Your Diet for Health and Appearance {Coronet Instructional Films) 
Better Breakfast, USA, 1964— Cereal Institute ' ' r- 

INSTRUCTIONAL PROCESS: 

■Activity one. Utilize orie period reviewing with the students information 
about nutrition. The resources suggested plus that available in your school 
. will reinforce their ^learning. Conclude the- period with a discussion^ about 
balanced diets.. ;> 

Activity '.two. Ask thd students to write. down.a typical menu, including snacks, 
for one cjay. AnaTy.-^e. samples of the menus to get a typical menu that would 
apply to most of -the students . < . 



Are students eating balanced diets? Explain. 

Have 'the students develop a balanced diet which will provvJe heeded nutri- 
tion, ba acceptable to the students i be acceptable to parents, and provide 
variety. . 




CURRICULUM FOCUS: 



HEALTH 



1. Students learn to work 
with others 



CAREERS IN FOODS 



#33 Develop personal] habits 
which are sociaHy valued 



JUNIOR HIGH 



CAREER EDUCATION^ FOCUS: 
(DELLA Statement) \ . 




2. Students see the planning, 
preparation,^ and serving 
of a meal ' 



ESTIMATED CLASS TIME: Four class periods 



■'ESSENTIAL RESOURCES :^^ 



1. Ingredients for meal 

2 . C Qo k i^n^g j„nd_eaitijig-^ 

~Tr*~\'ideo taping equipment 



INSTRUCTIONAL PROCESS: 



Plan a simple meal to be prepared and served by the entire clas,s. 
Discuss the ingredients and utensils needed^as wel 1 as procedur^e 
by which to prepare the meal. . ' . 

If possible, videotape the preparing, serving, and eating process 
Later, analyze eacli process and discuss the following: ^ 

1, Skills needed to prepare meajs. 



,2. Preparation of meals in a restaurant. 



3. Occupations concerning the preparation and serving .of meaOs 



4.. Behavior and manners appropriate to eating in public. 
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CAFETERIA CRAFT FAIR 



HOME ECONOMICS 



JUNIOR HIGH 



CURRICULUM. FOCUS: 



CAREER EDUCATION FOCUS: 
(b'ELLA Statement) 



2. 



1. 



Acquainting, . students »with a 
variety of crafts which 
require'- numerous skills. 
Planning, . coordinating , working 
with. others. - 



j!/15 Be aware of multiplicity 
of skills J knowledge in education 
#29' [(ecognize materials/pro- 
cesses/tools of occupational 
clusters 

#35 Be aware of the value of 
acquiring marketable skills 

^^^9..Ji&M^-loP effects 



^.making ^strategies, and skills ' 



ESTIM/VTED CLASS TIME: Variable 

ESSENTIAlTRESOURCES: 

Tables, poster board, art supplies, sign up "sheets 

INSTRUCTIONAL PROCESS:- ' ^ ■ 

"A cafeteria craft fair can be^ th^ cu^lmipation of many projects in 
art, home economics and iridu^trial arts, Planriing among teachers 
to coordinate this activity ahd to set a date^ is necessary. 

Announce to students that a craft fair ivil 1" be held in the school 
cafeteria. They may wish to bring crafts they made at home, as 
well as at school, to sell or just to display. Students who wish 
to participate should sign up, indicating what they will' bring and 
the quantity. ' 

Ask students to volunteer to make posters' announcing the fair, and 
■for- tables, to set up tables and to clean up. 

The craft fair can be scheduled for an evening so parents can.come., 
or. during an afternoon school period. Students should sit at table 
where their crafts are displayed so they can answer questions and' 
sell their own wares. 

After the craft fair, discuss with students how they felt about the 
. craft fair, whether they felt it v/as worthwhile enough to make an 
annual event. 



DRYING FLOWERS (A FALL PROJECT) 

HOME „^CpNOM ICS ' ■ ' 'JUNIOR HIGH 

CURRICULUM FOCUS: CAREER EDUCATION FOCUS: ' ■ 

(DELLA Statement 

1 , Home decora tinc] ^ 

2. Using materials at hand ' #65. Understand l^isure^time 

can provide some rewards of work 
#66 Develop positive atti^tudes 

— — -""^T" :'^ '7" f67 - ■ DeA/-elop s leisure • 

, I ^^j^^g activities 



ESTIMATED CLASS TIME. Over a period of two weeks 

.. ESSENTIAL RESOURCES: ^ • 

Articles, pictures of dried flower arrangements, silica get and 
container, flDwers (mums, marigolds, -and others v/hich dry well), 
florist tape .and wire, dried grasses, weeds. 

INSTRUCTIONAL PROCESS: ^ ^ 

Show students pictures of dried flower arrangements . and describe 
the basi ^..process . Have students embed floweris in silica gel, 
and mark containers, , After a few days, cheek the Containers. If 
flowers arO dry, show students how to mount them on wires and 
^then wrap the stems. Using the dried flowers, as well as autumn- 
dried weeds'* and grasses, have them mkg floral arrangements to 
take home. " " ' . 

Ta4+-about^which flowers are particularly successful in drying. 

Discuss how someone interested in flowers cou3d make extra money 
by having a small flower garden, drying and arranging flowers to 
. sgI 1 local ly , , ^„ 

Supplemental Resource^:. The Fascinating World of Work . Career 
Awareness Series in three volumes. Designed to assist students 
discover their interests and match thes^e with compatible careers. 
A continuing series.* Cost: $320.00 (estimate) for complete program. 
The George F. Cram Comapny, Inc. 
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PIPE CHAIR 



fiOME ECONOMICS JUNIOR HIGH 



\ 



\ 



\ 



CURRICULUM FOCUS: CAREER EDUCATION FOCUS: 

■> (DELLA Statement) 

1. Interior decorating. — r- — " ' ' ' • 

2. Using plastic_^,:u — "/ "T Develop' a receptiviti^ for 
r--Mcrrfng""^expensive' furniture. new ideas/exploration of n^w 

ideas ' 

fM8 Understand the need to take 
■ -. ' * responsibility for own decisions 

^60 Be able to use "economic i.n- 
. formation in. deci sion-maki ng 

.ESTIMATED CLASS TIME: Variable-ongoing project ' • 

ESSENTIAL RESOURCES: , 

• The Discovery Book of Crafts by Jann Johnson, Readers' Digest Press . . ^ 
Materials listed include pre-cut lengths of PVC plastic pipe, paint, 
glue,^ canvas for seat and back. 

INSTRUCTIONAL PROCESS: ^ ^ 

As part of a unit on interior decorating, have students make a pipe 
chair, this is an ongoing project which a. few students can work on 
- at a time. Show the picture* of the chair and list the cost of ma- 
terials on the board. Relate this cost with- the cost of similar 

• ready-made chairs. • 

Have students take turns painting and glueing plastic pipes.' Select 
students to make the canvas seat and the bark.. Keep track of the 

■ amount of time each student spends in assembling the chair and de- 
termine the total time for making the chair. 

After the chair is finished, disc&s with students how they feel 
about making this type of furniture. If students wish, make dupli- 
cates of the instructions so .they can make their own chairs at horfie, 
^or make variations such as coffee tables. Emphasize consumer aware- 
ness in determining costs of interior decoration; ways of reducing 
costs, etc. 

Discuss the following questions: 

■ 1. What skills are needed (or helpful) in home decorating? 

2. How does decorating relate to the personalities of the people 
using the rooms'? 

3. What are some things-a professional decorator must be aware of 
when decorating for. someone else? 

• What are the psychological reactions or feelings associated w=ith colors? 
What should one consider in choosing colors for f urni tuj^e ijijlaco^'+rT 
a room? . 
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FABRICS: CONSTRUCTION AND CARF. 



HOME- ECONOMIt! 



JUNIOP hIGH 



CURRICULUM FOCUS: 

1. Knowledge of fabrics 

2. \ Understand the effect that 

weave, fiber, finish, etc., 
\have on care of fabrics 

3. " vompare man made and natu- 

)?^a1 fibers and pr'oduction 
of each 

4. JOibs- invol ved in producinq 
fibers and fabrics 



CAREER EDUCATION FOCliS:. 
(PELLA StatementT 

o 

^61 ^icquire basic consumer; skil 1 5 
?^74 Understand variety and com- 
plexity of occupations; and careers 



E^TIflATED CLASS TIME: Ore week 



ESSENTIAL RESOURCES 
Fabric samples 
F i 1 ms 



Visit 
Visit 
Looms 



Clothjnq - 
■^Amerita) 
The Cotton Farner 
Cotton to Clothinq 
^People Who Work in 
Cotton ^ftrowing and 
weaver to show the 



Pc^ir of Blue Jeans - 1971 (Learning Corporcutior of 



. / 
■ 1964 (Encyclopedia Britannica CorDoratinn) 
- (Aims Instructional Media Service) 
Factories - 1972 (Coronet Instructional Films) 
Spinning - (Aims Instructional Media Service) 
art of weavi ng . 



a fat^^ic store to show samples of various fibers 



film anH 
of fibers' 



and 



/ 



INSTRUCTIONAL PROCESS :^ ' 

.A Introduce the activity with a combination of watching a 
' participating in a discussion related to the production 
fabrics . 

Where dp they come from? 
How is it processed? 
'Who is responsible for>;hat?" 
How do they get to the con^sumer? . . 

-Provide many samples of fabrics so students- can compare finish, weave, 
fiber.. Each sample should have i nstructruns for care.' -Students wiYj 
deliberately mistreat f abri^5^i3'^1earn about shrinking, fadinq and 
guarantees. 



•Plan-fea^iTaye someone from the community demonstrate weaving to the stu- 
"^nts. There should be examples of source fibers as we.l 1 as Various types 
"of weaving for students to obsei^ve. Small looms can provide them with 
experience in making fabrics for themselves. ' 
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HOME ECONOMICS . ^ JUNIO!^ tilGH 

CURRICUlUfl FOCI'S: . ' , CAn:rR rOUC^TIOM FOCUSt 

" (DLLLA Statcir.ent) 

1 . Sew i no ^ikills * 

2. lJJ5i'.!i; :.kins ii. i^i'il.Mi^i -G^ Hcwelup positive^ abliti!<-:s 

3. tr.ri r^killb . v.tli.;;- of Icisur- I lev 

••■6j^ [)(-vel()|j skill s in IcM'suro 
time octivitios 

^29 i\ecofj.ni/e iiiciterial r./proco-:; 
. ' tools of occupational clusters 



ESTIMATED CLASS TC'f:: Seven clas^ [-trioJs 

> 

t^SCriTIAl. RtSOURrLS: ' r " 

The Discovery Book of Crafl.s, Jonn Johnson, Rr>/i/Jer ' ni\qGs_t^ 
f!u-/!'i}:,' ;\ '''^c::.. . .:i ' lis, Li rc-..'. ' i -r i h ( tn) I y;*;/ :m iCm*. 

pil.lo.- (Id I s V ■■■^i' ' ^'-''i 'n:'! [^M-:l.'ery!;)' l,.i)"fie cnibroic'cvi 
he {^'J 5 a Mi iJ'.fid i(;> i 'i L 1;':^ hvUiC?. U;; I ; n; 1 ) . 

IMSTRUCTIOIiAl l^r-OLFN^: 

Introduce students to this project by explaining that "Stuffed Dolls" 
do n^t ni-i':e>'><tr i Ty iirivc 'O bo uol 1 s-- canine anything the r.tiidents 
v/c'int (o.^. ^'1 i^-Cs^-' ^u^pl'.-., ci tree, an ice crccii"! co'ne, a lOv). cabin) . 
• .Fallow c.re^^ ^sffcM-' r, i -.ri [o t-r . Doorstops and bocWviJ:, 

ciro" filled with sand, or b^^ms for bean bags. Students design their; 
.ovvo shape and, us frig^ taa'S^jon iviper , tran^'for design to laislin. 
.Using perrcinent marker's, tho design is colored. Afterwards, th^e ' 
'^design ir, cuiUod for a tiirt;e-r.'tv;i;nsional effect. The seams a;e 
then SLwn' on a sewing machine und the pillows arc^uuffed, 

, Dis'b^s with stud.^nLs ti:e skills and care that were needed at each 
step/'' What other activities roqQire the sar.e" skills? What careers 
require these skills? Where could you^^go to find out n:ore about 
th^jse careers? . ^ 

Supplemental Resources: ae^ s in C onsumer Affai rs. Four ft'lm- 
■ strips with sound and teacher guide/ Suggests career 'opporturjii ties 
in consumer consultation such as: . tax expert, loan officer, govern-^ 
ment, educatiofi and pubjishing. Cost: $68.00 (estimate) Buyterick 
PutJlishing* ^ /■• 
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CAREERS IN FOODS 



HOME ECONOMICS ' 
CURRICULUM FOCUS: 

1. Students learn to wur-k 
with others 

2. Students see the planning, 
preparation, and serving 

" of a meal 



JUNIOR HIGH 4 

CAREER EDUCATION FOCUS; 
^(DELLA Statement) ; 

*33 Develop personal habits'- 
which are socially valued • 



ESTIMATED CLASS TIME: ■ Four class periods 

• ^ • 

ESSENTIAL RESOl^CES: ^ ' ' '\ 

* * 1. Ingredients foKmeai ' • > . 

2. Cooking and eating utensils 

3. Videotaping equipment • 

INSTRUCTIONAL PROCESS: 

Plan a simple meal to be prepared and served by the entire class. 
Discu^ss the ingredients and utensils needed as well, as procedure 
^ by which to prepare the meal. ---'S..., 

If possible, videotape the preparing, serviTig, and eating processes 
Later, analyze each process dnd discuss the" following: 

1. Skills needed to prepare meals. ^ ^ 

"2. Prenaration of meals in a res.tauraat, 

3. j Occupations-concerning the preparation and serving of meals 
I ■ ' . . \^ 

4. Behavior, and manners appropr^iate" to eating in pubTH^q^ 



Supplemental Resources: Livel yhoods: Careers Fpr Your Lifestyle . 
Sixteen filmstrips with sound anc/ guide. Acquai nts students with 
.lively.'^ less familiar careers Wat a'fford' special personal ^ » 
satisfaction. Cost:^$15Q.OO (estiamte) ^Houghton Mifflin Company 
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BREAKFAST NUTRITION 



HOME ECONOMICS 
CURRICULUM FOCUS: 

1. Learn to plan a good breakfast. 

2. Be aware of careers in break- 
fast food preparation. 



JUNIC^R HIGH 

CAREER EDUCATION FOCUS: 
, (DELLA Statement) . 

#24 Understand variety and 
complexity of occupations and 

careers__ _ y. : 

■#61 AcquTre"T)as'i'c consumer . 
ski-ns.. 



ESTIMATED CLASS TIME: Variable 

ESSENTIAL RESOURCES: . , , ° . „ . 

■ If We Had Ham, We Could Have Ham & Ecjgs rvThe Food Research and Action,. 
• Center, 401 W. 117th Street, New York, NY ,10027; Career Briefs--Career 

Education Service, CSIU #16, Lewisburg, PA^ Educational Material, on 
■ " Cereal and -Breakfast from Educational pirector. Cereal Institute Inc., 
J35 S. La Salle Street, Chicago, Illinbis 60603 



"INSTRUCTIONAL PROCESS: 



\ 



Activity one: Plan a breakfast menu based upon principles^ of good nu- ^ 
trition. Divide the class i nto -groups of four students each. Each 
group wili make a menu that appeals to members of that group and is 
based on good principles of nutrition/ 

Activity two: Student groups will vi'sif grocery Vtores to note ^nd 
record types, trade names, nutritional values^ ingr\edients ,of the 
various' items in the menu (cereal ., juice, eggs, meat, v.egetables, bread> 
"etc.). Also note opportunities for work in the food-nutrition.f leld. 

Activity three: Compare information gathered on the field trips. What 

are the-best buys? Why? Plan a good breakfast'! Discuss careers 

lated to this field. , • ' \ 



Careers In Consumer Af fai rs_. . Four filinstrips 

Suggests career .opportunities in cohsumer. 



. 'Supplemental Resources 

- with sound and teacher guide. <. ; ■ ^ ^ ^• 

consultation, such as:, tax expert, loan officer, government, education 
and publishing. Cost: $68.00 (estimate) Butterick Publishing 



\ 
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MAKJNG AND BAKING CAKES 



HOME ECONOMICS 
CURRICULUM FOCUS: 

1. Learning to follow refipes and 
directions / 

__2.^_Leapni-ng—to-compa re 'products 
in terms of cost, time of prep- 
aration, quality (tasjte and • 
■ nutritional value) etc. 



JUNIOR HIGH 

CAREER EDUCATION F06US: 

(D'ELLA Statement). ■ ' 

#53 Unders tand-the-rel c-t-iorfshf p-r7 

technology/world of work 

^61 Acquire basic consumer skills 



ESTIMATED 'CLASS TIME: Twb class periods 

ESSENTIAL RESOTlRCES: ' 1 ' " i / 

Recipe 'and ingredient|s for making and bakinfa a cake from "scratch" ^nd 

receipes and ingredients for making and balj'ing a cake from a cake irj'ix ■ 

INSTRUCq-IONAL PROCESS: |' ' 



Divide the class in Half.' Give one group/the recipe and i ngredie.fits 
to bake a cake from "scratch",. Give the second group a cake mix /for 
the same kind of cakd. Ask'each group td prepare, and bake their/ cakes. • 

After the cakes have been baked , cut thjm up so each person may /taste 
each cake. Together, compare the cakes/in terms of taste, nutnitional 
value:, pwrity of ingredients, cost, and! time and ease of prepaWation . 
Solicit Opinions fron'i the students as -tfo which cake is "betterj when 
taking into account ill the; above factors. _JJhich would they puy? What 
situational ci rcumsteinces (time moneyi ease , guests) might ir^fluence 
thei r deci si on? - ' 



/ 



^Supplemental Resources: The Fascinating World of Work . Career Aware.- 
ness Series in 3 volilmes. "Designed to assist students disco|^er their 
interests and match these with compatible careers. A continuing 
series. Cost: $320 1 (estimate) for con^plete program. Cram,' The - 
George F. Cram Compaily, Inc. 
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DO(JBLir;n Ar;D.H/^4.vU'f^ fiecipl's 




HOME ECONOMICS 



JUNIOR HIGH 



\ CAP,E.Ea-EDUCAT-I-0^r-FOCtIST 
"\ (DELIA Statement) 



2. Doubling reopes 

3, Cutting recipes in half 



^'29 Recognize materials/processes/ 
tools of occupational clusters 



4% Measurement-dry and liquid 
and equivalents 

' ESTIMATED CLASS' TIME: Two cla'ss periods 

ESSENTIAL RESOURCES: 

Cookbooks or recipes, cooking and measuring utensils 

You may want to use--f ilmstrips - "Cooking^Terms, How to Measure" 

(Young American Films - Distributed by McGraw Hill) 

INSTRUCTIONAL PROCESS:- 

Each student will select a basic recipeto prepare for the class. 
Before beginning, however, the recipe must be doMbled (or halved). 
The student will be responsible for rewriting this recip-r^ indicating 
the correct measuring- utensils and amounts. In addition, the new 
measurements must be translated into metrics. 

When the dishes have been prepared, all members o1^ the class will 
sample them to determine if there was a change ip taste, in aualitj/, 
in cost, or a change in amount of time required for preparation. 

Discuss occupations which use these same tools, Wi 1 1 tK-^ x^hange 
.. to a metric measu.n'ng system create serious problems? What are 
\ some of those problems? 

Supplemental Resources: Careers In Consumer Affairs , Four film- 
istrips with sound and teachers guide. Suggests career opportunities 
"in consumer consultation such as: tax expert, loan officer, govern- 
ment, education and publishing. Cost: $68 (estimate), Butterick . 
Publishing, • • ' 
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i PsESPONsTbILITY 



JUNIOR HIGH 



CURRICULUM FOCUS: 

1. Workers need to be 're- 
sponsible \ 

2. Workers are dependent 
upon eajh other .. \ 

3. There are a variety 
of'Careers available 
in the. field of home 
economics. 



CPREER EDUCATIOr FOCUS: 
(LELLA Statement) 

^20 Develop basic attitudes- 
needed for entry/success in a 
career. 



ESTIMATED CLAS^ TIME: Three class periods 



It's Happening in Home Economics 



ESSENTIAL RESOURCES: 

Fi lmstrip-"Jobs for yO'^^ 
(Guidance Associates.) 

INSTRUCTIONAL PROCESS: ' 

Ask a group- from one class period to leave the ki tchen " a mess . Ther,e-^ 
fore, when the next group comes to clasS, they won't be able to do thei 
assignments bepause the previous class had been so irresponsible. .Re- 
late this incident to the world of work. Emphasize the importance of 
■responsibility and the interdependence of workers, in general, and 
especially in the field- of home economics. 

This i:ight*also be an appropriate time to introduce the students to' the 
vanely of jobs available in home evonomics. The film suggested above 
is a good resource for acquainting the students with the variety of 
jobs available in the field of home economics. 



Supplemental Resources : 
Awareness Series in 3 volumes, 
cover their interests and match 
A continuing series.. Cost: 



The Fascinating World of Work . Career 
Designed to assist students dis- 
these with compatible careers. 
$320 (estimate)for complete program. 



_E v e„o_L Changa Six f l-lins-tri-p^s -w-it4>-~30und and-tea<:her-4~9tri-de-; — 

Explores attitudes toward women: sexist explortation, job" 
disparity, social subservience, financial discrimination. Cost: 
$79.50 (estimate) Westinghouse Learning ^ress. 
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HOME ECONOMICS 



CURRICULUM FOCUS: 

1 . Nutrition 

2. Food preparation 

3. Budgeting ^ 

4. Carbonation process 



CAREER EDUCATION FOCUS: 
(DELIA Statement)- 

#60 ; Be able tQ use economic 
information in decision-making 
#61 Acquire basic consumer skills 
#65 Understand leisure t;me can 
provide some of the rewards of work 



.ESTIMATED CLASS TIME: Two class periods 

ESSENTIAL RESOURCES: 

Hire's Root Beer Extract, yeast, sugar, funnel, bottle capper, 
bottle caps, 'bottles, large pan (dish pan) for mixing. . 

INSTRUCTIONAL PROCESS: 

During the first class period have students mix the root beer ex- 
. tract according tO; the instructions jnc; ded with the bottle." Show 
them how to use the bottle capper and have them take turns filling 
the bottles. Have them figure the cost of the ingredients and 
compare this with. the purchase price of commercial soft drinks. 

When the root beer is ready (about 10 days later) refrigerate it. 
and allow the students to serve themselves. Describe the process 
of natural carbonation, (yeast eats sugar, produciriy carbonation 
bubbles) and why this lowers the sugar level and makes homemade 
root beer far less harmful for teeth than artificially .carbonated 
soft drinks. 

If possible, havethe root beer tested at a nutrition lab for sugar 
' content and report to the class. Have students figure the amount 
of savings for their family In making their own soft drinks instead 
of purchasing them, based on the ^amount of soft drinks the family 
usual ly ^purchases . 

~n:lYe TyMogsT Careers hor"Tbu7TiTestyl^ Sixteen Tfimstrl ps wi th 

round and guide. Acquaints students with lively, less familiar 
careers that afford special personal satisfaction. Cost: $150 
('estimate)" Houghton Miff 1 in Company . (Supplemental Resource) 

■ ■ V ., 
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VEGETAr.LE COOKING 



HOME ECONOMICS 
CURRICULUM FOCUS: 

1 . PI anm' ng meal s 

2. Cooking vegetables 

3. The vegetable industry frc^: 

. seed to factory to consumer. 



JUNIOR HIGH- 

. CARFER EDUCATION FOCUS: 
(DELIA Statement) 

;^60 Be -^j-Je to use econom-ic 
informal'' on in decision-making 
"'f61 Acquire basic consumer • skill 



ESTIMATED CLASS TIME: Three periods 

ESSENTIAL- RESOURCES: 

Films: "Food for th<? City" (BFA Edcuational Media), "Food Cannery" 
(Aims Instructional Media Services, Inc) 

INST-RUCTIONAL PROCESS: 

Acti vi ty 1 , 

Introduce this activity with a class discussion-.. Some suggested 
topics are: 

What vegetables do you like? 

What vegetables do you not like? Explain why? 

Do vegetables taste different when cooked? When blended with 

.others? 

Is there a different flavor' in f resh canned , frozen vegetables? 

Show the film, "Food for the City." ' 

Discuss how food gets to the- table. Ask students to identify 
jobs related to food supply. 



Activity 2.. ' . . 

Students will prepare several vegetables for eating. Small groups 
of students will be assigned to prepare canned, fresh, and frozen 
vegetables of the same" kind and the clas-s will sample. Determine 
>/h4G]v-fea-s-t-es-bes-t-. — - • : ~ 

Show the film", "Food Cannery" to reinforce or lead into this experience,- 
Decide which is the best way to prepare vegetables when considering : 
cost, flavor, availability, time to prepare. 



Activity 3. ^ 

Students will plan a complete meal using vegetables on^y in various 
forms. This meal will be served to another class. (Foreign ^ .ipes 
can be included) v . 

Discuss the interest students may have in. .a career in food preparation 
or related fields,. 
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USING A JIGSAW 



INDUSTRIAL ARTS 



JUNIOR HIGH 



CURRICULUM FOCUS: 



CAREER EDUCATION FOCUS: 
(DELLA Statement) 



■1. Introduction to basic machines- 
jigsaw 



7^29 Recognize materials/ 
processes/tool s of occupational 
cl usters . , . - 
•^67" Develop ski lis in 1 eisure 
time activities ' , 



ESTIMATED CLASS .TIME: Three, 45 minute 



periods 



ESSENTIAL RESOURCES: 

A jigsaw and a variety, of blades and files, six varieties of wood 
(hard, soft, thick, thin). Operation of Modern Woodworking Machines' 
by. Hjorth and Holtrop- . - - 

INSTRUCTIONAL PROCESS: . , . 

Discuss the careers that use jigsaws.; Show films.^de'scribing the- parts 
•and operation of the jigsaw. Demonstrate the proper procedure 
for operating the jigsaw. Stress safety in operating power machines. 
Give students practice in sawing and filing hard, soft, thick and thin 
woods. Encourage students to select projects to construct using the 
jigsaw. ' Present. ideas for the use of these types of machines in ^ 
■ leisure time activities. 

Suppleraenta] Resource; Livelyhoods y Careers For Your Lrfestyl e . 
Sixteen filmstrips with sound and guide. Acquaints students with 
lively, less famil iar careers that afford special pe^^sonal satis- 
faction. Cost: '$150 (estimate) Houghton Mifflin Company. 



t 
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USING A JOINTER 



INDUSTRIAL ARTS 



JUNIOR HIGH 



CURRICULUM FOCUS: 



CAREER EDUCATIOrf FOCUS:-- 
(DELLA Statement) 



1.. Basic machine woodvyorking " 
2. Introduction to the Jointer 



#29 Recogn-ize materials/ 
processes/tools of occupational 
clusters 

#67 Develop skills in leisure 
time activities 



ESTIMATED CLASS TIME: Three, 45 minute periods 

ESSENTIAL RESOURCES: 

A Jointer, the Jam Handy Film Strip, "Jointer," Operation of Modern 
• Woodworking Machines -^by Hjorth and Holtrop 

INSTRUCTIONAL PROCESS: ' . ■ 

Discuss the careers that use Jointers. Show films describing the 
, parts and operation .of the Jointer. Explain safety devices and their 

uses. Adjust the outfeed and infeed tables. Demonstrate edge planing 
■ face planing, and- planing end grain. Discuss getting the most out 
. of your Jointer. A field trip to local construction sites can be 

arranged to see Jointers in action. ■ 

Supplem^ental Resources: The^ Fascinating World of Work . Career . 
Awareness Series in 3 volumes.. Designed to assist • students discover 
their interests and match these with compatible careers. A continuing 
series. Cost: $320 (estimate.) for complete program. Cram, The 
George.. F. Cram Company, Inc. 
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USING A BANDSAW 



INDUSTRIAL ARTS^* 



JUNIOR HIGH 



CURRICULUM FOCUS: 



CAREER EDUCATION FOCUS: 
(DELLA, Statement) 



1. Woodworking 

2. Q Band saw 



#29 Recognize materials/ 
processes/tools of occupational 
clusters 

#67 Develop skills in leisure 
time activities 



ESTIMATF"" CLASS TIME Three 45 minute periods . , 

ESSENTIAL RESOURCES: 

Band saw; jdifferent size blades, a broken blade, six varieties 
of wood (hard, soft, thick, thin), a miter gauge, a rip fence 
"Operation of the Band Saw" (Jim Handy Film), Operation of Modern 
Woodworking Machine s, by Hjorth and Holtrop 

INSTRUCTIONAL ^ROCESS: 



Show film describing the parts and operation of the Band saw. Show 
students how to change and coil blades, adjust table and guides. 
Discuss safety rules. Demonstrate cross cutting, ripping, circle 
cutting. (iHave students make cuts on thick, thin, hard, soft wood. 
Ask students to select a project to be cut out on the Band saw. 
If a furniture facto'^^y or woodworking shop is located in. the area, 
a field trjip to see Band saws in operation can be arranged. 



Discuss occupations which require use of the Band saw. Do they 

seem to offer interesting work? Could a Band saw be used in a hobby? 

Which ones? " . 

Supplemental Resources: Livelyhoods : Careers For Your Lifestyle . 
Si xteen f i lm_$_trlD5-J^h <;oimri and-gy44e^ — Aequwrts-'-studenLs WttR 
lively, less familiar careers that afford special personal satis- 
faction. Cost: $150 (estimate) Houghton Mifflin Company. 
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USING GLUES m CLAMPS 



• INDUSTRIAL arts' " JUNIOR HIGH 

CAREER EDUCATION FOCUS: 
(DELIA Statement) 

#29 Recognize materials/processes/ • 
tools of occupational clusters . 
#60 Be able to use economic informa- 
tion in decision-making. 



ESTIMATED CLASS TIME: " One wefek - ■ 

ESSENTIAL RESOURCES: 

Different types-- of glues (e.^. polyvinyl -resin, resorcinol -resin, casein, 
animal, contact cement, epoxy cement); clamps 

You may, want to use visual aids concerning jobs that use glues and clamps. 

INSTRUCTIONAL PROCESS:^ 

Demonstrate how to u:e glues and clamps. Discuss when and where to use various 
kinds of glue. Identify trades that require the use of. glues. Perhaps allow, . 
students to take a field trip to observe these trades first-ha-nd. Ask students 
to use glue and clamps in project- construction . 

Involve students in the process of deciding when and where to use various kinds 
of glue. Consider durability, appearance, cost and ease of operation; 

Plan a field trip to shops that will enable/students to see finished products . 
that have been constructed using glue. « ' 

■ Supplemental Resources: Careers In Consumer Affajrs, > Four fiTmstriTDs 'y' ~ 
_w ith souK)d_ 3Jid--te^^tef^--mri-dgT — Sugg.es ts .career opportunities in con- 
sumer consultation such as: tax expert, loan officer, government, 
. education and publishing. Cost: $68 (estimate) Butterick Publishing. 



CURRICULUM FOCUS: 

1, Gluing" and- clamping of wood, 

2. Trades that require a knowledge 
. of glues and how to work with 

glues: • . 



/ 



CONSTRUCTING -HOLES 



INDUSTRIAL ARTS 
CURRICULUM- FOCUS:-' 

1. The correct pro.cedure for 
, usin.g tools to bore and 

drill holes. 

2. The trades thatvuse these 
cutting tools 



JUNIOJ^ HIGH *^ • 

CAREER EDUCATION FOCUS<: 
(DELIA Stat-ement) 



ir29 Recognize jmaterials/ 
processes/tooli-of occupational 
clusters / 

^60 Be abl^ to u^e economic 
information in decision-making 



auger\.bi ts ,| dril 1 s , twists f^r 
on "driAl 1 ingi (McGraw Hill), 
■tJi^se cyttiing tool s 



ESTIMATED CLASS TIME: One—two weeks 

ESSENTIAL RESOURCES: , ' \ 

" Wood, pencil, ruler, center punchy 
drills, brace, super \8mm loop filifi 
. visual aids about careers that use 

INSTRUCTIONAL PROCESS: 



Demonstrate the correct usage of hole-cutting t\ools. Show films 
ahd discuss the occupations that use these tools. Give an opportunity 
to practice the use of these tools. Let them liake use of what they A' 
-learned in the construction of a project. / . 

Discuss 'the different types of woods and how they respond to- drilling. 
Involve the students in the decision-making prbcess of choosing woods 
and drill bits (etc.) by making comparisons beif:ween choices in terms - 
of durability, appearance and cost. 

Career. Information Library . Filmstrips with cassettes. Explores 
questions related to description of occupation, environment, edu- 
cation and training required, employment proVpecl:s, salary vrang,es . 
Cost: $11.95 each (300 available). Hoffman occupational Learning 
Systems.. (Supplemental Resource) . ., ^ - 
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CARPENTRY OCCUPATIONS 



INDUSTRIAL ARTS ' : " 

CURRl\uLUr-F'6cUS : - _ 

1 , • The ^proper use, of various types 
of .\ia-i Is, i ■ 

2. Description of the various jobs ■ 
"TrTWildino. . 



JUNIOR HIGH ■ 

CA f;: i -..^ EDUCATION FOCUS: 



(DELLA Statement) 



•^29 Recognize materials/processes/ . 
"tools of occupational clusters . 
•760 Be able to use economic!: informa- 
tion in decision-making. 



ESTIMATED CLASS TIME: One week. 
ESSENTIAL rVsOU-R-{ 

Brads, finishing nai l^s-," common nails.-, box nails, casing nails, roofing 
nails, cV)rrugated.-fa''s''teners , SRA Kit;- Job'"Experience Kits, Filjns: CareeVs 
in the Biijildinq trades by Corpneit Instructional 'Filins, film loops, a carpen- 
ter as a \resource person.' ■ . • ' 

INSTRUCTIONAL \PROCESS: ^ ^ " ... 

Show filmslrips^^xplaining, the work of the roughing' carpenter, the finishing 
carpenter , \the sider and . the -roofer Show students' how to use nails and 
fasteners properjy. Hav.e students use nails 
tory work . 

PI an a field \trip to a construction si te. 



Is and fasteners in their labora- 



Invit'e an experienced, carpsenter to come to the classroom'and demonstrate 
special ski 1 1 s^, ^e .g . when to use what 'nails-,- how =tp nail so it doesn't show, 
countersi nki ng^^ etc . i . . . 

■ . i , ^ ■ " 

Conclude with a\n activity which- involves the students in the decision- .. 
making processed of V^oj^ct construction. How does durability, appearance 
and cost'affect >^the choice of nails used? ' ^ 

Supplemental' Resource: Lively hoods : Careers- For Your Lifestyle . Six-'' .- 
teen filmstrips with sound and guide acQuaints students wittrMively, 
less familiar caneers that afford special personarsatisfaofcign. Cost: 
$150 (estimate). Houghton Miff 1 in Company. I \' 



PLASTICS 



INDUSTRIAL ARTS 

.CURRICULUM FOCUS: 

1 'jbe correct method of work;ing 

with acrylic plastics 
2. The safe use of machines . 
3«. . The trades and professions 
' that use acrylic plastics 



f - ■ 
JUNIOR HIGH ; ' ' 

CAREER EQUCATION FOCUS: 
(DELLA Statement)' 

#29 Recogni z/'ma teri al s/processes/ 
tools of ocGtjRational clusters 
#60^" Be aM^e to use economic 
information in decision-making 



ESTIMATED CLASS TIME: On^^ week , ; 

ESSENTIAL RESOURCES: .-^r^ - . • *■ 

Acrylics, jigsaw, dtstTsander, buffer, oven, hand tools, ethylene 
dichloride, strip heater . 

^INSTRUtTIONAL PROCESS: 

Show students how to c!ut plastics- with a.jigsaw and how to sand, buff, 
heat, and'^hape acrylics. Show students how to glue acrylics with 
' ethylene dichloride. List and discuss^the professions, and trades 
that use plastic^. Take a- field trip to a plastics fabricating 
factory^, * 

Often acrylics and glass can be used interchangeably in project 
construction. Compare acrylics and glass in terms of cost, appearance, 
durability, and ease of- use. 

As a* supplementary resource youcould use: Plastics Technology ■ 
. Roberj Swanson (McKnight ana Mc Knight Publishing Company) 

Supplemental ResburceS: Career Information Library . Filmstrips withj 
cassettes. Explores questions related to description of occijpation , ; 
environment, edtfcation and training required , employjnent prospects, ; 
sa'laryi ranges. Cost: $11. 9& each (300 avai lable) . Hoffman Occupa- ; ; 
• ttonal ' Learning ^Systems'. ' . : 

Livelyhoods : Careers For Your Lifestyle . sWeen filmstrips with 
soundand guide. Acquaints students with live\y, less familiar' 
careers/uhat afford special personal satisfactio^n. Cost: $150 
(estimate) Houghton Mifflin Compar ' " ^ 



SKILLED AND UNSKILLED WORKERS' 
/ IN ASSEMBLY-LINE PRODUCTION 



INDUSTRIAL ARTS 

\ ■ • ■ 

CURRICULUM FOCUS: 

1. Sk'il.ls in measuring. 

2. Cooperating with others ; . 



c 



JUNIOR. HIGH 

* .. 

CAREER EDUCATION FOCUS:' - 
(DELIA Statement) . ^ • 

#16 . Understand need for con- 
tinuing education in a changing 
world ' , ^' 

1^35 Be aware of *the value of 
acquiring marketable" skil Is 
#52 .Realize how the labor market 
affects the nation's economy 



ESTIMATED CLASS TIME:" Several class periods 

ESSENTIAL RESOURCES: , ' 

•1. Access to wood shop and tools. 
2. . Lumbe?^/ hai Is , glue. ' ' . > 

INSTRUCTIONAL PROCESS: ^ J 

To demonstrate the process of assembly-Tine production, and the xoncept 
of skilled versus unskilled latpor conduct the following exercise: 

Divide the class into two separate groups, equa j in n umber .jand'des- 
i gnate one group the "Ski_l l ed '"^.workers and the other 'group the "Up- ^ 
skilled" workers. ' .■ ' ;' ^ ' 

The project to be undertaken is the construction of a simple "Fishing 
... Bench." (S^e Plani Below) ■. . • 

' For the skilled workers, dividie the construction of the Fishing Bench 
into a number of steps to ,sin:u]ate an assembly-line project. At each 
step, assign a student and demonstrate the individual job to be com- 
pleted. Do Jihe saijie at each step of the project.-- ^ 

With the "Unskilled" workers, demonstrate to the group the process of 
making the Fishing Bench. Each "Unskilled" worker will complete the 
. . total project by himself. 

Have^ the two groups complete the Fishing B.ench project. Once completed 
. ■ discuss the tv/o-methods . Include an analysis\of efficiency, quality, ' 
cooperation, speed, etc. ' ■ 

/ K- ■ — >| 





2 
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CAFETERIA CRAFT FAIR 



INDUSTRIAL ARTS 
CURRICULUM FOCUS: 



Acquainting students with a 
. variety of crafts v/hich 
require numerous skills. . 
'Planning, coordinating, working 
with others. 



JUNIOR HIGH 

CAREER EDUCATION FOCUS: ^ 
(DELLA Statement) 



#15 Be awa^e of multiplicity 
of skills, knowledge in education 
#29 Recognize materials/pro- 
cesses/tools of occupational 
clusters 

#35 Be aware of the value of 
acquiring marketable _sk|ns 
#49 Develop effective de'cision- 
making strategies and' skills 



ESTIMATED CLASS TIME: Variable 

ESSENTIAL RESOURCES: 

Tables, poster board, art supplies: 

INSTRUCTIONAL PROCESS: 



sign up sheets 



A cafeteria craft fair can be the culmination of many projects in 
art, home economics and industrial arts. Planning among teachers 
\ to coordinate this activity and to set a date, is necessary. 

Announce to students .that/ a craft fair will be held in the school 
cafeteria. They may wish to bring crafts they marfe' at home, a*S 
well as at school', te-sell or just to display. Students- v/ho wish 
to partit:ipate should sign up, indicating what they will bring and 
the quantity. 

Ask students t volunteer to make posters announcing the fair, and 
for tables, to set up 'tables and to clean up. 

"ffre craft fair can be scheduled for an evening so parents can come, 
or during an afternoon school period. Students should sit at tables 
where their crafts are displayed so they. can answer questions and 
sell their own wares. ^ , j 

After the craft fair, discuss with students how tHey felt about the 
craft fair, whether they felt it v/as worthwhile enough to make an 
annual event. 
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HISTORY OF MUSICAL INS-^.W.vTS 



Mus;c ' ■ ! 

CURRICULUM FOCUS: 1 

1 . History of music ' ' 
2. Appreciation and kr^owledce of 
musical instrur^^^ntj .i 



JUNIOR HIGH- 

CAREER EDUCATION 
(nh-LA Statement!! 



Jb: 



lU"^ aware of mul ti\pl ici ty ^ 
skills, knowl edq(^ i n ecjucatio^ 
'24, Understand varietAand 
complexity of occupations ^t]d 
careers j \ ' s 

-29 Recognize material sApPoG^ ^' 
tools of occupational cluster^ 



ESTIMATED CLASS TIME: Ongoing presentrj-tiohs 



ESSENTIAL RESOURCE'S; ^ ^ j 

Resource books.' on development of various musica i ' instrdments , and 
instruments' from previous agos. You niay want to arran(^e a field ty^i\ 
to see collection of old musr.ai instruments, opaque pi^^ojector. 



"jsical instruments and let 
h. U>e an opaque projectoi^ 



INSTRUCTIONAL PROCESS: i 

Talk CO students about the history of 
students select an instrufucnt to res* 
for presentation. • ' . ' 

Arrange a ""ield trip, if possible, to view antique musical instru- 
ments.* You might ■'■Iso try to liocate someone' in your area with a 
'specict interes:. In old instruVjents to talk to your Class. 

After this presentation , discuss careers related to. musical in- 
strnimehts, both, old and new. List as many ^as possible on the chaU- , 
I ' board j(e.g. guitar maker, co^'fuctor, professional mqsioians of va^io^'' 
types,' musical researcheV, muse'-in': curator, composer; song writer). 
Where would yov go for training in these careers?. 



EXPRESSION OF VALUES IN MUSIC 



MUSIC 

CURRICULUM FOCUS; 



1. Music as an art expresses values, 
attitudes and philosophies. 

2. These values, attitudes and philo- 
sophies to some extent affect and 
reflect the culture. 



^JUNIOR HIGH 

C -.EER EDUCATION FOCUS: 
(DELLA Statement) ■ 

#09 Recognize that development 
of self is constantly changing 



ESTIMATED CLASS TIME: Variable 

ESSEf^TlAL RESOURCES: 

Records of various eras (de-non^trating what was popular.) 

INSTRUCTIONAL PROCESS: 

As a class, study the changing expression of values, attitudes, and philo-' 
Sophies as they appear in popular music. Discuss the impact this music has 
had and does have on the teenage^cul ture and individual relationships. . 

Ask thp students to bring in records of their^favorite music. Discuss the 
artist who created the music an ' why the students like the music. 
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BICENTENNIAL BALLADS 



MUSIC 

CURRICULUM FOCUS: 

1. Develop understanding of 
historical background of 
ballad throucj-^ dramatic 
iniprovi sation 



JUNIOR HIGH 

CARELR EDUCATION FOCUS: 
(DELLA Statement) 

P03 Unc!-rstand relationship: 
sel f~character sties/performance 



ESTIMATED CLASS 111. 



Tv;o periods 



.ESSENTIAL RESOURCES: 

Narrative style irongs , preferatjly with some/historical background from 
school music textbooks or songbooks printed for the Bicentennial. 
Reference materials, such as an encyclopedia. 

INSTRUCT^OriAL PROCESS: ' < . 

1. Motivate. Discuss the characters and the historical setting of • 
the song. S"ing each vers'e, stopping to ask questions, discuss 
^ncw words, while keeping u soft accompaniment going. Learn the 
♦ song together. 

'2. ^^-^t up a conflict. For instance, in. the ballad Young Ladies in 
Town , the girl of hon^'^spun dress trios to C'onvi nee. the other to 
be of a similar patriotic, attitude , rather than wearing London's 
latest fasTiions. Choose One "homespun" girl and one "calico" 
g^!rl and see if the former can convincj the latter /^o change. 
Help set the scene by asking where they are, and what they are 
doi ng. . 

3. Watch the Improvisation. Lr the ..rnumen run its course, but 
stop the action if. it degenerates into a "yes, I will "-"no I 
won't" altercation, or if someone is genuinely stuck. Refer 
frequently to the song for additional reasons, and new arguments. 

,4. As suppi nmentary resources use: Visuals to illustrate lifestyle 
of another tiiie and primary historical ref oroncos , such as\ 
prt-nted articl cs,. supply list.., diaries, speeches. \^ 

\ • 



VOICE' STORY TMPROVISATIOM 



MUSIC ' 

CURRICULUM FOCUS: 

1. "^Develop self-confidence in the 
singing voice 



rilOR HIGH 



- ARlER education* FDCU^: 
(DRLLA Statement) j 

^0?. Develop knowledge of 
unique personal chara:teristics 



ESTIMATED .CLASS TIME: 

tSSEiuIAL RESOURCES:"' 
Tape recorder 

INSTRUCTIONAL PROCESS: 

Working with partners, students decide on and practice a voice so.und. 
Their sounds must match or complement each oth^^r. As the teccher 

•improvises a story line, such as "down in the ' ; there lived 

the students perform their voice effects for all nouns 

ij," verbs. Should their , sound be very short, gesture for them to 

epeat it several ti es. Keep the story rather short, at first/ 

iscuss what the sounds might represent. 



If you tape record the sequence, .play it back, stopping often 
>-i?0Lss .'alities of sound and the resulting effect. 



to 



...KRlCULMf-' FOCUS: 

1 . Iniprovi se bod' 
nar.e 



. iS to your 



r,MM-'r f::f'iiCAT!nri focus : 

LLA Stat"- opt ^ 

■n.' i'r.(!-:-> tand i-el it ions flip.: 
■ sel f i:t)cif/.u:teri stics/perfoniiance 



ESTlM/'itJ.) Two cldss periods . 

ESSENTIAL RESOURCE, ' ' • ' " 

oper cldssroop spaco 

INSTRUCTIOMAL PROCESS: 

1 Warn-uD. Students sit down in lane circle on the fir , Explore hody 
souncn5y""tappinfi, thunioing, and rubbing various parts the body. Go around 
the circle to find irany sounds as possible, the group echoing each new 
sound . . . ■ 

2. Ndr _JyndlQi- •'•'ith everyone standing up. one perso" says their _ name , 
a'cidi?^' jody sounds to match 't lae sar^e time, so that L.ie name is literally 
choi . ugraphed.- Others, should, echo' as each name is per'formed. Continue 
a<'ound the circle. Help them notice uses of loudness, softne$s, getting 
faste'r or slower. 

the students have difficulty'in getting started, let them have a short time 
out to practice irdividua I ly . Be, sure the total atmosphere is congenial and 
supportive of all individual differences, for here the divergent idea is ■ 
valued more than the borrowed oiie. . 
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1 



r ^ETRY PLACE 



MUSIC 

CURRICJLIJM FOCUS: 

Recite poem and/or add sounds 
according to personal inter- 
pretation 



JUNIOR HIGH 

C.'^REER EDUCATION FOCUS: 
( DELIA Statement) ^ 

^^08 Deve>Qp a pcsitive self-concept* 



• ESTIMATED CLASS Tlf'lE: Variable, ocpendinq on number of students participating 

isSENTIAL RESOURCES: • . . . . 

Onfe or ore no^ms , selected for neir rhythmic or sound possibil ities^ 

attractively displayed. ' ■ 

Various percussioa instruments or found sounds , 
A private c; ea, carpeted, e.g. a refrigerator carton or ^ set, for a 

private environmei t . • 

INSTRUCTIONAL PROCESS: ' • ^ ' . ■ • 

Tfiis i:'s a learning station activity for 2-3' students . Re^ci the poem aloud; 
ask if someone could find or make an appropriate, sound at the end of the 
first line, and so or. Work out ashort poem in class. Encourage students 
to do the soundmakir.g at the end of each line ta ler than concurrently with 
the speaker, so-the speaker can bp ciearly unc stood. Look for descriptive 
elements in the poem (includinn- :,T|ence) or rh thmic patterns to echo. Ask 
if there should be any char..,c in the s-peed or "me, ' ^ 

After the example har^ Sef^n ;nt wi+;n the class,, give 2 or 3 students 10-20 mir 
utes to work on a di-'-^r^e -t :>en\. One of the students will havve to be the. 
reader. Have tben^ oe'"-^"! thi^ class after they have practiced. 



/ 



MUSIC 

CURRICULUM FOCUS: 

.1 . Perform a single. word in a 
personally revealing v/ay for 
its qualities and meaning.. 

ESTIMATED CLASS TIME: Or^^ class panod 

ESSENTIAL RESOURC : S : " r ■ 

INSTRUCTIONAL PROCESS. 

. Preparation: Ask students to rai::e their hands as soon ah they 
can think of a word to go witn . . . "su!;.iiier/' Choose one and sprak 
together several timeo! How can it bo changed? Softer? Slower? 
Higher? Lower? Faster? Lazily? Repeated? Getting faster? Ex- 
periment with s^vera' v/ords. 

2. Conduct Cantata: Name, a category-color, scfiooT,' f ish^ mammal, 
vegetab1e-(c4tegory can be applied to any subject area) and choose 
seven volunteers. Standing in a small semi -circle -with the teacher 
as conductor, motion to individuals to perform on their word until 

a cut off is given. Try onducting a dialogue be:.;oen two opposing 
wo^ is , try repeating a sho^^ series like an ostinato pattern, try 
their soun !s all together, work t ;ard a climax, end the composition 
cl early. . . 

3. idlk about ■ f: Which words setnied to fit together? Oppose each* 
other? Whose v^'crd had the greatest < arne of pitch? The roughest 
sound? Did /ho v;ord performance suit tfiuL person? Try more groups. 
Have fun I 

As d supplemei^tary reso'jrce you ^n'nht v/ant tc use a recording of 
Fugue of the tates, Toch. 



JUNIOR HIGH 



CAREER EDUCATION FOCUS: 
(DELLA Statement) . 

//Ol Develop vocabulary of" 
sel f- character! sties 
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MUSlCJ-'ACHINf 



MUSIC 



•,iMNIi)R High 



CURRICULUM FOCUS: 



CAREER EDUCATION FOCUS: 
(DELIA Statement) 



1, Organizing a sequence of sounds. 

2. Making deisions in i small group. 



•■•44 Recognize that decision-making 
involves some risk-taking 



• 0. 



ESTIMATED CLASS TIME: Variable 



ESSENTIAL RESOURCES: 

Sturdy music stand, easel or o -er 

Variety of sounds--at least 8 (including industr^ial components of interesting 

timbers \ • ' ^ 

Wi re / stri ng , tape 

INSTRUCTIONAL PROCESS: 

I . Introduce the learrvi^j station to the class as a whole, and work out an 
. example for all to see. This learninn station is suitable for two or three 
students at a time. 

Instructions should be posted: 

1. Add sounds to the "music machide" by using tape, wire, string, cr by 
balancing. 

2. Plan a compesi ti on. wi th : ■ 

. . A beginning (make it interesting) 
A middle (at least ono minute long) 
^An end (should be final sounding) 

3. Perform thr compo ition for class. 

2, Practice, for about 15-20 minutes. 

3. Perform, and hel p evt'.Uiate by asking these gufe'stions: 
Wa':. there evidence of planning? 

Did they develop noo-verbal communication to i,tart and stop?- 
Did they listen carefully to each pther? 
. Were cheir. sounds balanced or not? 

.Which 'part was the be''M*nning? The middle? The end? 

If . few of' these were • answered , the performance should be repeated--or students 
^should ;.. sent back, to the practice area if there ; > time. 



275 



MAGIC SQUARE 



MUSIC 

CURRICULUM FOCUS: 

J . Duration and timbre 
2. Arranging a sequeticc of 
sounds 



JUNIOR HIGH 

CAREER EDUCATION FOCUS: 
(DELIA Statement) 

M9 Develop effective ducision- 
makinfj stratoyies and skills 



ESTIMATED CLASS Ti : • , . . 

^^^'"Tlliic SquSro^dr^ on large paper, at least 20" x 24" (atta^ched example) 
■ Colloc1'-'i sounds such as shakers ,■ rai 1 road spikes, suspended cymbal, 
cocc:mt: rJiells, sand b1oc'-s, etc. Private area or tall storage 
cupboarti. > „ , . . . ' 



i;;sTRUCTio:./.L PROcrss 

Each player picks 

' Find a 
continuous 
sound 



;• 5" card, each of which reads: 



Find a 
si- rt 
■ ':.vjnd . 



Find a 

vibrating 

sound 



^iP interaction and docision-i^kikiivj process begins here as^ they select 
■soup/l^. thai 1- .ich their tasK cards. Then they' perfr i the MacjTc Square 
accoidint; to i: nuiLe U^o\ imv • acjrt'ed upon, irakinn sure all b rmk 
-SD?'es are.troa'u.Kl fairly as silences. AvLor prac icp, usually 0 
Miiv^ites, tt.ev '-.ould nerfonii M^qic Square for .t^he elf- or a small 
group who tries to. nucss, by li'5^:ening carefuTly, wliich route v.-as, 
tak'jii . . 

.Note- -Whr-n us'rd'ns a leaniing station, tt is essential that it be 
i. i-roduc..-! Lo-l!.-' rl.ss as o whole at first, with oi-e example worked 
in frorit nf evoryono.. . ■ ■ 
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9 i-i 



e. • STONE AGE IMPROVISATIONS 

/ 

/ • . ^' 
MUSIC . ' JUNIOR HIGH n;^ ^ 

CURRICULUM FOCUS': • ^ CAREfIR EDUCATION FOCU^,: ■ ^ 

i (f^fLLA Statement) 
. 1. Improvise by playinr; and J * 

Tistc^ning -sonsitivoly to oneself ' rIO' velop^a sensitivity • 
'-ancJ others . 'toward and an acceptance of. 

others 

RSTirmo CLASS TIME: One class ' perioJ 

\ ESSENTIAL RESOURCES: ' 

Collection of sound sources apprc^pr iaic/ to the Stone Age: shells, 
. hollow logs, seeds and nuts, sticks, bow, baskets., gourds, etc. 
. You mery v/ant to use: Rubbern^at, called %kin", that resembles hide 

or a\real 'anirnr?! SK->n. Slide, handinado or eerie, forest-like 
• background. Tape recorder, 

, INSTRUCTIOi-AL PROCESS: ^ ■ " .- ■ ; 

1. Prepare the- environ;nent. Lay the collected sound sources out 
' " , on the skin. . Tc about primitive music-making, ladk of v/ritten * 
music, oral traditi^)ns, ritual s serious nature related to magic 
or. religion. Try out' some of the sounds. . How many different sounds 
can you find on one instrument? 



2^ Improvise. Five or 'six primitive ,tribesmer> gather on the skin. ' • 
One is designated as leader to start and;Stop the improvisation. 
The leader starts and the^rest join in; their sound.s may weave 
in and ou^; if someona starts a pattern others could add to it; 
if someone plays softly, others should be sensitive enough to • . 
join that idea; the most usual ending is a loud gesture, of some kind. 

During the playing, the room should be darkened and the slide 
projected. ^ ' 

3. Talk abou. it. If you taped it, replay immediately. Ask if the 
players were sens' t' o each other's sounds. -Was there contrast 
in the texture? Wh- J" of ri/tual might the improvisation suggest? 
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.. ■ • ? . ■ ■ ^ 

0URRi-€ULi)f' -EDcns; • r./'-rri: I ji'C," ; ION roci;:: : ^ 

' ■ . , ' fTl.l," '■tdt.eivcr.-^,) 

1 Improvise sole on ,;. hoivio '■•:r:.,i- 

, .•' . !' ovol r n ' Kpov.'I r;i''cp uw'.mic 

pe!'".,L '!('.'' cheroci.eristic'--. 

ESTIMATa; CL'vSS Tl'r: Cnt: wee(. • ^ ' 

ESSEliTiAL FLSCiriCri: " ' - . 

■• Bongo drums anc* r^f. leasi 6 cifirrt L :ir. ' f (■' r ■ z^^- ('^'.cr .t;erc'Jsn.M:vn 'inr)t)-uri('r!L 

IfiSTRUCTIONA: ROCESS: 1 ■ . ' 

1 Pr epay ("^r .. ' ■ - \ ' i . . 

Pass bonno drun.s arcnrid tf;e classrocn to find ar. nany v/aysof perforni'i nc as 
poss>b1e. h'avG . stiulents echo i nteres^tinq patterns c»^. their lans or der.ks. • 
Ask for a' volunleer^to. trv r?.nd play about one n^'nuto on the honno drut to 
"show off^' his technique./ Fncouraqc attention tc softer, louder, faster, and 
slower beat^\ Ask\the class to simulate the- orchestra by claooina a rhyihr- 
; - .pattern before and after |the''sblo--cal 1 ed a cadenza. The" teacher. r^l'Oi.i;: con- 
duct and c,ue the cadenza -tbe first, tin^e. - - ■ - . 

2. Performance 

' ' ' ■ \ ' i . ' ■ . ' ' 

Fi^ve or six "students form the orchestra and select instruments. The co ;'.";ctor 
may lead them in playing, a -Latj>{i American rhythm pattern, or follow a written 
rhythm. The bongo filayejr should, be seated comfortably, waiting for his cue. 

.'The conductor indicates Whether one" or all of the orchestra should :be playinn 
and 'also how loud or soft the sounds should be. After a brief orchestral sec- 
tion the . cqnductgr gestures to the solo perforHier to begin his- cadenza. The 
5oloist"*pl ays as extendefl ; and interesting a pass qe as he can, ending with a 
soft roll and a nod to t^e. conductor to brir/j the orchest:^a back in for^a 
grand finale. " | - . , * 



MIRRORING ' 



MUSIC 



JUNIOR HIGH 



CURRICUILIM FOCUS: 



CAREER LDUCATION FOCUS: 
(DELLA S^tateinent) 



1. Develop sensitivity and con- 
centration in develop,inq a 
partner's movements 



•10 Develop a sensitivi-ty toward 
dnd an- acceptance of others 



ESTIMATED -^LASS TIME: Two class periods • ,. 

^ESSENTIAL RESOURCES: ' ' ' ' i ^ 

•Some open space in classroom, recording of Cl^ir de L une (Debussy ), Moon- 
light Sonata (Beethoven) or other quietly! flowing miisrc, projectors and 
slides, large screen or sheet . ' ' .| 

INSTRUCTIONAL PROCESS:^ ' ■ ^ • 

Students xhoose pjantners, deciding ci^ one v/ho wiV -^gin as leader. Not 

all the class has' fio work at the same time, Fu ether, the leader 

begins to move slMly, with the partner mirrorii jesture. Keep 

moving sfev^ral mifcq'tes, then change leaders. Ii precisely enough 

it becomes . very' difficul t to discern tne lea^li *. s i,s an abjectivo for 
the students. ^ 

Try the mirroring by.- standing in front of large ) ^de projections, ^r r\o 

. circle.' of light,, for heightened dramatic..ff^.:i iv ?^^d adr^ slow, fl.ovMng 
music*. 




THE" IMPORTANCE OF -EXERCISE 



PHYSICAL EDUCATION 



JUNIOR HIGH 



CURRICULUM FOCUS: 



CAREER EDUCATION FOCUS: 
(DELLA Statement) 



1. Sports for lifetime learning 

.and health ''^^ Develop positive attitudes 

2. The relationship between toward the value of leisure time 
( sports and mental or 

physical health ,■ ' ' 



ESTIMATED CLASS TIME: Two class periods . ' 

ESSENTIAL RESOURCES: 

Physician or nu^^se as class consultant 

INSTRUCTIONAL PROCESS: * . . 

Invite a physician or nurse to the classroom to speak about the aging • 
process and how it relates to physical limitations and exercise. Students 
\ can suggest various sports and the physician can suggest age levels 
at which they are most appropriate with an explanation of the reasons 
for the selected age. Physical conditioning should be included in 
the discussion. 

At the next class meeting, discuss the importance of keeping in good 
physical condition. How does a regular routine of exercise increase 
physical stamina and mental alertness? What is the relationship 
between physical and mental health? What is the potential of anyone 
developing a career related to" sports? Consider careers not directly 
related to sports. How can sports (physical exercise) complement 
these types of work? Ask students to tentatively project themselves 
^ into an occupation and a physical* education program. 



\ 
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DEVELOPING PHYSICAL ADEPTNESS 



PHYSICAL EDUCATION 
CURRICULlIm FOCUS: 

v. Assessing individual progress 
and competence. 



JUNIOR HIGH 

.CAREtR EDUCATION FOCUS: 
(DELLA Statement) 

,-62 Develop vpcabular^ to • 
different! ate. .leisure time 
activities 

.^67 Develop skills in leisure 
ti'me activities 



ESTIMATED CLAS-S TIME: .Ongoing 



ESSENTIAL RESOURCES: . n , n i 

Dicti onar y of Occu p ational Titles, P_ccujja_ti^aJ_Outl o .pk Handbook 

INSTRUCTIONAL PROCESS: - 

Develop with the, class a list of the careers that need.-physical 
adeptness. As a starter here are some suggestions: policeman, 
^.i reman, surgeon. . • , 

Ask the students to assess iheir own physical competencies,. Do 
they possess some of the skills needed for the above listed oc- 
cupations? ■ 

Ask Che students to begin to chart their progress in sports. For 
example, their time to run one mile, number of sit-ups accomplished, 
etc Establish goals in individual conferences with students,. -Em- 
phasize individual progress rather than comparing students' abilities 



.O^TACLE COURSE 



PHYSIC^ EDUCATION ' • 

f 

CURRICULUM FOCUS: 

1. . Students will assess their 

present level 'of skill develop- 
ment in relation to different 
types of physical work demanded 
• by a variety of occupations. 



JUNIOR HIGH ' : 

CAREER EDUCATION FOCUS: 
(DELIA Statement) 

•'•37 Develop necessary' educational/ 
occupational competency 



ESTIMATED CLASS TIME: Variable • " " 

ESSiNT.IAL RESOURCES: r. . 

Available gyni equipment (niats , jump rope , basketbal 1, besket ropes r'VcUTtirn, ~ 
horse,' balance beam) lader, chairs, cards 

INSTRUCTIONAL PROCESS: • 

'Design r. career-related obstacle course vvith tht- help of your stu^'ent/-. Set 
up skill testinq stations usi no . faci 1 i ti es ar.d i.^ ■.ipnient ir the school or th^it 
the students could brine from home. Cevelcp aeil-it^ -tests that rir.ht rrlc^te 
to occupations. For eyar-ple, horizontal ladc'er (p-ai ntci') , rcpc c^''^v'■i (tele- 
phone repairman), basket shoct (athlete coact-), balance beam (ccr^ tri:e t iei. 
worker), jumpinq rope (boxer), tumhlinc; (dancer', oarachute jui.iprr) 
(stunt nan). Students miqht prepare poster^: tc he placed at eac!^ c 
describinn • the aqility test at that station, what occi.pa t.iors are i 
it,", and how points are scored on that test. Cesiqr c- score sheet ' 



. re; 



1 ne 

e^:ted te 
er (^i:^t 



cle course. Allow students tc^ practice the indivi-iuc 



skills *3r!e ' Vur- x.\ 



course nunei'ous times tc improve their f.kills^. This activity co-.l 
class-wide, qrade-wide or r;Chool-v ide cor. peti tier, evert. It ccu"^(i 
from tir':? to tir;o to fit the need:; and abilities the' ?tuc:er:ts er 
more chal 1 enci nn . . ■ 



PRODUCING 



>PORrS tVLNT 



PHYSICAL IDUCATION 

:'JRRICULUM iOCUb: 

There is .a wide ranye of"" careers- '-^ 
the'world of sports and 'leisure 
. activity. 

!. Careers as athletes are 1 incited 

in duration since age is •in i'-"portant 
factor. 



JUNIOR HiGil 

CARtER EDUCATION FOCUS: 
(DLLLA Statement) 

•••'24 Understand variety and complexity 
of careers . - 

-OS Develop a positive self concept 



:stimatld class tinu: 



1 ve CI ass uer i ods 



■ LriTIAL RESOURCES : 

, ^-'os te>^board , paint, niarkers , tables 



NSTR'-cnUNAL PROCESS 



Very often students wrro are not ve^^y proficient in athletics feel left out 
or inferior because they are fiot involved in intramural games. The follow- 
ing activity' is designed to involve these students in an athletic event by 
giving' them an opportunity to i^oalize that many different kinds of abilities, 
r.alents, and skills'- are necessary to bi ing about an athletic event. For 
exa-Mple, timekeeping, photography, broadcasting, journalism;, uni form" design- 
ing. program writing, poster' designing, advertising, sel 1 i ng ^ ^ ' ^-^ " ' 
ing, etc, ' ^ ■ " ' . 

Before an intra'-ural sports acicvity suggest to your class that they "pro- 
duce" it like a profess iofial event. Ask nonathletic participants to cover 
various interest areas. Rian with the students their jobs before the event, I 
::uiJe the designei^s and writers i/i putting together the programs. Be suJre^^ 
t:^ie- -/portswr i ters , broadcasters and photographers know how to do their 'jobs.- 
-eiD the advertising sal espersoris , cofiywri ters and artists prepare their 
a^^ i ':ji:-^en ts . . 



jfM^Os distribute to the students the pregame press releases'' 
licles that have been prepared by the news staff. Distribute .the pro- 



::;ri":s. roa dcas ters and photographers should be positioned; the team's 
e^u^o'^enc should be ready. 



•"o"! lowi rr] t^' 
the gcir^e . r-jiv, 
to -a .ioJ-'-:d * 'si , 



'vent, sportswri tef^s S'-^ould .distribute their stories" about 
iri.:'.::, t^e importance f,;f deadlines and the immsdiancy of news 



:ne no.-' 
i fi' th i 



udents the variou': facets of the careers involved 
2^; involvi^c'io •:rx;:lain their pafVt and" why it 



\ 



was important. Ask the students to bring»in (-advertisements of sporting equip- 
ment , .accessories'/ arid, uni forms . * 



Discuss the wide range of careers in the world of sports and leisure — - 
/activity. " Stress the limited duration of a" career as an athlete due to 
the age fac1.or--br.ing out that -the athlete must therefore make an adjust- 
ment. Illustrate the ways sports personalities become involved when their 
athletic careers have ended. Ask the students to bring in advertisements 
or articles about this. Some athletes st;art businesses of selling or de- 
signing sporting equipment and clothing; others beocme endorsers of pro- 
ducts. Some become sportscasters or move into other fields of entertain- 
ment (e.g. movies), or,work as coaches or physical -education teachers. 
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YOU'VE GOT--.PERSO,NALITY 



GUIDANCE 

, CURRICULUM FOCUS:- 

K Learning more about ourselves 

2. Learning how-to evaluate our 
behavior, 

3. Discussion skills. - 



JUNIOR HIGH 

CAREER EDUCATION FOCUS r 
(DELLA Statement) 

^'01 Develop vocabulary of 
sel f-characteris ti cs 
^04 Understand that personal 
characteristics can be changed 
^05 Re^c;ognize relationship: 
self-ch'aracteristics/decision- 
niaking 

^•^09 Recognize that development 
of self is constantly changing 



ESTIMATED CLASS TIME: 45 minutes 

ESSENTIAL RESOURCES: 

Your Personality: Th e You Others- Kno w (Guidance Associates) . 

— XJ 

INSTRUCTIONAL ^ . ^ ' 

Introduce the term, "personal i.ty" the class in a spelling lesson. 
Have the students define the word and develop a bulletin board de- 
picting different parts of a "personality." (Use T.V, or movfe 
personalities. Chuck Barry's song "You've Got Personality," person- 
.. alities- in school, family personalities)-./ 

Read the Teacher's Guide to Your Personality: The You Others Know , 
and use the suggested questions and activities to introduce the 
.filmstr'ip in the kit. After showing the filmstrip, conduct a class 
discussion on effective communications. 

As a follow-up activity discuss the following: 

1. What I Tike about my personality.^ 

2. What I don't like about my personality. 

3. What characteristics of my personality could I change? 



?8R 



GUIDAriCl. 

CURRICULJM FOCUS:' 

1 . Develop sel f-undecs taiul i lu; 



JliiJlOiri'IGM 

CAKLLR nuJCATlfifJ FOCUS: 
•(DFLLA Stdteinent) 

■'•-(>'' Recoqniiie that development of 
self is constantly changino 



ESTIMATED CLASS Tlf-n-: Variable / 

. / » ■ 

ES5FNTIAL RESOdRCLS : / 

Filrnstrip - "Yoiir- Persona 1 i ty : . The'You t'tliers I'.i'iov," (Guidance. Associates) 
■Film - "Actinq with Maturity" (Coronet Films) 

INSTRUCT I OfiAI. PROCESS : . . ' , . 

Show t^e films as a wcin:>u|) to the discussion. Have students identify past 
expeyn'onces in which they were not successful.., but" at a'.later time they were 
able to master thei r . d i f f icul ti es , Have them relate this to their changing 
pattern of . sel f-ch'aracteri sties,, . ' 



PUBLIC INTERVIEW 



GUIDANCE JUNIOR HIGH 



CURRICULUM FOCUS:. CAREER EDUCATION FOCUS: 

(DELLA Sta^tenient) 

]. To allow others to know us better . \ . 

z.. To express our personal ft?'elings * -01 Develop vocabulary of 
/ • attitudes, ideas, and values self-characteristics ^ < 

openly ^ ^02 Develop knowledge t)f unique 



To communicate effectively in personal characteristics 

front of others #10 Develop a sens-itivity 

To respond to personal -questions toward and an acceptance of 

on the, spot ' " others 

' Develop the necessary 

social ization ski 1 1 s 



ESTIMATED CLASS TIME: Five to ten minutes - a good filler activity 
to end a class that runs short . * ' - 

ESSENTIAL RESOURCES.: ' . 

INSTRUCTIONAL PROCESS: 

This is a type 'of ongoing activity that can be used 'throughout the 
year whenever a few spcire minutes arise. ^ \ 

The rules of the public interview are'^simple. i^—-"^^^'^'^ 

Any student may volunteer to be .tnterviewed^by-'th'e' cl ass . - The student 
may choose a particular categm^^.-Of qijeStions (family relations, 
academic goals, caregr-^plans , leisure activities, etcj'or heor 
she may sjjriply'titioose "potpourri" (any type of questions are acceptable 
here;) Any student may as^k whatever question he or she 'cares. The 
person being interviewed may decline to answer any particular, question' 
by merely saying "I pass." When the person being interviewed wishes 
to terminate the interview he or she simply says "Thank you" and"" 
steps down. , . - 

No o^ne should feel threatened 'by this format as any question may be 
dismissed if it is too personal or embarrassing. 

If a long time elapses between interviews the teacher should review 
the rules before asking for^.volunteers . 

The teacher ''may volunteer first to get the process moving and to build 
rapport. 
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R(M,.!:S AflD SYMBOLS 



GUfDAriCL . . 

CURRICULUM f;OCUS: 

1. -Greater unders tanr^^i nii o 
self and otMors 



JUNIOR HIG|I 

CAREER EDUCATION FOCUS: 
(PEUiA Statement) 

•••06^ Understand and use the 
concept "Irole" 



ESTIMATED CLAS^ TIfT.: Two class periods, 1 week apart 

ESSENTIAL RESOURCES: . . ' • 

nof3G. \ ' , 

INSTRUCTIONAL PROCESS: 

In a (iroup discussion, ask the student to identify various roles associated 
v/i tfi his/her peer aroup "syivibol s (e.o. athl etes- jacket with emblem, scholars 
honor pin, clieerl eaders-charm, etc . ) and tlie status associated with each. 

Ask the students to keep track, for one week, of the percentage of time f.e/ 
she is currently ennaqed in the following roles: 

a.- fan:il'y n-.eniber (brotlioV, sister, daunhter, son, etc.) 
^.s'tudent* (student, athlete, club member, etc.) 
social qroup member, ( peer , boyfriend, etc.) 
relinious qroup member (m.ember of choir, altar boy, etc) ■ 
coi'nnuni ty. worker (volunteer, girl scout, etc.) 
irass media (TY viewa^^ record fan, etc.) 
hobbyist ' ^ ^ 

h . worker ■ ■ . . \ 

. fiave the stucents decide whether they sho\ld or want to change the amount 



tinse trey spend in eacn roie. 



\ 



/ 



\ 



/\ - ..^ 

GUIDANCE • , ' JUrilOR HIGfl 

f 

CURRICULUM F'OCUS: ' CAIUTR FDUCATION FOCUS:. 

' , ^- (bELLA Statt^inent) 

1. J. To . examine .creativity in 

- approaching leisure activities. . '-66 Develop positive attitucles^ 

2 , • To examine attitude^ toward toward value of leisure tiiiio 

: the nature and purpose of r67 Develop skills- in lei'sure 

J-eisure activities. • time activities 



ESTIMATED CLASS JIME: One clans period-^possibly two 

ESSENTIAL RESOURCES: • 
Imagination • . 



INSTRUCTIONAL PROCESS: 

Set up the f9lloV/ing situa,tion: You *are on ,a group picnic wfth five 
other people of .your age. Onerinember^f the party has a vollleyball 
in the. trunk of his car> and there is a large grass fie|d available 
for use. Dpvise a new game and write the rules for that gam^i^^. 

Compare the var^ious cimes invented and discuss a few of these with 
the class. 



Some of the following questions can be explored: ■ 

^Was your game meant solely to pass time igg a. "fun" way, or was there 
'a provision for' a defini-te winner? . • I 

Was your 'game; highly competi tive? . . 

Was it designed to test or exhibit certain skills? • v 

Was the. game' designed to end at. a particular point (score or time 
requirements), or could it proceed as long as the group cared to play? 

Was enjoyment of the group a factor you considered before devising 
your rules? 

Could everyone participate? • ^ 

The answers to-many-of the questions miglit reflect^or indicate a desire 
or drive to instill a ''work type" effort into the^ame. Our tendency 
to "work" even at play could be examined -here. Likewise, you .could 
examine the inability of many of us to truly relax .in '>!play" situat-ions 

The concept of recreation as re-creation can also be dealt with, ' 
1 . , .. * ' 

If .there^ is a desire to k^ep this activity to a single period the 
development of the. game itself can be given as a an .overnirjht .assign- 
ment. This would save considerable time. 
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BACK TO BACK 



GUIDANCE 



JUNIOR HIGH 



CURRICULUM FOCUS: 



CAREER EDUCATION FOCUS:" 
(DELIA Statement) 



1 To demonstrate the importance 
of feedback in communication 
with others. . . * 



p]2 ;Develop the necessary 
socialization skills 



2, To develop listening skills. 

3, To i ncrease confidence in others. , 

4, To increase communication skills. 

ESTIMATED CLASS TIME: One class period . 

ESSENTIAL RESOURCES: • - 

-Multiple copies of blo^k drawings. (See attached sheets) 

INSTRUCTIONAL PROCESS: 

' Bivide the class in pairs. As\^ that students pair'Up with someonp " 
they do not normally See' regulaVly in a social setting, 

• Have/;tudents turn their chairs ba^k to back. ' ] " 

Give one student in each pair one o1^ the easier drawings (attached). 
Inform the class that only the person' with the drawing is al lowed - 
to speak. Tf\^e other person must remain totally silent. The other 
person is given a blank sheet of paper and a ^pencil. The ones with 
the drawing are told to guide the other person through detailecl 
directions tcJward reproducing a duplicate drawing on his own fiaper. 

It is -imperative that only the peftim-wi th the drawing befbre him 
■is allovyed to speak I , ^ ' v. 

The instructor , should monitor the process. When a pair is finished 
they are to raise their hands, and the instructor marks "the time 
required on a sheet of paper. ' ■ • ' 

..Whern this' round is complGt:*ed for everyone, the two members of each 
group reverse rol»&s and new drawings are handed out. The process 
remains the same.^ 

• After this' round is completed' a mor,e difficult type of drawing is , 
passed out to each p^air (attached). In this second phase" the person 

■attempting to duplicate the drawin^g is allowed to ask questions of 
the other person. Both members of the pair should go through the , 
exercise also. The instructor will note the time required for this 
phase -also. 

• After this second phrise. is completed .,'^^)r everyone'', it should appear 
that the more dn^ficuU drawsngs were done more accurately and in-cj 
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As a summary ask the class why this was so. The obyious answer 1s ^ 
that feedback helps make communication more effective and efficient^. 



Note: If you find that in the first phase students tended to com- 
municate against the rules you could guard against this in the future 
by grouping in three's with the third person responsible for monitor- . 
ing the process. JWs person could also time the activity. All three 
should have a ch^e to engage in the process, howe>^r, in all forms 
(director, drawer, observer). This will require more time being allowed 

fhe attached drawings are only examples. Other shapes can be 'in- 
cluded for more or:iless difficulty. Turning these drawings sideways 
or upside-down can'give many^ different combinations, however, so few 
anne~rFaTly needed. ' - 
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PERSONALITIES AND CAREERS 



^-GyiO/^NCE 



JUNIOR HIGH 



CURRICULUM FOCUS: 



CAREER EDUCATION FOCUS: 
(DELLA Statement) 



•1. Sel f understandi ng 
2: Knowledge of job clusters 



-^05 Recognize the relationship: 
sel f characteristics/decision- 
making 



ESTIMATED ".lASS TIME: One class period 

ESSENTIAL RESOURCES: * ; . . 

paper, pencils, see appendix for occupational clusters ' 

INSTRUCTIOriAL PROCESS: 

Prepare a list of basic personality traits to help students get started. 
Each student should compile a survey check 1 ist sanipl inq their basic per- 
• sonality trai ts. (generous-stingy , rel iabl e-n jt rel iabl e , etc). Each 
student should, also indicate a preferred occupational cluster. Do not 
have surveys signed, but code wfth^a number. Have surveys redistributed^ 
so the" everyone receives a neighbor's survey, Stu&ents should then indi- 
'cate in a short caragraph whether the survey i-ndicates that the individual 
possesses the necessary attributes for that cluster. Collect the surv"' 
and return them to the origit^al students, A listing of the 15 career 
clusters is provided in the Appendix. . - . ■ 
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VOCATIONS AND- AVOCATIONS 



GUIDANCE 



JUNIOR HIGH 



CURRICULUM FOCUS: 



1/ Learning how one's interests 
can be used to- plan and 
make decisions 

2. Learning ways to explore and 
develop one's own interests 



CAREER EDUCATION FOCUS: 
(OELLA Statement) 



#64 Understand interrelation- 
ships: leisureJt|me/one 's career 
#65 Understand ieisurG time can 
provide some of the rewards of ' 
work 

# 7 Develop an understanding of 
the concept "life, style" 



ESTIMATED CLASS TIME: Two class periods .. 

ESSENTIAL RESOURCES: ' 

Dictionary ' . ' 

INSTRUCTIONAL PROCESS: 

Look and write on board. for class the main definitions of "vocation" 
and "avocation." Discuss, these concepts with the class and list 
supplementary definitions that" they give under each dictionary 
definition. Talk about the old-fashioned" idea of a- "calling" and 
'-ow it relates to knowing oursel ves^and finding ways to express and 
expand ourselves. ■ - 

With students, list ma^or and minor activities which involve the'same 
interests . (e.g. truck farmer,- home gardener, artist, Sunday painter). 
Discuss^ how some people have occupations and hobbies that are very 
closely related, while others use avocations to^carry on -interesl^^^^^ 
which are very different from what they. do occupational ly. Discuss 
^ how a person might choose to fnake a hobby of something he is deeply 
/ interested in, but which would require skills and aptitudes he does 
not possess in order to follow. this interest occupational ly. Discuss 
the opposite: how a perison's interests and avocatipns can lead the 
individual into acquiring other skills needed in order to lead into 
a profession. Discuss ways people use their vocational and.avoca-^ 
tional interests to achieve greater harmony and balance "within their 
own life style. 

Ask students to write a brief paper on how they feel about their own 
interests* and how they, relate these to the twin concepts of vocation 
and avocation. ... 



INTERESTS LEAD TO OCCUPATIONS 



GUIDANCE 

CURRICULUM FOCUS: 
Make__sjLude!rts__aw_are of the 



occupations that are appropriafe 
for their interests 



JUNIOR HIGH . 

CAREER EDUCATION FOCUS: 
(DELLA Statement) 

""#03 .Understand-reTatTons4iip4-~ i^- 
self -character!' sties/performance 

-#05 Recogni-ze relationship:- . 

self-characteris tics/decision- 
making 

#26 Determine characteristics/ 
qualifications of 'dcdupationi: 
#45 Develop criteria for 
judging how. careers meet life 
goals 

#46 Recognize the need for 
mak1,ng a meaningful career choice 



ESTIMATED CLASS TIME: Ten class periods 



ESSENTIAL.^RESOURCES: ^ \ 

KEYS , set-of ten filmstrips (Science Research Associates) They 
give Information about nine l:areer'^'1nteres't clusters: Outdoor, 
Mechanical, Computational, Scientific, Persuasive, Artistic and' Musical, 
Literary, Social Service, Clerical . ' . 



INSTRUCTIONAL PROCESS: 



\ 



\ 



During the first five periods, view the'ten filmstrips. Have the 
. students :rate themselves on a scale from one to ten according to their 

interest in^'^each cluster. - A brief discussion after each fi Imstrip*^ may 
JieJ"^: students rate themselves. 

Touring the^last five sessions, have students explore five careers 
that would fall into his/her high- interea^ area(s), using resources 

-^.uch as the SRA WORK kits, ttie thronicle Occupational Briefs kit, 
theTOccupational Outlo,ok 'Handbook, or Dictionary of Occupational 
Titles. Most school libraries have^ some of the^e. Prepare a, brief 
form for students^- ta-.f il 1 out about each career .they explore, 
Encourage students to continue exploring after tM last session ends. 
T/f)e counselor may want to provide an opportunity for students with 
similar interests to compare notes^ on careers they explored. 

ATternative--offer this unit following the administratibn of the 
Kuder. E. General Interest SurVey. , 
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CREDITS ANDDEBITS 



GUIDANCE , . . ■ JUNIOR HIGH . 

CURRICULUM FOCufT^ ' CAREER EDIJCAT TON FOCUS : 

(DELIA Statement). 

1 . ■ Educcttional planning- 

^ . • #05 Recognize the relationship: 

" " ' 5eii'^ha-rac-teH-5-t4es/deG4-s^-oru 

— ' ' ' . ■ ^ . making 

#17 Recognize- role of education 
in career and life goals 
, #25 Determine characteris.tics/ 

qualifications of occuaptions 
' ■ i*14 Understand interrelationship 

• ' ^ between education and,...wp^k 

ESTIMATED CLASS TIME: One class period ' ^ 

ESSENTIAL RESOURCES: " ' ' . 

list of U.S_^0...E..--OccupationaL clusters (appendix) . - ■ 

INSTRUCTIONAL PROCESS: , 

Given the^question -What do I now have in skills and abilities to offer 
• a prospective employer?", have the student make a "plus" and "minus" list 
..and relate it to a selected occupational cluster. 



3on 



dm 



..RELATIWG JO A..CA.REER: 



GUIDANCE • 
'curriculum FOCUS: 



1. 

Z, 
3. 



Self-understanding 
Awareness of job clusters' 
Dfevejop skills to choose 
—edtt ea44-Gfi-eo iH^se-s-,, plan , 
for career choice 



JUNIOR HIGH 

CAREER EDUCATION FOCUS:, 
(DELIA Statement) 

#05 Recognize the relationship: 
sel f character is tics/deci si on- 
jnaking '. . -■ 



•ESTIMATED CLASS TIMp: Variable 

ESSENTIAL RESOURCES: . . 

See appendix for occupational clusters. You may.Avantrto -use the following: 
"Expl;0^ing the World of Work", Wilson & Co'., "Choosing Your Career", 

■ ■ . "Chposinq Your High School Subjects" (Guidance As.soc.)'; Career Games . . 
Lafeora^tory , Educational Progress ' Corp. . ^ . 

RUCTIONAL PROCESS; ' . ■ • 

* , ■ • — — ' 

In' an' individual or group counsel i ng session.a^ ask .the -student to verbal ly 
differentiate his/her self-characterfstics . (e,g. interests, values, abilities 
personality traits, etc.) and to relate these cl\aracteri sties to a specific 
occjpatibnal- cluster . ^ _ 
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WHY. DO .PEQPLE ' GO:TO„WOR K? ; 



GUIDANCE 



CURRICULUM FOCUS: 
. '•■ 

Understanding the place of 
work in society 

Relating work to the individual's 
capabilities and- interests 
^.earning more about ourselves 
from wlTat we iJo - 



2, 



3. 



JUNIOR HIGH , . 

CAREER EDUCATION FOCUS: 
(DELIA Statement) 

#55 Recognize role of work in 
economic independence 
#56 Recognize society needs 
labors of all its people 
-157 _ReaJJzje w^e^5_^^ not 
be sole basis for career~c"hT)tce 
#58 Recognize worker productivity, 
is influenced by rewards 



ESTIMATED CLASS TIME: Two class periods- 

ESSENTIAL RESOURCES: J '- ^ ' 

Occ upa ti onaV'Outl ook Han.di)Ook * . ^ . — ■ 

INSTRUCTIONAL PROCESS: 

:'^FurposeVf this activity . is to help students. to "think big" about 
work and develop positive concepts about work, its value to the in- 
dividual, and the working individual's value to others and society 
in general . ' 

' Ta':lk to students, about the difference between positive and negative 
attitudes. Show how people can change their attitudes by concen- 
trating on positive aspects of what they are doipg and learn to 
ignore or minimize negative influences. Disctiss why it is not nec- 
essary to be negative in order to be realistic. 

Talk about money as a measure (but not the only. one) of value. Use 
the Handbook to look up at random or at the students' suggestion, • 
careers that make up part of this society. Glance over an occif- 
pational write-up and give them some of ' the pertinent facts. Keep' 
discussion free-flowing, allowing students to ask questions^ that 
cover, a wide range. ' . • < . 



Ask them to write a short paper on what they woul 
career, what they would be prepared to do, what t 
not to do. . , . 



.d look for in a 
they would prefer. 
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GUIDANCE 



JUNIOR HIGH 



CURRICULUM FOCUS: 



CAREER EDUCATION FOCUS; 
(DELIA Statement) 



1. Formuleting plans for high 
schotjl education and post- 
high school' education or 



#13 Acquire vocabulary for 
educational planning 
#14 Understand interrelation- 
ship between education and work 
JJJ— Recognize role of education 
in career and life goals'' 
#31 Devel op- pos i t i v^e-^tti tudBS'' 

~tl)ward--emp1-oymenJ: , 

#35 Be aware of the value of" 
acquiring marketable skills 
#49 Develop effective decision- 
making strategies and skills 



jobs. 



.ESTIMATED CLASS TIME: 

ESSENTIAL RESOURCES: 

Careers Without College - set of 16 cassettes with guides #CU2-5000 
available from Charles W. Clark Company, Inc, Career Training : 
How- What-Where filmstrips #WE-35119 (with LP records), #W£5-35119 
XwTth cassettes) available from ChariesW. Clark Company, Ihc, ' 
Choosing Careers -.^set of 5 sound fitmstrjps #RM5-82100 (with 
- cassettes), #RM4-82100 (with LP records)' available from Char! es 
W. Clark Company, Inc. 
# 

INSTRUCTIONAL PROCESS: 

C areers Without College is"l set of 16 cassettes, each 20 minutes 
long. This program highlights eighH: rewarding vocational fields 
which do not require a college degree. Each job segment (para- 
medic, broadcast technician, secretary, computer programmer, 
beautician, dental hygienist, automotive mechanic and parapro- 
n. fessional techer) consists of two cassettes: dne cassette de^cri^es 
the job, its duties, responsibilities and rewards, and the other 
deals with the aptitudes, skills, and training reqqired for that 
particular position. . . ^ 

Career Training : How-What - Where - is a set of si)c filmst>vips with 
. records or cassettes and a teacher's guide which explores the edu- 
cational oppcfrtuni ties that can help, stud&nts meet the job market 
demands of the 1980's. It looks at education in terms of students' 
aptitudes, interests and *long-range goals; stresses the. need to 
. evaluate career programs; and depicts the best. examples of voca-^ 
tional training offered in high schools, junior and community, f oil :eg 

- Choosing Careers is a set of S sound filmstrips thpit examine five , 
basic concepts that will assist students in making the most . of their 
talents, aptitudes and interests. The dedision of choosing a job* 
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career or -profession is given careful consideration. Each film 
strip is 22-24 minutes .in length. The titles are: 

Diploma or Dropout : It's Your Choice . . 

Job, l^ade or Profession? 

You and the Job Market : The Art of Getting a Job 
^Training for a Trade : College is not for Everyone 
The High in Higher Education : !iow to Choose Your University 



/ 



INFORMING STUDENTS OF 'AVAILABILITY OF CAREER. INFORMATION ^ 




GUIDANCE 



JUNIOR HIGH 



CURRICULUM FOCUS: 



CAREER EDUCATION fOCUS: 
(DELLA S'tatemeTTt) 



1 , Make students' aware of the 
•^career information available in 
' the school . « ■ 



- ^24 Understand variety and com- 



§]5 Be aware of multiplicity of 
skills, knowledge in education 



plGxity of occupations and careers 



f^26 -^Determine characteristics/' 
qualifications of occupations 



E^STIMATED CLASS TIME: . At least one class period 



ESSENTIAL RESOURCES: ' . 

Career Education materials available in your school. 



INSTRUCTIONAL PROCES'ST"^^ ' ^ • 

As a part of the orientation attivi ties for students entering a new 
- school building, usually at the^beginni ng of junior high and senior 
high .school, provide for an orientation to career materials available 
in the school (usually'in the library). In cocrperation with teachers, 
prepare a schedule, for all students to meet where the materials are 
ava-ilabTe. Provide time for a counselor to do the presentation. In 
a well -prepared and orderly fashion, show tf^e students all the mater 
'rials, explain how each can be best utilized, and school (library) 
\ regulations regarding their usage. Provide time for students to" 
at least quickly peruse the materials. An assignment could be given ^ 
-(in cooperation with-f^^ Ehgl ish class., for example) to reseal^ch a 
career or a career cluster'- so that students' need to make immediate 
use of the mate^^ials. ^ «• :;f' 
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SUCCESSFUL tAREER EDUCATION. FIELD TRIPS 

JUNIOR HIGH ' • • 

CAREER. EDUCATION FOCUS:' ' 
(DELLA Statement) 

#'21 Recognize relationship: 
school environment/larger society 
.^24 Understand variety and 
complexity of occupations and 
careers 

#26 Determine characteristics/ 
qualifications of occupations 
#31 Develop positive attitudes 
toward employment 



List of community resources-::. ^ / 

. i ■ ■ . • • ^ • - ■ 

-INSTRUCTIOMAL PROCESS: 

Offer your services to teachers as a helper in plahoing and'carrying 
' ''out Career Educatiorf Fi.eld Trips, • ' ' 

. 1/ Planing: Get invol ved early in the planning. Help teachers 
focus their purposes and expectations. Suggest that students help 
plan the trip. ■ . . » 

2. . Preparatfon: Make sure students have a clear concept of purpose 
of a field trip. Help them, prepare for what they will see, questions 
•they should ask, appropriate behaviors, what they should be prepared 
to do in the way of follow-up to the trip. 

The- counselor could offer to be the liaison person between the school 
and the community by suggesting places to Vi^si t to the' teachers , and , 
.making very clear to businesses and industries the fccus of the trip. 
Make sure all proper and 'clear communication js taken care of. Visit 
places in advance,, \ ' . ; , 

3. ^ Offer to help chaperone the trip. Help keep the trip/ s purpose 
focused as it progresses. .. ■ -. ^ ^ 

' ' 4. Offer suggestions to the teacher* on debriefing the students* Help ^ 
, • with the fol Taw-up activities* • ' 

; The counselqr may 'wishito put field trip suggestions in writing as well 
as the services he/she can render.. *' 



^ CURRICULUM FOCUS: 

.. • • ' • ■ • 

^ 1 ""''Fri anm'ng • f i eld trips 
2... 'Serving as,,;a liaison 
betwiBen school and 



■E5T.I,MATED GLASS TIME: 
^.'tSSENTIAL ;-<ESOURCES:'. 



VOLUNTEER LEAiRNiNG 'EXPERIENCES 



JUNIOR HIGH 'I • 

CAREER EDUCATION FOGUS^ 
\( DELIA Statement) ^ ' 

^45 Recognize -the need for making 
a meaningful career choice. ^ 

ESTIMATED CLASS TIME: Variable / ' ' ' • 

ESSEMTIAL RESOURCES: ' ' ' . \ • ' 

List of volunteer positions in the.communi ty- ' } : '^V v 

INSTRUCTIONAL PROCESS: ' ^' \ 

Prepare a -list of volunteer positions avai latrle In the community. {Candy 

sitcipers , Red .Crpss^^aid J.n_childrenJ.s.. Iv)me., e,tc;.) Descri.be' each in a resume 

sheet. Publish this infor\iiation in the school newspaper . Talk. to the 
students about these volunteer positions. "Emphasize the importance of in- 
■ vestigating different work environments as. an important step in learning 
about yourself and possible job choices.. You might want to help the students 
make the appropriate contacts for volunteer positions. . ^ 



GUIDANCE 

CURRIUCLUM^ FOCUS: 

1». Explpring the world of work 

2. Increasing' self-knowledge 

3. Volunteer work and its rewards 



CAREER CLUSTERS 



GUIDANCE 



JUNIOR HIGH 



• CURRICULUM FOCUS: 

'1. Make students aware of the 
^ .; fifteen career clusters for 
• arranging tbeir knowledge of 
many careers, : ^ 



' CAREER EDUCATION FOCUS: . 
(DELLA Statement) 

#03 Understand relationship: 
sel f-characteristics/performance 
#24 Underst«and variety and com- 
.plexity of occupations and. careers 
#26 Determine characteristics/ 
qualifications of occupayons 
#29 Recognize materials/processes/ 
tools of occupationaJ_j:luster^s 



ESTIMATED CLASS ';TIM^:/ T^^^ 

-ESSENTIAL RESOURCES: 

Career Education Clusters, a set of 16 filmstrips with cassettes 



INSTRUCTIONAL PROCESS: 



At some time during the first year of junior *h^gh school, arrange for 
all students to become acquainted with the fifteen career clusters as 

■ identified by tJie' United States Office of Education, .This could be 
done as partof a regular class or as a separate guidance class. The 

n'mpbrtant factor is for the students to gain a framework to help them 
organize their* understandings about mafty occupations. After viewing 
each filmstrip in. the,,series., hold' a class discussion. Have the v 
students make a list of careersin each cluster and note their interests 
and abilities in each of these areas. Each student should explore at 

-least one career in each cluster in more depth at the end of the unit. 
Have students Select. a cluster or several glusters with which they 
. seem to- most i^e\itify. 
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VOCATIONAL EDUCATION OPPORTUI^ITIES 



GUIDANCE 

CURRICULUM FOCUS: 

1. Make ''students aware of al] 
vocational training options 
available to them during and 
following high school . 



r 



JUNIOR HIGH 

CAREER EDUCATION FOCUS: 
(DELLA itatement) 

^15 Be aware of multiplicity of 

skills, knowledge in education 

#16 Understand need for continuing 

education in a changing world _ 

#17 Recognize role of education in 

career and 1 ife goals 

-#T8" Recognize-ndevelopmentar processes 
occurring in and out of school 



ESTIMATED CLASS TIME: 1 class period 

■''.'''Jounsel^^^^^ list and- infprmation aboufall educational options 

..available to students in .your school. 

INSTRUCTIONAL PROCESS: 

Meet with all of th? students in one grade Teyel in classroom groups 

■ in voNr^chool Present the vocational training options, available to 
thei both duri^ and after high schoal . The best grade level for thi§ 
p^esentationTuld be during the year when they first have the option 

■ for sianinq up for a high school vocational program. Meet with all 

"L^^HiP^/nf ability level. High academic ability students 
4aytil Mrh1nt:?ests'a:J"^ilities,in Lt have traditionally been 
classified as vocational subjects. - --^^ . 

■ sure to let>tudents know wbere they can go for information if they 
develop-- on^-^^t^est in vocational training at a later time. 



\J 
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A NIGHT FOR THE FUTURE 



-JUNIOR HIGH ^---.^^^^ 

CAREER EDUCATION FOCUS: 
(DELLA Statement) 

#14 Understand interrelation- ,, 
ship between education and work 
#17 Recognize role of education 
in career and life goals 



ESTIMATED CLASS TIME: Two hours (class), two hours Jevening) 

ESSENTIAL RESOURCES: 

" DepartiTient chairmen. Guidance and Atlrninistravi ve PersonnaU — 
Kuder Preference Inventory o> another comparable aptitude test 

INSTRUCTIONAL PROCESS: ' ' . 

Eighth grade students are administered vocational preference instruments 
The results are then discussed with them and profiles are drawn. They 
are encouraged to take these profiTes home and discuss them with; 
their parents . .• . 

The parents and students are invited to attend *'A Night For The Future." 
The different course offerings that are available to the students and 
where the pursuit of these courses can lead are presented by the 
. Department chairmen. . , 

V 

The counselor should follow up this "meeting with group conf^irences 
to aid in planning- the students' schedules for the coming ye^. 



GUIDANCE 

CURRICULUM FOCUS: 

,1. Planning for the future 
Z\ Selecting courses to fit 
' a plan 



\ 



DELIA STATEMENTS 



Delia Statement Number 



Description 



Vocabulary about Self 

\ 

Knowledge of Self 
02 \ 

\ 
\ 

04 i 

\ 

\ . 

05 

^ 06 \ 

07 \ 

Attitudes about Self 

08 . \ 



V 



09 
10 

n 



Skills for Self 
.12 

Voadbulary about Education 
13 

Know'lfidge about Edi\.' 

15 

. 16 



aatidin. 
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Develop vocabulary of self-characteristics 



Develop knowledge of unique personal characteristics 



Understand relationship: self-characteristics/ 
performance 

Understand that personal characteristics can 
be changed 

Recognize relationship: self-characteristics/ 
. decision-making 

Understand and use the concept "role" 

Develop an understanding of tne* concept 
"life style" 



Develop a positive self-concept 

Recognize that development of self is -corastantly 
changing 

Develop e sensitivity toward and an acceptance 
of others 

Develop- tolerance/flexibility in interpersonal 
relationships 



Develop the necessary socialization skills 



Acquire vcjabulary for educational planning 



Understand interrelationship between education 
and work 

Be av/are of multiplicity of skills, knowledge, 
in -education 

Understand need for continuing education in a 
changing v/orld 
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Del l a Statement -fWumber^'-- 



Description 



Attitudes about Education 
17 



18 
19 

20 
21 

Skills for Education 
. 22 

Vocabulary about Careers 
.23 

Knowledge of Careers 
. ■ . 24 

25 

26 

27 
28 

29 

Attitudes about Careers . 
>► 

30 



Recognize role ofeducation in career and life 
' goals - 

Recognize developmental proc^^sses occurring in 

ajid...oiLL_ol-S.chDoI. — 



31- 



Realize technological changes demand retraining 
, of workers ; • 

Develop basic attitudes needed for entry/success 
in a career 

Recognize relationship: school environment/ 
larger society 



Acquire skills, good work habits in preparing 
for a career 



Acquire* vocabulary for describing the world 
of work 



Understand variety and complexity of occupations 
and careers 

Understanci how occup'atWns relate a^^^ 
of society 

Determine characteristics/qualifications of 
, occupations ' < . .-^ 

Understand process .of developing a "career" 

Understand the relationship: occupational role/ 
life style 

Recognize^ materials/processes/tools of occupa- 
- tional clusters 



Realize: work is an. integral part of, the- total 
1 ife style - 

Develop positive attitudes toward ..employment 
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Delia Statem&nt N umber • _ . . Description . ■ ' . 

32 Realize one's success in work is affected by 

• one' s attitudes 

33' . Develop personal habits which are socially 

' valued 



34 ^ ' . Recognize that occupational . stereotyping is 

undesirable . , < 

35 • Be aware of the value of acquiring marketable 

skills 

36 ' Aware of own niul ti-potential i ty as to market- 

able skills 



Skills yor Careei's 

37 Develop necessary educational/occupationdl 

competency 

38 develop entry level skills in area of occupa- 

tion'al interest ^ 

Vocabulary for Decision-Makvng 

39 Develop vocabulary for/stating, and identifying 

personal- goals / 

40 ' Apply vocabulary of/caree)^''ejiploration to 

. , decision-makinV 

Knowledge -about- ueaision-Making 

41 ' .- Understand decision-making involves responsible 

action s , ^ 

■■"^ ■ ■ 

42 Know external factors affect decision-making 

and vice versa 

43 Recognize restrictions in the decision-makinc 

process 

44 Recognize that diecision-making involves some 

■ ris'k taking ' . . 

45 Develop criteria for judging how careers meet 

life goSls 

Attitudes about Decn-t^ioyi-'l'lakinQ , ' 

46 • Recognize the need for making a meaningful 
' ■ . . career choice 

h , • _^ • ■ 
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Delia Statement Number 



, Description 



47 



. 48 



Skills fox' Decision-Making 
49 

Vocabulary about Economics 
50 



linQWledge of Economics 
51 , 
52 

53 

54 

Attitudes about Economics 
55 ;• 
56 

57 

58 

Skills .for Economics 
59 . 
60- 



Develop a receptivity for new ideas/ exploration 
of. new ideas 

Understand the need to take Vesponsibil i ty for 
own decisions 



Develop effective decision-making strategies 
and skills 



Develop vocabulary for understanding economics 
principles ^ " 



Be familiar with basic economic concepts .. 

Realize how the- labor market affects the 
nation's economy 

Understand the relationship: technology/world 
of work 

Understand the relationship between Qccupational 
■ roles/personal eccnomies/1 ife styles 



Recognize role of work in economic independence 

Recognize that society needs labors of all its 
people . 

Realize v/ages should not be sole basis for 
career choice 

Recognize worker productivity is influenced ' .. 
by rewards 



Acquire basic money management skills 

Be able to use economic information in decisions- 
making ' ^. 



61 



Acquire basic consumer skills 



^ftella Statement Number 



Descript-T<>n 



J/ocdbulavy about Leisuve 

62 

^\ 

jKnd0tedcje of Leisure 
63 

64 ' 

Attitudes about Leisure 
66 

Skills forx Leisure 
■ 67 



Develop vocabiilary to differentiate leisure 
time ac tivi ties 



Understand differences between leisure time 
. and idleness 

Understand interrelationships: leisure time/ 
/ one^s career ' 

Understand leisure time can provide some re- 
wards of v;ork 



.Develop positive .atf^'tudes toward value of 
^ Meisure time . 



DeveKp skills in leisure time activities 
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BACKGROUND IN It is_ in seeing career education as a way of developing the \ 
DESIGN totaT Tnclividual tKat "its"alm5~can best be realized and that 
• its impact can be felt most positively as an important con- 
tribution to the- learning and socialization processes of 
modern education. 



■ The Carreer Development Education Mochl 

The basic philosophy of the career "education movement has only 
recently been translated into a system. . This enables ediUcators 
to apply career education concepts throughout the educational 
grade levels and all the subject areas. 

Below is the Career Development Education Model. It is thre6 
dimensional, covering grades K-12. 

/■ • , ' ■ ■ . ■ 

\ 



K-12 CA^ZK DJIVELOPMENT £^UG\TION MODEL' 




t. II. HI. IV. V. VI. 

Sclt F.djcaclon Career Decision- Economics Leisure 

MakinR 



CART.ER Kri'CATION CONCERNS 
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At: ttie left, of the luodel are the educational instruction areas, 
which are part of teac-liing evefy subject at every grade level. 
Every toaeher tuai:kes...yo cabulary about his or her subject, 
kriqwiedse about that: subject, a 1 1 Tiud e s ' cj-erl vcd - f r om- wha t ^ i s 

1 ear ned.,rand- skills --r-ola-tXu g-^-t u the^ijyi,s4uixy_^f--. that partic ula r 

subject. Anuther way of putting it is ^hat, the instructional 
areas cover the cognitive, affective , and psycho-motor domains 
of learning. . * ... . " 

At tht-' base of the model are the career education concerns.: 
in order to utilize a comprehensive developmental approach 
aimed at the whole individual, it is necessary to treat several 
life areas and these areas have been organized and labeled as - 
sho^-m. 

For example, looking- at the first Career. Educat ion Concern , we. 
have tu educate the student in relatio;: to his or her own elf^. 
IsRio am 1? ,What am I like? Vsniat do 1 like? r.ese are the 
kinds . of questions students have to answer if the are to know 
themselves better*. 

By looking at the intersections of Instructional Areas.. with 
Career Kdueation Concerns, as sh(^ on the model, we can talk 
about ideas such. as, knowledge of self, attitudes towards careers , 
skills for dec irsion-maki ng, and so on- In fact, every aspect 
of the^^LrVstructional approach can be applied to^ every concern 
of career education. 



In evtjry one of the model blocks', 'running through all ' the grade 
? levels, tiVore are certain criteria that are necessary for the - 
developmental, approach to bt: carried out- These are . called 
DKLIA Statemencs. • 



here voy ■.;:ah' see iiow one 'of \jie criueria, or DELLA Statements, 
was dbve loped. First the In.se<;uct ional Area,- knowledge, wds^^ 
considered. Then tlie Career Ediication Concern, decision-making , 
was. cross-referenced. When we t^k about knowledge of decision- 
making for students, we get a .statehnent like Goal //A2. . (See 
diagram on following page). , , . \ ', 



Since this is a lengthy, cumbersome stat:ei>\ent, which is diffi- 
cult^to nsf"; it Vas, syntfie.sized Into a DELDV Statement (//42) . 
Itis short and It is siinr.ie.and it's easy toXimplement . Also, 
it Ls otie of tliirteen DULLA Statements on decision-making. 



IHSTRUCTlOflAL A!!1:A 



j;no\vl»Mj^i. of 



IVci.'iion-Makimj 



students should know that decision-making is influenced by a society 
of extetnal faclors [i.e.. family, frisnds, geography) conversely, 
decisiuns once r:ode will h^vo an influence on a variety of * 
e>:tt?'rni3l factors ( i .e. . fiimi ly. friends, geography). 



EFULA STAieEKT 

#42. KViow external factors affect decision-making and vice versa 



Since uhis is a developmental approach not every DELLA • State-:;. . 
n^gnt need be applied at every grade level- Likewise, not eVery 
DELLA Statement is appropriate for every subject, although the 
concept of at least one DELLA Statement under each of th^ six 
concerns should be taught for every subject, at every grade 
level, • . ^ 



H'QW to UsQ DELLA^ Statemerits 

DELLA Statements are used by teachers as tools in career edu- 
cation by matcHing them to the curriculum concerns when preparing 
teaching activities. 

One of the best ways t'o begin writing curriculum plans which 
focus on career education is to go over in your mind some 
activities you 'have previously done in class which were, success- 
ful. It is often fairly easy to find ways to broaden this 
activity to include- the^ dimensions of career education. Starting 
with one activity you have already found successful will lead ^ 
you to explore others. Finally,, you will be planning entirely, 
new activities .that are built around the idea of providing your 
students s^lth instruction in both your curriculum and career 
education. . ^ 




BIBLIOG'RAPHY -.OF SUGGESTED RESOURCES 
areer Education Newsletters: 



Career Education News . McGraw-Hill Institutional Puiil ications , 
-230 West Monroe Street, Chicago, Illinois 60605. 

The Career Education Worksho p; Parker Compajiy, Inc., 

West Nyack, New York 10994. 

Career Education Bibliographies: ' 

Central Susquehanna Intermediate Unit, P.O. Bx)x 213, Lewisburg, 
Pennsylvania 17837. . 

Pennsylvania' Guidance Service Center, 5301 Jonestown Road, Harrisburg, 
Pennsylvania 17112. 

i Current' Career Information Bibliography. National Vocational Guidance 
Association, Division of American Personnel and guidance Association, " 
1607 New Hampshire Avenue^ N.W., Washington, D.C. ' 20009. ' 

EPIE Career EducaJJ.on S*E*T*.. EPIE Institute, 4|rWest Street,. New York, 
New* York TOOU 

■ Career Education Film Resources; / ^ ' 

Intermediate Units/Instructional Materials Center. All members of a 
teaching staff have film resources available to them through the' school 
di'strict or through, the local intermediate unit with which the schoo" 
district is associated. 

Audio Visual "Services. The Pennsylvania State University, Uni|^ersity 
P^rk, Pennsylvania 16802. ; , . 

Indiana University Audio-Visual Center, Bl oomingtonT^di ana 47401 . 

Career Education Instructional Materials: 

FEWNscript 
-Special Education 
/ 5301 Jonestown Road 
/ Harrisburg, Pennsylvania 17112 



• - INTERVIEW SHEET 

*1, What special interests or skills do you need f or , your job? 

2, What types of things (interests) do you like to do, anyhow did they 
help' you decide wha'^t job you* wanted? \ ^ 

.3, .What type of person do you h^ve to be in order to like and be successful 
at your job? ^ ' ^ ^ ^ 

. 4- ' What ways can I get this job— training, college, ,or experience? 

5. What other opcupations can you do with your knowlQdge and. training? ^ 

6. What are all' the differqjpt jobs you've Had and which have led to the one 
you have now? 

7/. Do you think that your mistakes have helped you to make better decisions? 



. Mow has your parti'cular job changed^-over Ihe past ten or tuenty years? 
What do you think it will be like in another ten years? 

9, What school subject do you use in your work and how? 

• *^ i' ■ * 

0, How does this job support your way ©f living in "terms of income, knov;- 
' ledge, working -hours^, and leisure time? 

•■ • ^ , ' ■ 

n. Are your-hobbies like or -different from your- job? 

12, Why is this job impartant.to you? What satisfaction do^you ^et? Do 
you know of any common factors a person should possess. .to be successful 
in the v/orld of work?. \^ 



f"[FTF:[.'N OCCUPATIONAL CLUSTERS 



r 



erJc 



. Compiled by the United States Office of Educat'ion 

• ■' . 

I. *Agri-Qusiness and Natural Resources \ ' 

1. Agriculture and agricultural sciences ' - 

2. Forestry officials 

3. Fish nianage^rs;J.irtc1uding farms and hatcheries) 

4. Water nuVnagfiirii^ot-C,* ' 

5. Nursery opprat'ions and manc^gement '* ' * 

6. Animal sciences ^ . . , 

7. ' Dairy products ^ ' * . ^ 

8. Fertilizers (plant^fpod and sdVl ) ' 

9. Landscaping • ' 

10. Wildlife • . 

11. Petroleum and related products \ 

12. Mining and quarrying 

11. Business and Office Cluster 

1 . Accounting ■ ^ " ' 

2. Office clerks and man'agers ' ^ ' • 

3. Machine operator^ - . ^ . • ' 

4. Business data processing systems . ^ . 

III. Communications and Media Cluster ' 

1. ' Telephone and telegraph systems 

2. Publishing of journalism anctr' commerical arts ^. 

3. Broadcasting of radjo, television .and satellite'Ctransmissions 

4. Photographic reproductions and recordings 

IV. ■Construction filuster 

1. Interior home designing decO)'ating and furnishings 

2. Land development, site preparation and utilities 

3. Landscaping, nursery operations and ground maintenance 

4. Architectural designing . ^ ^ 

5. Masonry , metal , wood, glass, and plastic contracting . 

*■ . . " ' - " 

V, Consumer and'Homerriaking Related Occupations Cluster ' ' 

1. Family and community service's (public housing and 
social welfare) 

2. Fpod service industry - - 

3. cjiild care, guidance and teaching 

4. Housing design and interior decorations 

5. Clothing, apparel and textile industry 

6. Home management, consumerism and family relationships . 

•VP. Environment C]uster 

K Soil and mineral conservation 

2. Water resource, development^ conservation and control 

3. Forest, range,' shore, wildlife conservation and control 

4. Development and control of physical man:-made environment' 
(bridges, rdadv/ays and recycling) ; ■ : 

\ 5. Space and atmospheric monitoring^'ahcf cpntrol/(pollution and 
' . smog) • ^ . 

6°' Environmental' health services (water sanitation, waste disposal)' 

^ ■ • , , ' 3^21 



VII. •Fine Arts and Humanities Cluster " : : 

: }. Authors and poets" ^ '[ - 

\ 2. . Painters and printmaking , ■ . ^- 

, 3. Musicians' 

_ . , ' 4. Dramatic and performing artists - ^ 

' . . 5. Film" and set designers, producers and editors ■ 
y " • •*' 

VI 11. Health Service Cluster 

1. Ambulance" services . : " 

2. Ho.spital technicians, nurses, aids and doctors ^ . 

3. Pharmacists 
\ ■ > ■ 4. Dentists 

5. Community, heaUh ... 

6. Veterinarian. • ' . . 

: IX.- *Hospitality and Recreation Cluster - * 

". -1. Recreation planning of national resources and leisure - 

• . T related property • ' ^ v ^ • 

'.^^^\^.^\^^' '2. Health care (physical fitness, recreation^ safety) 
•iV 3.. Community services (parks, playgrounds » clubs and amusement 

. . parks') ^ ^ . \ 

" " .4,; Humaa* development (recreation programs, coaching and 
■ .:V\ ■ arts) ;^ .. / • 
' ' '■ : ^' : • . ' - ' '. \ - ■ . 

X, •Wanufacturihg Cluster' - * ^. 

. - 1 . Factory productions . . * , *. 

;^ , 2. Research of. products ;and marketing ■ ,. ^ . 

* • , " 3, Distribution , of products 

A 4,. -Designing ot new products and new equipment ■ I 

XI. Marine Science CI usteV" c ^ 

v*-A' ■ ' -1- Cormercial. 'fishing ' ' . . 

2. Aqua-culture (marine and shellfish res^rch, marine 
' /plant growth) o- • "Z" " - ; 

3. Marine biology , ' ; ? / 

■ - ) , 4. Underwater 'Construction and salvage * 
*'5. Marine explor^'fit ton • , ' .\ ^» ^ ' / . 

^ XI.L.* Marketing aiid Distribution Cluster ^ . / 
1. Sales promotion/and services - / , 

^ 2. Buying ■ / / . ■ ' ^ ' / 

3. Marketing services ('finance, credit, insurance)^ 

4. Marketing syS^em (retail , wholesale,' service, rion-store 
and international trade) \ ^ ^ * • 

XIII. Personal Serv'ices. Cluster • , V / 

1 . Cosmetology ...1. ^ | r . • ; " 

2. " Mortuary science' ' ] " . . * . ' /" 

.3. Barber ing , ' " ' >: ^ . 

. 4. Physical culture (massage 'and weight control.) 
5: Household pet services ' ^ / *- 
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''Public Service Cluster 

1 . Courts 

2. ■ Labor affairs 

3. Defense 

4. Public utilities and transportation 

5. Regulatory services (bank, ifnmigratio'n and stock exchange) 

Transportation^Cluster ' ^ . ' ^ 

1 . -Land traasportation 

2. Aerospace transportation \ •. 

3. Pipeline transpbrtation 
4; * Water trafisportation 



,Game 



CAREER-RELATED GAMES AND SIMULATION 



Grade Level 



BLUE BIRD .(ABT As^Jociates) . ' . C^-l?^) • 

Players explore job and hom^ career consequences of a number of "career 
ladders" in the'unskilled/semi-skilled/skilled category. Career decisions, 
union membership, further. training , etc, are plotted on a Career Chart as 
is feedback on life style consequences. (1-6 players) 

: THE BLUE WODJET COMVAM (Simile ID ' (^^"^^ 

Players take roles as stockholders, personnel.^ and managers of a manufactur- 
ing company and as citizens in a community where the company is located. 
Players are involved in the structure of a corporation that ^evokes an aware- 
ness of pressures pol lution probleios .created for industry. (25-30 players) 

BROKER (Calhoun Book Store) (4-adult) 

Players learn some of the more intricate aspects of the stock market and the 

-development of market strategy. (2-6 players) 

^ ■■■ . 

BRONZE AKES (Instructor Publications j Inc.) . (4-6) 

Structure and organizations of a barter economy are illustrated by inferences 
players, as archaeologists, can draw from simple resources at the site. . 
(4-35 p.layers) 

[ BUDGETING GAME (Changing Times Education Service) ^ (7-12^ 

Players assume roles in a middle-income family of four earning $10,000. Gdal 
is to simulate the budgeting and spending of their money over a 12 month pe-\ 
riiod. Different choices reflect different ways of livirtg and different 
ijamily goals. (4-24 [.layers in teams of 4) 

VGETS AND TAXES (Educational Manpower^, Inci') (7-college} 



\ 



piayers assume roles of both^public officials and private citizens of River- 
d^le, attempting to ba^lance the town budget. 

CAREERS (Parker Brot\iers) (7-12)- 

Preview of the working worldJ. Eight newly-updated occupations, setting their 
own success goals. Rewards, promotions, setbacks as they meet realistic- 
challenges. (2-5 players) 



Game 



Grade Level 



CONSUMER (Western Publishing Company ^ Inc.) " . (7il2) r 

• ^' , y ■ . • 

A model of the consumer buying process involving players in the problems .--and^ 
economics of installment buying. Cons^umer^.^?^ete^ to maximiee their util- 
ity points for, specific purchases whife minimizing their credit charges. 
The three d^nfferent credit agentsi, also compete to make ttie most: sati sfactory 
lending transactions.. (11-34 players) 

JOB EXVEFJFME YJTS X Science EeseaTch. AsBcciates, Inc.)- - 

A collection cf work-simulation, kits offers experi-encesTn 20 occupations _ 
representative of various levels and fields. -A problem-solving approach is 
used to expose the student to the real activities found on t>ie jobs. Actual 
occupational tools are included in each kit. (1 player) 



jShU^JT (Garr^.ei Central) ' . ' (7-aduT£) 

Realistic simulation of the process players will experience in making real- 
life career choices and finding suitable jobs. (10-30 players) , 

LIFE CAREER CAr-E (WestBvyi p-ublisJiing Corirpariij^ Ire.) ■ . (6-12) ■ 

A simulation of certain featur.^s of the labqr market^the "education market," 
iand the "marriage market," as'%ey now operate in th& U.S. and as , projections 
indicate, they will operate in the future. ' The players work with a profile of 
a fictitious person, alloting his time and activities among school, studying, 
a job, family responsibility and leisure time. Players' are di\ided into 
teams of . 2 and make decisions for 3-10 years of the profile they play. A 
wide variety of profiles is supplied. (2-20 players) N 



) . (7-12'} 



Jhe objective of the ^anie is to enable students to make more effective deci- 
sions concerning a>tareer in a machinist vocation, based on the information 
contained ^njMgame and on other investigations that they are motivated 
to make .a^..^r<sul of playing.- (1 -.6. players)' . 

^-PiNT^ PEBBLtiS ^ (P-'-Iuca Trio.) ■ (^1-^) 

As primitive farmer,s, players progress through seven levels of economy , "re- • 
lying more and more o.n the "Pink Pebbles" which represent money. > 

(6-36 players) . / ' 

/ .. ■ • . ■ . _ 

Financial management of fam.'ily affairs is taught as well as gocfl setting 5nd 
value structiire within the /fanvily .group. ' (2 or more players) ' ^ 



INDEX OF PUBLISHERS/DISTRIBUTORS 



ACI Films, Inc. 
35 West 45th Sz. 
- New York, NY 10036 

/ . . 

• Aims Instructional Media 
Ser'/ices, Inc. 
P.O. Box 1010 
Hollwood, CA 90028 

American Education Publication 
55 High Street 

Middle town, CN Q6487 — 

American Guidance Service, Inc. 
Circle Pines, MN 55014 

American Society of Travel Agents 
360 Lexington Ave. 
New York, NY 10017 

Argus Publications 
'^7440 Natchez 
Niles, IL 60648 



Agency for Instructional T.V. 
Box A, 1111 West 17th St. - 
Bloomington, IN 47401 

Albert Whitman & Co. , 
560 West Lake Avenue 
^ Chicago, JL 60606 

J ■ ■ . 

American Edi^ation Publication 
Education Center 
Columbus, OH 43216 ; 

American Personnel and Guidance Assoc. 

. 16G-7 New--immpsMf e Ave . , N.W, 

Washington, DC 20009 

Arco Publishing Company 
219 Park Avenue, South 
New York, NY 10003 ' 

Aspect IV Educational Films 
21 Charles Street 
Westport, CT 06880 ' , 

^ Benef ic Press 

10300 Wes,t. Roosevelt Road 
West Chester, IL 60153 



Bobbs - Merrill Company 
Educational Division 
4300 West 62nd Stre.«-t 
' Indianapolis, IN 4G268 

Charges A.- Bennett Co. Inc. 
§J9 Detweiler Drive 
Peoria, IL 61614 

California Learning Simulations 
750 Lurline Drive 
, Foster City, CA 94404 

Careers Incorporated 
P.O. Box 135 

Largo, FL 33540 -v 

Centron- Educational Films, Inc. 
1621 West Ninth Street 
Lawrence, KS 66044 

Ch.irlos Clar!: Co., Inc. . 
564 Smi.tlr Street 
Farmingdalc, NY 11735 
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Associated Educational Materials Co. 

14 Glenwood Ave. 

Box 2087 ^. 

Raleigh, NC 27602 

BFA Educatiojial Media 
2211 Michigan Avenue 
Santa Monica, CA ,90404 



Bowman 
Box 3623 

Glendale, CA 91201 . ^ 

Calhoon Book Store 

3031 Hennepin Ave-^.ue 

Minneapolis, MN 55408 ' . 

Career Futures Inc. 

1728 ^Cherry St. g - 
Philadelphia, PA 19103 

\ • ■ 

Center for Humanities, Inc. - 

Two Holland Avonuei-^'^^ 

Wlii te Plains, IVi .1 0603 . 

'Changing Times Kdu-.:<iL'i S-rvice, Inc. 

1729 H. Street , NW/. 
Washington,' D,C,. * 20006 
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Children's Press 
1224 H- Van Buren St. 
Chicago, IL 60607 

Churchill Films 

662 No. Robertson Blvd. 

Los Angeles, CA 90069 

Consulting Psychologists Press 
577 College Avenue 
Pplo Alto, CA 94306 

Coronet Instructional Media 
65 East South Water Street 
Chicago,^ XL 60601 



Creative Studies, Inc. 
167 Corey Road 
Boston, MA 02146 

©ell Publishing Co.^ Ind. 

1 Dag Haininarskjold Plaza 

New York, NY 10017 . - 

DLM 

7440 Natchez Ave. 
Niles, -IL 

Education Achievement Corporation 
P.O. Box 7310 
Waco, TX 76710 

Educational Development Corp. 
202 Lake Miriam Drive 
Lakeland, FL 33803 

Educational Manpower Inc. 
P.O. Box 4272 B 
Madison/ WI 53711 

Educational Properties, Inc. 
P.^t-^x DX 

Irvine, CA 92664 

. 'i _ 

Encyclopedia Britannica Educational 
Corp . 

425 N» Michigan Avenue 
Chicago, IL 60611 

Family Films, Inc. 
. 5823 Santa Monica Blvd. 
Hollywood, CA 90038 



Chronicle Guidance Publications, Ii 
Moravia, NY 13118 

Counselor Films, Inc. 
1728 Cherry St, 
Philadelphia, PA 19103 

College Entrance Examination Board 
Box 592 

Princeton, NJ 08540 

The George F» Cram Co,, Inc. 
301 South LaSalle St, . 
P,0, Box 426 
Indianapolis, IN 46206 

Curriculum Development Associates 
1211 Connecticut Ave, N^W* 
, Suite 414 
Washington, D.C. 20035 

Didactic System§, Inc. 
6 Union Ave<. 
Cranford^ NJ 07016 

Doubleday Multimedia 
'1371 Reynolds Ave. 
Santa Anna, CA 92705 

Educational Activities Inc. 
P.O. Box 392 
Freepprt, NY 11520 ., 

* Educational Dimensions Corp. 
Sis - 60 Francis Lewis Blvd. 
Flushing, NY 11358 

Educational Projections Corp; 
3070 Lake Terrace . . 
.Glpview, IL 60025 

Education Games Company 
P.O. Box 363 
Peeksville, NY. 10566 

- EYE ~ Gate House 
146 - 01 Archer Ave. 
Jamaica, NY- 11435 



Garrard Publishing Company 
Champaign, IL - 61820 



\ ■ 

Gordon Flesh Company, Inc. 
2.25 West Beltline Highway 
* Madison, WI 53715 



Guidance Associates 
. 757 Third Avenue - , 
New York, KY: 10017 

Hoffman Occupational Learning Systems 
4423 Arden Drive 
Er Monte, CA 91734 

Industrial Relations Center 
University of Chicago 
1225 East 60th Street ■ 
V Chicago, IL 60637 

Instructional Fair 

Box 1650 : 

Grand Rapids,, MI 49502 

Instructor Publications, Inc. 
Instructor Park 
"Dansville, IfY 14437 

King Features . 
235 East 45th St. 
New York, NY 10017 

Learning Resource Center, Inc. 
10655 S.W. Greenburg Road 
.Portland, OR • 97223 

\ ,■ 

Little, Brown and Co. 
Boston, MA 

Macmillan Library Services 

866 Third Avenue ' . 

New York, NY 10022 

McGraw. - Hill Book and Education 
^ Services Group 
1221, Sixth Avenue 
New York, NY 10020 



Modulearn InCi 

Joseph W. Foraker/Learning Programs 
P.O/ Box 635 

San Juan Capistrano , CA 92675 

New Di^iensjxm^— in Educa^ Iiu . 

— ^''''lr6*Q''Dupont St. ... 
Plainview,:NY 11803 ^' - 
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•Gride Teacher 
CCM Professional Magazines 
22 West Putnam Avenue 
Greenwich, CT 06830 

Harcourt Brace, Jdvanovich, Inc. 
757 Third Avenue 
: New York, 10017 

Houghton Mifflin Company 
1 Beacon Street 
Boston, MA 02107 

Information Resources Inc. 
P.O. Box 417 
Lexington,' MA 02173 



Instructo Corporation 
Paoli, PA 19301 



Innovative Sciences, Inc.* 
300 Broad Street 
Stanford, CT 06901 

Learning Cforporation of America 

711 Fifth Avenue . . ^ 

New York, NY 10022 " ^ 

J. P. Lilley and Son, Inc* 
2009 N. Third St. 

P.O. Box 3035 . ' 
Harrisburg, PA 17105 . ^. 

Listener Educational Enterprises,. Inc\ 
6777 Hollywood Blvd. . 
Hbllywood, CA 90028 

Mafex Associates, Inc. 
Ill Baron Avenue - \ 
Johnstown, PA 15906 

McKnight Publishing Company 
Box 2854 

Bloomington, IL 61701 



r National Career Consultants, Inc. 
9978 Monroe 
Dallas, TX '75520 



New Readers Press 
1321 Jamesville Avenue 
Syracuse,. NY- .13210 



Olympus Publishing Co. 
937 East 9t:h St. South 
Salt Lake Ci^ty, TJT* 84105 



Oxford Films ^ 

1136 N. Las Palmas Ave. 

Los Angeles, CA '90038 

Pennant Educational Materials 
■4680 Alvarado Canyon Road 
San Diego, CA 92120 . ■ 

J«C« Penney Co. Inc. 

Educational and Consiiraer Relations 

1301 Avenue of the Americas 

New Yorlc^ NY 10019 

Random House, Inc. . 
Educational Media 
201 E. 50th SC. 
New York, NY 10022 

Scholastic Book Services 
50 West 44th St. 
New York, NY 10036 

.Scott Education 
Department CEN 
104 Lower West field Road 
Holyoke, MA 01040 

Silver Burdett Co. 
250 James Street ' 
Morristown, NJ 07960' 

South-Western Publishing Co. 
5101 Madison Rd. 
-.Cihcinnatd, OH A5227 

Teacher Products 
2304 East Johnson- St. 
Jonchoro, AK 72401 ^ 

•T-Cube . . 

17951 Shypark Circle 
Irvine, CA 92707 



Travel School of America 
1406 Beacon Street . • 
BVookline, k\ 02146 



Oxfam Education Department 

247 Banbury Road 

Oxford Station 

Ox -2702 

England 

Pathescope Educational Films > Inc. 

71 Weyigan Avenue 

New Rochelle, NY 10802 

Pf laum/Standard 
8121 Hamilton Ave. • 
Cincinnati, OH 45231 

Q-ED [Productions 
2921 W. Alamada Ave* 

Box ieos • 

Burbank, CA 91507 • 

Sandler Institutional Films, Inc. 
1001 N. Poinsetta PI. 
Hollyx^ood, CA 90046 



Science Research Associates, Inc. 
259 East Erie Street 
Chicago, IL 60611 

Shelchow^and Righter Co* 
2215 Union Bo.ulevard , ; 
Bayshore, NY 11706 



Si/nger Educational Division 
3/50 Monroe Avenue v 
Rochester 5- NY 14603 

Steck-Vaughn' Company 
P.O. Box 2028 
Austin, .TX 78767 

Teaching , Resources Films 

83 Adams St. , 

Bedford Hills, NY 10507 

Training Development Center 
Thev.Stcrling Institute 
2 Pennsylvania Plaza 
Suite 18 

New York, NY 10001 

Troll Associates 
320 Route 17 
Mahwah, NJ 07430 
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Uijiited Statejs Department of Labor. 
Bureau ^of Labor Statistics 
Washington, DC 20212 

Westinghouse Learning Corporation 

100 Pkrk Ave. 

New York, NY 10017 

The Westminster Press 
Witherspoon Bldg,^ 
Philadelphia, PA 19107 



Wetstern Publishing Company 

850 Third. Ave. 

New York, NY 10022 

Vocational Fiims 
111 Euclid Avenue 
Park Ridge, XL 60068 

Yellow Pages Career Library 
NAESP 

P,0, Box 9114- 

1801 North Moore Street 

Arlington, VA; 22209 



EVALUATION Crucial to the development and impro" 'iment of any program 
are evaluative plans and instruments- The evaluation plan 
should be geared to the local program and designed to 
evaluate achievement in reaching the program objectives, 
developihent and implementation of program activities and 
ef f ectiveripess of program resources. 

Stcmdavd'ized Tests 

' Quick feedback of information is crucial to the continuous 
amelioration of the program. Consequently, a major source 
of immediate, valuable information is the student. Of 
particular value are several vocationallyrbriented standard- 
ized measures, some of which are listed and briefly described • 

Interest Inventories 



Interest inventories are: particularly useful in individual 
career counseling. Tney may also be utilized in group guidance 
classes, or in ■ any classes involved in career education and 
subjective occupational exploration. For the most part, all 
of these inventories have as their major goal helping "th^ 
individual- to relate his personal interests to either general • 
occupational areas., dr clusters, (e.g., scientifiGi^ persuasive, 
etc.) or to speci^STc jobs. (e."|^. , truck driver, lawyer , etc ,) • 
These inventories do not provide information about the 
student's ability achievements, or "^intelligence as they 
relate to the cited clusters or occupations; they serve to 
cite relative interests and must be interpreted accordingly. 

Brainard Occ ipational Preference Inventory. 

;/*■■*. ^ ■ ^ 

Pisychdlogical Corporation 
Range: Grades 8. to 12; adults 

Six broad occiipauional fields are covered by tjiis inventory 
which yields scores for ieach sex. Scores ar'e' obtainied in the 
following ' areas : (1) conunercial, (2) mechanical, (3) professional 
(A) esthetic, (5) scientific, and (6) personal service (for 
girls) or agriculture (for boys). The * subject responds to 
:f!ach item by indicating on a five-point scale ranging from 
'dislike very much" to . "like very much". There are a series 
of twenty items for each occupational field. The scoring is • 
simple and testing time is approximately thirty minutes , 

Gordon Occupational Check List 

... > 

Harcourt, Brace and World, Inc. ' 
Range; Grades , 9 and above. • ' . " 
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The Gordon Occupational Check List is composed of 240 
activities performed in many different kinds* of jobs. These 
240 activities are organized into five general interest 
ereas: (1) business, (2) outdoor, (3) arts, (4) technology, 
and (5) service. These five categories are further grouped .. 
into 30 internally related clusters. The student responds 
*to each item by underlining the activicies that he would 
like to per form. in a full-time j oh, .and by circling those 
activities that he would most like to do^ He then answers 
several job-relevant free-response questions at therend of 
the inventory. The scoring procedure is simple and testing 
time for a group is typically from 20 to 25 minutes. 
■ . ■ ' 

Kuder Occupat;ional Interest Survey (OIS) 

Science Research Associates . 
kange: .Grades 10 to adult - 

This instrument is basically the same in both format and 
content (with some additions) as the Kuder preference Record- 
Vocational. Forced-choice triads are presented to the 'testee. 
(However,, the information it yields is more like that ^f the 
Strong and the Minnesota Vocational Interejst Inventory.) 
.Scores are yielded In 79 occupations and 20 college-major . :. 

fields for men, and for 56 occupations included cover a 
wide range and variety of levels and ar6as,V Scoring must be 
machine-processed. Reading level Is 6th grade. 

■ ■ ■ ■ ■ . ■ ■ v _ ■ . 

Kuder Preference Record - Vocational \ 

\ 

"cience Research ■ Associates . . \ 

R^s^nge: Grades 6 to 12 \ v 

The^Kuder Preference Record-Vocational is a widely used 
meaSike of vocational interests . Scores are given for the 
sfollowing. interest clusters: outdoor, mechanical, computational, 
scientific, persuasive, artistic j literary , musical , social. » 
service, \and clerical. Raw scores are converted into percentiles 
varying for the male and female high school students based 
on the resp^ct-ive norm groups. Administration, scoring, and 
conversion o^f raw scores to percentiles are all simple. Testing 
time generally, ranges between 30 and 50 minutes. 

Minnesota Vocat\onal Interest Inventory (MVII)* 

Psychological Corporation ; . 

Range: Grades 9 to. 12 



The Minnesota Vocational Interest^ Inventory i?;^ suitable for 
■men and boys age 15 aAd up. This empirlcally^kcyed inventory 
vis designe'd feo.measure: Interests in nonprof c?:yional occupations-, 
The contrelit consists ot\>74 items grouped xnt:o triads, making 
a total of '158 triads. Tt^e student rei^r^nds to each triad by 
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selecting the one activity he would most like to do, and the 
one. activity he would least like to do, leaving. the third 
item blank. Score's are reported in 21 occupational scales, 
by hand. Although no time limit is given, most examinees 
complete the inventory in A5 minutes or less. ■* 

Ohio Vocational Interest Suj^/ey ' 

♦ ■ . ♦ 

Harcourt, Brace and World, Inc. v 

■Range: .-Grades 8' to 12 . - ' 

The Ohio Vocational Interest Survey is designed to facilitate 
vocational exploration by students in grades eight through 
twelve. <rhis survey combines a ^'Student Information Question- 
HiTire" with the ''Interest Inventory" providing valuable 
•background data for score interpretation by the student and 
his counselor.' Com;>ati^le with such, sources as the Dictionary 
of Occupational Titles , the O^upational Outloo k Handbook, 
,and the General Aptitude Test^attery , OVIl yields scores 
*Ln 2A Interiist scales. The total time re\iuired for administration 
of the survey ranges fron? 60 to 90 minutes. • . ' 



or particular value in individual career counseling are the 
•results o£;multdple aptitude batteries such as "those to be 
described in this section. Combined with interest inventories, 
achievement criteria (e.g., grades, test results, etc.) and 
other varia.bles, these batteries serve to broaden the 
'foundation upon which'-the individuals occupational' future 
rests. Keeping in mind that "an aptitude test is one that 
predicts success in some occupation or. training course" 
(Cronmh, 1970, p. 38), ana should evaluate the comparative 
valur of 'each ot: the following, batteries as they relate to. ...^ 
a career educatiou progra'Tn. 

Daily Vocational Test^ -J- 

Huui!;htoa MiH liu Company ^.^ ' ' . . . 

Range: Grades 8 to 12 ;,,...a4u:lX's/ 

Des-.L:4ned Tor the .iYon-cc)^.le^-c-bound youth or. adult, the Daily 
' Vocational Test battery consits of three subtests: (1> the. 
technical and scholastic test, (2) the spatial visualisation 
test, and the .business Ln^"! i^^^^' t^t-'^t: . Tv/elve subscores ' 
ar 'vcd> f rom the three .subtests. Total testing time 

app>: j ..-m:Ue.5 lAO TiiinuuL^s- • ! ^ 

*' 

Dil'feren.^ial Aptitude Tests (DAT) 

■ ■\ • ■ ■ 

?sycholo^;i (-.al Cc^rporat :A?n 
Ran^!e : Grades H ' 1 , . 



333 ' 



0 



34 0 



The Differential Aptitude Test^ are a battery^ of eight subtests. 
Six of them are aptitude t^ests (verbal reasoning, numerical 
ability,., abstract reasoning, spa tiai-^ gelations , mechanical 
re^oning, and. clerical speed and" ^fcciiracy) and two are . ^ 
a-chievement t(?sts • (spe ling and grammar). With the exception 
of the Clerical Speed an^^d Accuracy^ Test, the tests of the - 
DAT are pow^ tests^and* in -most cases the time limits are 
30 minutes. At least two testing sessions are required for 
administration, of^ the- entire battery which'takes between 
5 and 5 1/^2 hours to complete in mo^ cases. Score reports" 
may -be in^ either percentile^^ stanine ^f orm^yith norms being 
available for each grade l^el from e -^hth to twelfth. 

SRA Primary Mental Abilit^ies, Revised 

Scxence Research Associates 
Range-: K-12, a series of five batteries 

After correcting some previously evaluated technical difficulties', 
in 19.62 a . revision of the PMA tests was made availabr»-^y 
SRA with a series of five batteries;; The scores obtaine 
are in relation to five factors: Verbal "Meaning, Numbei 
Facility, Reasoning, Perceptual Speed, an4 Spatial RelatJ 
Since Reasoning is omitted at the lower levels anxi" Perceptual 
Speed at the higher levels,. Only the batt;ery for grades 4-6 
includes-all five factors. Total scores on the entire 
battery, as well as .scores on each factpr, are expressed- in 
deviation' l.Q. 's Percentiles and staniries 'are available 
for the PMA batteries from the fourth grade up. 



Vocatioanl Matia*ity and Work Values Measures 

A career education program or method may be, evaluated in/ 
terms of the vocational maturity or the work values of its 
participants afe determined by pire- and post-tests or via 
comparative studies. Super (1955)' has suggested the 
following dimensions as indicative of adolesceVit vocational 
, maturitv : . 
\ 

• OrJLentation to vocational choice. 

• Information and planning about the preferred occupation. 

• Consistency of vocational preference. 

• Crystaiization df traits. 

• Wisdom of vocational preferences. 

The construct of vocatioQal maturity was later defined by 
Super (195J.'{ p. -132) as 'fallows: . ■;>• • 

Vpcatloan]'' Matarity I focuses on life stages and is indicated 
by tl)e actual Life stage ot an individual in relation to Tiis , 
.expected /life stage (based On his clironological a^e) . 
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Vocational Maturity II focuses on development tasks and is 
represented by the bet^avior of the individual in handling* . 
the developmental tasks with which he is coping-. 

The following measures liave'been developed in order to * 
determine a person's degree of development in various areas 
of' his career education. \ ' •* 

Readiness for Vocational Planning — 

Authors: Gribbons and Lohne^ (1964) 
Range: Adolescence • \ • 

Eight dimensions are assessed by this instrument which takes 
the form of an interview scpale\and is designed to measure 
vocational maturity. T-hese dimensions are: (1) factors 
in curriculum choice^* (2) .factors in occupational choice, 
(3) verbalized strengths and weaknesses, (4) accuracy of 
^ self -appraisal, (5) evidence for self^-rfating , (6) interests 
X7) values, and (8) independence of choice. In order to 
achieve maximum validity arid rel^i .bility the .counselgr will 
need some short-term training in the use of this ijnatrument. 

Vocational 'Development Inventory - Attitude Testv(ATO^ 

Authors: Critefe (1965) CTM/McGiraw Hill , . 

Range: C^th Grade to college ^ / ' ' ^ 

Designed- to measure th^ "dispositional factor** in v6cational 
maturity, the Attitudie Test of the. Vocational -Developm^rit 
■ Inver\tory attempts to measure "choice o^ ah attitude toward 
an occupation in tenns of empirical behaviors". "This ^ - 
instrument consists of f^^fty questions cast; in trute-false 
forms which yield both a vocational maturity scale and a 
deviate scale" (ilerr and Cramd'r, 1972, p. .269X. . The purpose 
of this instrument is to give the counselor some insight as 
to th^ rate and le^l of vocational maturity of the studen'ts, 
thus allowing fo/ more effective counseling. Time needed 
to administer the VDI is approximately 15 to 20 .minutes. . 

Work Values Inventory (WVI) 

Author : Super • ■ * 

Houghton Mifflin Company^ ., > ^ 

Range: Grade 7 to adult * " - . 

. => « 

This instrument is concerned with measuring "values relating 
to success and satisf actdpn - in work" (Herr and Cramer, 1972, 
p. 270). The fifteen va'lues assessed are: intellectual . 
stimulation, job achievement, way of life, economic returns, 
altruism, creativity, relationships with associates , job 
security, prestige, management of others, variety, aesthetics 
independence, supervisory relations, and physical sutrounding 



■ \ 

"thes6 fifteeiKvalues, can be f urther^distilled into four 
factors: mateftal, goodness of lif^f", self-expression, and 
behavior control" (Herr and Cramer, 972, ^.p. 270). Administration 
of the WVT takes approximately f'ifteen ii|inutes. 

Career Development Inventory (CDI) 

Authors: Sup&r, Bohn, Forrest , Jordoan, (Lindeman and Thompson 
(1971). ^ ^ . \^ 
Range: 6th Grade and up. \^ 

The CDI yields two types of scores. Jn addition to a total 
score which represents an overall measure^ o^ vocational 
maturity as defined by tshe scales, it also yields\. three 
specific factor Fcores labeled Planning^ Orientation, Resources 
for Exploration, -and Information and Decision Making (Westbrook 
& Mastie, 1973) . . ' \' • 

The CDI can be administered easily with in one class\eriod 
and has potential for use in individual counseling as \well 
as in group assessment and prograin evaluation. Distinguishing 
features of the CDI as. noted by Westbrook and Mastie (i^973) 
are its ■ inclusion of both the attitudinal and cognitive, 
dimensions of vocational' maturity. ' ■ 

Cognitive Vocational Maturity Test (CVMT) . 

Authors;: B.W, Westbrook . " • 

Range : 

The CVMT was designed to measure Career knowledge and abilities 
within six areas pf the cognitive domain of vocational maturity: 
Fields of Work-knowledge of which occupations; are avialable 
in various fields of work; Job Selection— ^the ability to 
choose the most realistic occupation for 'a hypothetical 
student who is descriled in terms of his abilities, interests, 
and values; Work Cond-.tions--knowledge of the amount of 
education generally- required for a wide rangfe of occupations; 
V^ttributes Required-knowledge of abijities.,. interests , and ' 
A\alues generally required for various occupations; and Duties — 



knowledge of the principal duties' ..performed' 
odcupations (Westbrook & Mastie, . 1973) . 



in a wide range of 



The CVMT is an objective measure which pro\^3des separate 
scores for eaqh of the six areas of cognitive vocational ~ . 
maturity. The tendency of scores to spreadl put at the bottom 
for those having special, difficulty in this| particular area 
■ is evidence of the diagnostic potential of jthe CVMT. Those 
career education programs who's objectives piatch the areas 
included in the CVMT may find it to be an appropriate evaluation 

instrument . / 

•. ■ / ■ • 

/ 
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/ 
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iHhur :u>ssilu' v;;iv:; of boiU' T i T. t in?', frniii iU'iid'ent d nvolvenien t • 
ill t'hr "rv i : :t :':^Mr:'.^^ v.i/i ;;(:iuit:MiL surveys, quest ion- 

naire-'., .nui i,'vaIiMt io;\ t.'oanis , ■ a.«^ 1 ns^ incl iv iciual observat ions 
(e.r,. , suv.r.*--'^^' i-^^i^^' ^ ^'^i^" i inn r^.) vomen t , themes evaluating programs, 
oLi;.). Sint:e nho f-itudfUt'S are the principal consumers of 
tlie ear^-er-ediicat ion-nriented services, their relative 
sat lsf,i',\t ions" and reactions to tli'e objectives, activities, 
and resources uou"ia be. a primary consideration. They are an 
invaluable source of aTfective as veil as cognitive Information 
regaiMiiH; program prof.ression , whether providing the InforTiiation 
■ thronf,h direct (^r inci'irect, means. 

Surveys>^ questionnaires, PTA meetings, .as well as the use 
r-of other cormiiunicat i/ons media (e.g., newspapers , rad io , 
t:c:levi.^'ion, etc.) ai/'e majbi approaches . by which teachers, 
counselors, parents/, and the community in general may be .ome 
an. integral part of/ the evaluation process. Often valuable 
ideas for improvemc^nts result from tapping a source that is 
not directly inVoiy-exi in a program; Also, the goal ^of providing/" 
the public with an av;n^-.M' -^s of the program goals and achlevo- 
menis may inciden f ; :. [ v b,-. ...M.'fxed by .this communicati«^^n, 
-thus creating a .ual value. -y' 

■ ■ / 

Generally spea- ir. i . , pr'.^or i r: tt y planned and irnf^lemerlt ed , ^ . 
the ix'reater th-j di - ^iLy ar i ' .^opv of sources involved in 
the -assessnient proce •■■ . tiie greater the proba.b.rlity of 
at taining . val ur 1 e . \ ' '\ ' n f omat ion . /' 



research methods available for use ' 
t-iir^'e stand out. They are : 



,0f the uarioij's typv^ 
in 1 1 1 e e \/ iT\. li c< 1 1 v.^ n \) 

' V) longitudi:(tal • stu 
term studies- Drier, H/-rr and Baker (1.972) provide the 
following \dGBcriptions of\the first two types of" studies 



ess , t-iir r'e stand out . 
OS, y--') follow-up- studies, and 3)- short- 



Long ituJli'nal ■ studies : 



Particular techniques., and .services 
are exari\ined -Wer time in the light of their impact on 
some app\ropria/te sample-. This can deternine the extent 
to' whicli\ the ^^ffects of an activity are re tained and used 
in later \year/s " . i...^ " 



•'"ollow- 



srA;die: 



' important 
question!. 

The thii 
f ol J ows : 



::;ubiects may be able to provide 

information about a program by responding to a 




sli(M-t-term 5;tv.ui ies , 



be described aj 




Sh o;>lf-term studies^ : Studies ' designed to provide, a 

lativcly rapid feedback of information about, program 
deficiencies or improvements. Cross-sectional studies 
exemplify this approach which generally serves to jmeasur*"^ 
changes withlnl groups or between groups when certain 
dependent vari^jbles (e.g. , standardized tests, observations, 
etc.) are emplc\ved. ' • • ^ 

Any of these types of studies may be executed via: controlled 
observ['it ions and pre- and post-testing techniques, using 
standardized meaRures* or locally-developed measures as 
dependent variabl es ,' or by utilizing any of a number of other 
dependent variables applicable to the spec if ic ^ situation . 



Gcncval Fi'O'jeduvcs fov Evaluation 

■ .4 ' ■ 

' Regardless of what kind of procedures are used, certain 

fundamental steps should be followed. Herr and Cramer 
' (1972, p. 27 3) have summarized general procedures for evaluation 

within a systems, approach to career developjnent as follows: 

• Formulate the broad goals of the vocational guidance , 
programs. ' . • 

• Classify these goali, so that an economy of thought and 
.action can- be achieves. Decide what developmental stages 

, require which guidance p;rocesses for implementation. 

• Define objectives in behavioral * terms.. ^ 

' • Suggest situations in which the desired objectives and 
behaviors^ might be observed. ' , 

• Develop or select appraisal techniques such as standardized 
tests, monitoring instruments, questionnaires, etc. 

• .Gather and 'interpret performance data, and compare these 
data with the stated behavioral objectives; 

This j^ystem has been cited as an absolu\e one, thus, an 
entity in itself which, if desirable, maV be compared to 

• another system ta determine relative effectiveness. 

The following specific steps established by Wvsong (1972, 

p. 53) are closely related to those of Herr anXCramer , only . 

more simplistic and general. They are: 

• Establish a purpose for the , evaluation. ^ 

• Plan and design a procedure for the evaluation. • 

• Define the objectives, activities, needs, or resources\to 
be evaluated. 

• Identify the sources of information. \^ 

• ^Develop instruments for collecting information. * : 

• • Collect informatioii. 

*• Analyze information. / 

• Organize and report results. 
\ • Judge adequacy of results. 

• Make decisions. 



Adndnisti^afyix^e Judgernent 

■ ' ■ ' / 

The final decisions often rest with those in administrative 
positions. Sometimes they are not directly involved In the 
mechanics or assessfner^t of the program itself. It' is, there- 
fore, of paramount importance that' a d*=*finite, concrete, and 
concise way of communicating program needs is developed. This 
is" particularly the case , when maj or revisions or expenjsive 
innovations are to be initiated ^ Such situations usually 
call for the use of more than one evaluative technique. In 
other ^^7ords , if a multiplicity of assessment 'techniques • are 
all indicative of a need for a major revision or expensive 
innovation, that need is much irtore likely to be realized than 
if one or two implemented techniques led to the same conclusion 
Also worth noting is the fact that, the needs will have a 
greater probability pf being niet if community involvement is ' 
accomplished, and if a well-developed channel of communications 
is established- between sj.1 individuals directly or indirectly 
affected Uy the program. 

Therefore, it is important that the administrator involved 
in the leadership of the aforementioned activities be knowledge 
able. If the leadership, decisions are'-to be made wisely, the 
leaders must understand the various program objective, the 
purposes .'behind the activities, the reason's -for use of 
'various resources, and the purpose of each evaluation 
technique. If administrative decisions are based on. this kind 
of sophisticated understanding, the chances for progiam ' ^ 
success would seemingly be enhanced. 

', \ ' ■ 
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Armed 'Services Vocational Aptitude liatiery, Armed l-or^-es Voccifional TestinV; 
Group, Randolph Air Force Base, Texas 781^-8, InformatLon available 
from any ^Armed Service.; Int'^i'i-iat; ion office. . 
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Service > P.O. Box 7234, San Oier,o, California 9?. 107. 

Career Planning Program ,v Amer Lean CollepA* Testin;.-;- Proj'.ram, P,0.*15o>: 168,. 
Iowa City, lowa 522A0. . 

Differential Aptitude Tests, The ^Psychelc^- leal Corporation, 304 Kast A5t:h 
Street, New York, Nev Vork 10017, 

.Edwards Personal 'Preference Schedule, The Psychol oj^, i cal Corporation, 30A 
East 'A3th Street, Nev York, New York 10017. c 

General Aptitude Test liattery (GATH) , United States Government: Printing ' v 
Of^ice^, WashLngton, D.X:. 2040:?. 

Gordon Occupational Checklist, Harcou'rt Brace .lovanfiv ich ,; 757 Third Avenue, 
New York, New York 10017,. 

.Kuder Form 1)1) - Occupational Intere.st Survey, Science Research Associates, 
259 East Krie Street, Chicago, Iliinois 60611, 

FCuder Form C - Vocational Pref erence-Reeord, Science-W^esearch Associates, 
259 East Erie Street, Chicago, II Llnois 60611. 

.^^luder Form A - Personal Preference Survey, Science Research Assoc?ia'tes , 
.259 East Erie Street, Chicago., Illinois 60611. ■ 

Minnesota Vocational Interest Inventory, T|# Psychological Corporation, 304 
East 45ch Street, New York, New York 10017. 

Ohio Vocational Interest 'Survey (OVIS) , Harcourt Brace Jovanovich, 757 Third 
Avenue, Ne^w York^ Nev/ York 10017. ' _ ■ j 

(The) Self Dii^ec.ted Search: A Guide to Educational and .Vocational Planning, 
Consulting Psychologists Press, Inc., 577 College Avenue, Palo Alto, 
•Ca3 ifornia 94 306. 

Strong Vocational Interest Blanks, The Psychological Corporation, 304 East 
45t}i Street, New York, New York 10017. " \ 

'• ' ■ • ■ \... " 
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ROLf: PLAYING ^ ' 

, ■ ■ ■ - . • 

Role playing is a, learning, activity for use by both the teacher and 
student in all areas of the curriculum." 'It can and should be included in 
each subject area. Once the teacher utilizes ro'le playing techniques and 
observes them .as successful, more confidence in the approach. will oe 
gained ea.ch day. Actual instances of how to role-play, in the classroom 
and when it is of particular importance have JDeen noted and suggested 
throughout this material . 
Purposes for Students : 

1. Offers an opportunity to participate' in a successful group decision. 

2. Fun to participate. 

3. Desire to make decisions for self, to think on their feet i.n face- 
to-face si tuations . . 

4. Provides opportunity for sensitivity^afid awareness of the world of 
work, 

5. Group activity with an adult leader - not organized play. 
Procedure : . ./ ■ * ' - , 

1. It is imperative to help students to become initially relaxed through 
warm-lip activi ties , |:hat is, activities which involve the students 
physically. 

2. Development:, Basical ly, /movement with student/s v/n dialogue.. ' 

3. Culmination:^ This can be a repetitive process b\ using others in 
. class to do the same thing but using a different dialogue. 

Discussion by entire groups of. students with constructive criticism. 

Additional Suggestions 

1. Develop in a spiral effect - begin with short time, 10 minutes., and 
bui.ld up to greater spans of time. 

2.. Never force any student who does not want to participate. 

3.. Give good directions^ be sure pach student knows exactly what to do. 

4. Give only a short time to plan so it is more creative. 

5. Be sure activity (or job) is v/ithin age level so the student does not 
appear foolish to peers. ' ■ 



When students are, evaluating a role-playing activity encourage 
positiive reactions. y 

Allow for much change- and creative dialogue to bring\out each 
student's personal ity, : \ 

Encourage feelings of the role models, not just dialogue, so emo* 
tions come through. V 

Video tape the role playing; play back later for discussion ^by 
• students • - \ 



pRAINSTORM TECHNIQUE 



Choosing' the Brainstorm liop.ic 

1. Break down complex problems into problems specific enough' to be 
Brainstormed. Instead of "How can we conserve energy?" , use three 
separate problems: 

"How can we conserve energy?" : * • 

a . . in the. home? - ' * " 

, . b. in the school? 

c . in the community? 

2, The basic aim of Brainstorming is to compile a quantity. of alterna- 
tive ideas. Therefore, your problem must be one that lends itself , 
to many possible answers. / v 

3- rot 'try to Brainstorm problems requiring value judgments like 

"What's the best time to start our new campaign?" Brainstorming,,.,.;, 
cannot make a . decision for you. . 

Rules for Brainstorm Sessions 

1. Criticism is ruled out: 
Judgment is suspended until a later screening or evaluation session. 
Allowing yourself to be critical at the same time you are being 
creative is like trying to get hot and cold water from one faucet 
at the same time. Ideas aren't hot enough; criticism, isn' t cold 
enough. Results are tepid. ; " 

2. Free-Wheeling is welcomed: 
The wilder the ideas, the better. Even offbeat, impractical suggestions 
may "trigger" in other panel -nembers practical suggestions which, 
might not otherwise occur to them. 

3. Quantity .is wanted: . 

The greater the number. of ideass the greater likelihood of winnersS. 
It is easier to. pare down a long list of ideas than puff up a short 

list. ,./ : ] . . 

4. Combination and Improvement are sought: ■ " 

In addition to contributing ideas of their own, panel members should 
suggest how suggestions by others can be turned into better ideas,' 
or how two or more ideas could be combined into ' still better idea. • 

Idea Spurring-Questions 

PUT TO OTHER USES? ■ New ways to use as is? Other uses if modified? 

ADAPT? What else is . like this? What other ideas does this Suggest? 

MODIFY? Change meaning, color, motion, sound, odor, taste, form, shape, 
Other changes? 



MAGNIFY? "What to add? Creator frequency? Stronger? -'Larger? Plus 
ingredient? Multiply? 

MINIFY? What to. subtract? Eliminate? Smaller? Lighter? Slower? 
Split up? Less frequiMTt?' / , 

SUBSTITUTE? Who else instead? What else instead? Other place? Other 
, time? 

REARRANGE? Other layout? Other sequence? Change pace? 

REVERSE? Dpposites? Turn it/bpckwa'rd? Turn it~upside down? Turn 
i t i nsi de out? _ - 

COMBri<IE.? How about a blend, ah assortment? Combine purposes? Combine 
ideas? ' ■ ' ■ 

< 

Pitfalls to Avoid in Setting Up a Brainstorming Program , ■ 

'l. Failure to indoctrinate your panel in the technique of Brainstorming. 

2. Fa.ilure to get support of at least one of your supervisors. 

3. Overselling the technique before you tiave results to show. 

4. Failure to orient- your problem properly, or to make it specific 
enough. 

5. Failure to evaluate the ideas creatively. ■ . 

6. Failure to take action on the best ideas. 

7.. Failure tQ report* to panel- members what action is taken on ideas. 

8. Selling .the use of Brainstorming as a substitute for. individual , 
thinking! I4 is a supplement.. 
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PLANNING A FIELD TRIP \ 

HOW TO PREPARE FOR A FIELD TRIP: ^ . " ' \, 

■1. Establish general objectives 

2. Identify specific objectives 

3. Review the field yourself before taking^your class 

4. Introduce. children to the place; they are going, the people they 
vyiil meet, the experiences they will have. 

Use maps, pieces, special speakers, any resources available, 
to acqaainr'^^jpils with the .planned\excur'sion. Be careful, 
however, to leave some "surprises" for the actual experience. 

5. Schedule several inquiry-, or discussion, times when children 'can 
^ t^elatq, .their own experiences and attempt to foresee the 

experiences they will have. 

.6. -develop appropriate vocabulary for the fullest possible 
understanding of the experience. 

7. .Execute bulletin boards, collect mat&rials, involve children in 
arranging exhibits to stimulate interest in the trip. 

8. ' Plan the mechanics of the trip: 

a. Attend to the administrative details. 

b. Set bus schedule with definite departure and arrival times, 

c. Secure che necessary permission slips f^om parents.' 

'd: Enlist the help of adul ts , (mothers , and maybe the bus driver) 

' . e. Specify lunch plans artd clothing requirements. 

f. Discuss manners and bus behavior. 

g. Learn some songs that fit the nature of; the experience. 

9.. Organize the class into "touring groups" with an adult leader 
for each group. Each group should take' si ide photographs of- 
those things which interest them most. Each group should also 
. use a cassette recorder. c 

FOLLOW-UP AFTER'A FIELD TRIP: 

1. Discussions and Inquiry groups 
- 'a. What did you like best? How did you feel about being there? 

b. What surprised you? 

c. What was different than you expected? 

d. Wha-t was exactly as you expected it to be? 

■ e. What if you'd gone at another time of day? of the year? 
f. Whose job did you find most interesting? ^ 
•g. Would you like to work in 'such a place? . 



h. What tools did the workers use? 

i. V/hat skills did the workers need to perform their work? 
j. What suggestions do you have for helping others to enjoy 

the place? 
k. Retell the events in sequence. 



y Sharre the trip with another class, via pictures, slide/tapes 
\production, stories, etc. 



Write letters of appreciation 



View pictures, study mps 




Report to community news agencies. 



Job Applicntlog Fptm 



Date 



) 

General Informatloa: 



Name * 



.Last ■ First Middle Initial 



Address 



Phone^ Soc. Sec. No. ^ Draft Status^ 

DaJte of Birth ^ Ag e Place of Birth 

Marital statu3_ Childre n ^ 



Have you ever been convixted of a crime, other than a minor traffic violation? 

Yes No_ . If yes, please explain on the other side of this form. 

U.S. Citizen? Yes , . Nq Work Permit Number (if tmder 18) 



Physical handicaps 

IS. ^ 

Kind of work desired: 



Sala^^ expected: 



■ Previous Work Experience : 

. (List last joh first) ^ 

Employer - ir- ss ' Phone Position 



Edgcatlg g; • > 

' ■ - • 

Highest grade leVel completed (circle) 3 ••9 10 n 12 13 14 15 16 17 IIH- 

S . . Dates enrolled 

'$.■■■ 

High school „ s . , ^ 1^ 

Colleg e . - - , ^ . ; — ; 



Specialty^ Training^ 
Other 



Jk — ' — ' : 

Average gradtis received in English MaCh^^ 



High School elective courrves: 



ExCracurricular actlvitie^-^ . nport^j, offices, honorfi, ctc.:_ 



References^: ' > 

■ i ■ ■ ' ' . ; 

^\aiTie Address \ Fhone Occupation 



(No experience, high school graduate) 



ERIC 



Arthur J, Mar rone 

234 Stryker Avenue OFFICE 
Swansea, New York< 09876 

(123) 456-7890 ASSISTANT 

Objective To serve as a general assistant in the office of a 

commercial, industrial, or civic organization, applying 
• • my quickness with figures, my typing skill, and my 
willingness tp work hard constantly to increase of 
production anci reduction of expense. 

Ba^kgrou^ the youngest of five broth- 

— — ers, all married and employed by Swansea Mills; mother 
and father both born in Swansea; father a foremen with . 
Swansea Mills where he has worked 30 years; graduate of 
" Swansea High School \ 

Education Graduate of Swansea Hi^h Sbt^oo^l , Business Cu Iculum, 
June 1976. Program included Tt^+IWtns courses; 

Typing. ^ - / . . - . \ '3 years 

Office Machines . . . v . .... .\ 2 years 

Mathematics .... ./ . - • • • ..\4 years 

Bookkeeping .... . Y year" 

Business Writing. . ........ ^ year 

^ ^ Marketing . . . . . . . . 

Economics . - 1 year 

. Salesmanship/ \. . 1 seme^^ter 

Program also included genera] high school courses, vJtt*-^ 
four years of acadennc English. ; 

Office Skills Excellent typist (75 words per minute);, proficiency in . 

basic office machinery; exceptionally high-skills with 
figures. , . - 

Interests Reading business biographies'; mathematical problem 
. solving; chess; pol,ice athletic league. 

Personal Excellent heal th; •B'g", 150 pounds ;> bo,rn_ Mav 23, 1958; 

single, no dependents. ^ * 

Ref erences Miss Selma MansVield, Principal. Swansea H^gh School, 
^. 45 Hurstboro Drive, Swansea, New York 09876 

Mr. Theodore Pomeranki, Head, Business Education, 
Swansea High ochool , Swansea, New York • 098^6 

Mr. Eugene Fillmore, Director, Swansea, Police Athletic 
■ • "League, and Member of Swansea Police Department. 

? _ . . ■ ' ■ .0 

'. > V . ' • . ■ 350 



JAMES -BRUCKNER 

908 Purring ton 
Augusta, Maine 

PERSONAL 

OBJECTIVE 



■ (No experience, co^lede graduat/e) 

: / 



EDUCATION 



INTERESTS 



BACKGRJ3UND 



Boulevarid 
0987^ 

22 years 



Telenhone (212) 456-7890 7 
old; excellent health; 6'1", 180 lbs., single. 



To serve a p ubjic-^acxo uniting firm. aTa ,unio^ accountant,, 
whiTen 'take CPA examinations, and to continue with that 
fi.nn in a public accounting career. 

Bachelor of Science, 1975, Central Maine University 



Accounting (CPA Emphasis) 
Computer Science 



Majorf 
Mi nor: 



Representative Accounti ng Coiirses 
in Financial Accounting, Xom^iute 



include Current Issues 
"ased Information 



Systems i Advanced Tax Law,; 
Accountants.; 



aiid 



Seminar for Public 



Represe 
include 
Systems 
Analysi 
■ of Busi 

Highly 



itative Computer Sbi/ence and Business Courses 
Computer Simulation and Modeling, Data Prpcessing 
Algorithms, Compu/ters, and Programnnng; Monetary 
and Policy; and behavioral Science Founcfattons 



ness. 



active in extracurfri cular program as unde/rgraduate. 



Profess 
years 
Chaimiain 
Programme 
1972 



ional Accounting Participation included ,three 
n Accounting" CI ubj, treasurer for two ye^rs; 
of Accounting Exhibit at Clubs Fai/, 1972; 
r for Statistical Study of Student Programs. 



General Student Activities Participation incl/uded 
Businesis Manager of Central Maine Journal , urtdergraudate 
newspapW, 1971-1972; -CI as\s' Treasurer for al/l four years; 
Co-chaipnan, Senior Prom. 

Born in'.Montree' •, Canada, b\t .family moved ko Augusta 
when I vlas sev • , .nitad States Citizen; fa/ther and 
mother \\ere bot ,hool teachers in Augusts, until 
retirement last y^ar; I am ndw engaged to a young woman 
I have l^nown all, my life, a sWiior in elementary "education 
at Gentral Maine. \ 



REFERENCES 



References will be furnished oi\ request. 



(Part-time) 



\ 



TRAINING AND PART-TIME EXPERIENCE OF 

i/ \' 

SARAH ^UE ST^EELE 
■ S^S/LERK - - ' 



345-^olT]TST6n' Road 
Burl ington 
Vermont 87654 
^345) 234-5678 



19 years old 
5*5", 120 pounds 
Excellent health 
Single 



JOB OBJECTIVE: Part-time position as retail sales 
clerk, evenings and Saturd^s 

EXPERIENCE AS SALES CLER K 

HIGHWAY 49 DISCOUNT CENTER/ Al len, Vermont, Sales Clerk in Boys* 
Wear, Books, and Toys, Assisted customers, v;rapped merchandise, 
and kept shelves in order* Full-time Summer 1972, Saturdays 
September-November 1972, Saturdays and evenings December 1972, 
Saturdays and evenings January-May 1973. Resigned to prepare term , 
papers and study for final examinations. I - • 

MACLtOD'.S DEPARTMENT STORE, Burlington, VerU'.unt; Sales Clerk. 
Assisted customers, measured and cut drygoods, vinyls, and plastic 
coverings, wrapped merchandise, and served as a check-out caster. 
Summer 1971, Saturdays and Thursday evenings September-December, 1971 
and January-June 1972. 

EDUCATION 

i JUNIOR,- VERMONT STATE UNIVERSITY, Burlingtoa, Home Economics Major. - 
•Courses. in fabrics, foods, and home-making tie in with acttvt ties as 
; sales clerk. Honor Roll every tern. Free Saturdays, evenings, ^nd 
1 holidays for employment. 

GRA.D'JATE, ALLEN HIGH SCHOOL, Academic Diploma. Graduated with honors. 
Active in aiy extracurricular programs. 

BACKGROUND 

Born and raised in Burlington. Ten years in Girl Scoyts, Sing in 
church choir* Career. objective to sorve 'as home economtst with 
m'^nuva.cturing. industry. 

REFERENCE". 

Mr. Clarence D. Bullock, Buyer, Highway 49 Discount Center, Allen 
Ve-'-mont. 

Pr^?fessor Lawrence C. Parrington, Home Economics Dopurtnient ,^Vermoni 
State Universi ty, Burlington, Vermont. 

Mr. Thomas K. Campbell, Principal, Allen High School, Allen 



(Handicapped Worker) 



Doj;ouj{Af:^_m-aPEm^ typist who ^ 

WILL STAY PUT? 
TLL STAY PUt—rM A PARAPLEGIC WAK VETERAN • 

-- and I can type 70 wpni 

John C. Clayton . • " 
4 Afton Boulevard 
Rye, New York 09876 
(123) 234-6543---'^- 

, OBJECTIVE : To learn bank operations by typing reports, 
statements,, letters, payrolls, manuals, specif icatiot;is , 
and anything else given to me- 

BACKGROUND 

Paralyzed in Both legs from combat wounds in Vietnam, I have been 
rehabilitated at St. Albans Veterans Hospital. Aptitude tests showe; 
high interest and ability in all phases of banking, and exceptionaTly 
high computational skill and manual dexterity. Can operate jjiatTu a 1 
control automobile and maneuver self in. portable wheelch^. Developed 
high skill in typing an^a computational machines. ConjpTetely independent 
of help except for stairs. 

EDUCATION 

Graduate of White Plains High Schojol<^>!ie 1970, Academic Course 



Fourteen points in bankino^d .finance completed at College of 
Business and Public Adnp^i strati on. New York University, June 1974, 



EXPERIENCE 

Free-lanpe"^pist, receiving ^.ssignrnents f roTrr book publishers, 
lawyei^5^and agencies for the handicapped* June 1973 to present. 



PERSONAL ; • 

Health excellent, except for paralyzed legs; 5*8% 185 pounds; single, 
live with mother and father; finances excellent, full pension, . house, 
and automobile received from government* 

Highly motivated; completed rehabilitation faster than any other 
veteran at St. Albans. 

REFERENCES 

Furnished upon request. 



SUPPLEMENTAL RESOURCES FOR GUIDANCE 



Are You Listening ? . • * 

Cost: $4,00 

. Six-minute cassette uape isa communication tool to evaluate 
how well we listen. Appropriate for most age yroups. 
J. C, Penney Co., Inc, Educational and Consumer Relations 



Career Crosswords {Scope/Visual 16) 
Cost: ^12.00 (estimate) 

Sixteen transparencies and spirit masters about jobs. 
Includes crosswords on job benefits and futures. 
Scholastic Book Services 



Chips and ScrijJ :s^ • ^ 

Cost: $185.00 (estimate) 300 slides/50 scripts 
$329.00 (estimate) 600 slid^^/lOO scripts 
Each of the programs shows people working at their jobs. 
The fol lowing questions are answered: What is the occupation? 
Where does the person work and what is done? V/hat are 
the requirements? What are the job nrospects and salary? 
T-Cube 



C oping With Series 

Cost: '$20.00 (estimate) Set 23 books ' y 

$ 1.00 per individual book 
A series of paperback books about the interests, concerns, 
and problems of young people. ^ •■• ■ . 

American Guidance Services, Inc. 



The Dynamics of Mood Can-trol ' • 

Cost: $126.00 (estimate) . • • ^ 

Six tapes, response book, learning exercises. A learning 
and, growing experience. E>;amines moods-depression, 
loneliness, anxiety, tension, frustration, defensiveness , 
, jealousy, etc. 
Learning Dynamics, Inc. ^ 

Encounter Tapes for Vocational Education 
Cost: $79.00 (estimate) 

Four cassettes, coordinator's manual, 36 participant's 



booklets. Pre-employment traininy to expand strengths avd 

motivate employees. 

Human Development Institute 



Getting Applications Right (Scope/Visual 13) 
Cost: $5.95 (estimate) 

Eight transparencies and spirit masters with sample 
applications and forms. 
Scholastic book Services 



Human Relationships: Why They Succeed or Fail ' . 

■ Cosl.: $l'lO..O0 (estimate) 

Includes 150 slides with cassettes or records. 
Center for Humanties, Inc. 



Job^ Experience Kit 

Cost: $140.00 (estimate) 
Designed to stimulate student interest in' career, exploration 
Each kit gives the student a chance to try out realistic 
work problems in a ]specific occupation. 
Science Research Assfjciates 



The Job Game " 

Cost: $149.00 (estimate) , 

Includes eight tape segments on four cassettes, plus 
four job finder workbooks. The purpose is to take a job 
seeker through an entire process of job finding. 
-Employment Training Corporation- 



Lead the Field 



Cost: $120.00 (estimate) ' " : 

Includes 12 ^cassettes, text and teacher manual. A 
career-oriented communications program involving attitude 
awareness, goal setting, deciding, motivation \ 
Nightingale--Cornant Corporc'.cion, The Human Resources 
Company 



Tune In: Empathy Training Workshop 
CostV S75. 00 (estimate) 

Designed to increase empathy skills through small group 
interaction. Six different workshops 
Listening Group 



U. S. Army Career and Education Information Center 
Cost: Free" upon request ' 

Includes teacher guide, student guide and -sound/f i Imstrips . 
Army Education Package, P.O. Box 'SBl 0-Z , Philadelphia, PA 19143 



Valuing: A Discussion Guide for Personal Decision-Making . 
Cost: '$49.00 ■ . "* 

Inrcludes audio "cassette , manual, six figure boo'ks, exercise 
book. A self-contained kit that teaches the fundamentals 
in nak1-ng choices. May be used v/ith a group of. 9-15' 
participants'. 

Human Development Institute.. 



World of Work 

Cost: Part I $230.00 (estimate) 

Part II. $131. 00 (estimate) ^ 

Part III $175'.00 (estimate) 
^art I (on the job) Interpersonal skills. 20 -cassettes , ■ 
24 record books, teacher guide ^ 
Part II (Getting a job.) Developing confidence in looking 
for v/ork. 12 cassettes, 24 record bqoks teacher guide 
Part- III (Job Communication Skills/Cross-Vocational) 
Teachers skills and ' behaviors necessary in the v;orld of. 
v/ork: ' Understanding instructions, structure of a company, 
uniops , etc . • , 

Educational Design,- Inc. " . . 
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